
Summit	  Public	  Schools	  
Summit,	  New	  Jersey	  

Grade	  Level:	  First	  Grade	  (1)/	  Content	  Area:	  Reading	  
	  

Curriculum	  
Suggested Pacing Guide for Reading and Writing Units of Study 

FIRST GRADE 
 

Month	   Reading	  Unit	   Writing	  Unit	   Grammar	  Skill	  &	  Word	  Work	  
September	   Building	  Good	  Habits/	  Launching	  

	  
Launching	  with	  Small	  Moments	  &	  
Writing	  for	  Readers	  
	  

Using	  an	  editing	  checklist	  
Stretching	  words	  to	  spell	  them	  
Use	  familiar	  words	  to	  help	  spell	  new	  
ones	  
Capital	  Letters	  &	  End	  Punctuation	  

October	   Tackling	  Trouble	  

November	  
December	  
	  

Characters	   Realistic	  Fiction	   Use	  common,	  proper,	  and	  
possessive	  nouns	  
Use	  personal,	  possessive,	  and	  
indefinite	  pronouns	  
Capitalize	  names	  of	  people	  

January	   Nonfiction	   Information	  Books-‐	  Nonfiction	  
Chapter	  Books	  

Spelling	  domain-‐specific	  (fancy)	  
words	  
Capital	  letters	  
Varied	  end	  punctuation	  marks	  

February	   Becoming	  Our	  Own	  Teachers/	  Goals	  
Moving	  Up	  
	  

Authors	  as	  Mentors	  OR	  
How-‐To	  

Verb	  tenses	  
conjunctions	  

March	   Reading	  Across	  Genres	  
	  

Persuasive	  Reviews	  
	  
	  

Using	  conjunctions	  
Capitalize	  dates	  
Determiners	  

April	   Character	  Drama	  
	  

Poetry	   Use	  adjectives	  
Use	  commas	  in	  a	  series	  

May	  
June	  

Content	  Area	  Reading-‐	  Science	   Writing	  About	  Science	   Produce	  and	  expand	  simple	  and	  
compound	  sentences	  



Unit	  Description:	  Building	  Good	  Habits	  (Launching)	  
 

This unit is designed as an introduction to first grade reading workshop.  Students will learn procedures for participating in their new classroom 
community, reading independently, and working with partners.   This unit also capitalizes on student reading knowledge- orientation strategies, 
knowledge of letter-sound correspondence, comprehension, and fluency.  Throughout the month you will also be assessing students using the 
Teacher’s College A-Z running records, high frequency word assessment, letter-sound assessment, and for some concepts of print assessments.  Also, 
you be giving students the Words Their Way primary spelling inventory. 

An emphasis throughout the month will be placed on conveying a sense of urgency, vigor, and excitement around reading; teaching students to take 
charge of their own reading lives.  Please read the Teacher College Reading Curriculum Calendar for this unit for greater insight into everyday teaching 
and procedures. 

	  
Reading	  

	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  

r Establish Routines and Expectations 
r Build Strategies for Partner Reading 
r Use Beginning Reading Behaviors and Print Strategies 

	  
	  
	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
r How	  do	  readers	  push	  themselves	  to	  read	  more?	  
r What	  do	  readers	  think	  while	  they	  read?	  
r How	  do	  readers	  make	  sense	  of	  the	  words	  on	  a	  page?	  
r How	  do	  readers	  share	  books?	  

Students	  will	  understand	  that…	  
r There	  are	  many	  ways	  that	  readers	  push	  themselves	  to	  read	  

with	  vigor	  and	  stamina.	  
r Readers	  envision	  as	  they	  read.	  
r Readers	  match	  the	  picture	  in	  their	  mind	  with	  the	  words	  on	  the	  

page.	  
r Readers	  talk	  about	  and	  share	  ideas	  about	  books	  with	  partners.	  

	  
	  



Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  

Students	  will:	   Instructional	  Focus:	  
Bend 1:  Readers Push Ourselves to Read More and More 

• Readers read for a long time.  We use our book baggies to help us do 
this work by selecting 8-10 books we love to read. We look at the 
cover and flip through the book to find one that interests us. 
 

• Readers reread books to help us stay focused and read for longer 
periods of time.  We reread to use our best storyteller voice, find 
something new we didn’t notice the first time, or focus on the 
pictures too. 

 
• When readers get distracted, we have ways to help us refocus.  We 

go back a page or two and reread to refresh our memories of what is 
going on in the story. 

 
• Readers keep track of our reading.  We use a book log with tally 

marks to show how many times we’ve read a book, and strive to read 
many books a day. 

 
• Readers set goals for ourselves as we read.  We decide how many 

books to read, which books we want to read, and what we are going 
to be thinking about as we read. 

 
Bend 2:  Readers Make Movies in Our Minds 

• Readers get our minds ready to read.  We look at the cover, read the 
title, look at the first page, and begin making a movie in our minds of 
how the story might go. 
 

• Readers use our imaginations as we read.  We create images in our 
brains of what we think the story we be about, and then we change 
our pictures as we read the words in the book. 

 
 

• Readers create mind pictures as we read.  Sometimes, we sketch 
these pictures to help us see them more clearly. 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
	  

Craft and Structure: 
r Identify words and phrases in stories or poems that suggest 

feelings or appeal to the senses. 
r Identify who is telling the story at various points in a text. 

 
Integration of Knowledge and Ideas: 

r Use illustrations and details in a story to describe its 
characters, setting, or events. 

r Compare and contrast the adventures and experiences of 
characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Text 
Craft and Structure: 

r Ask and answer questions to help determine or clarify the 
meaning of words and phrases in a text. 

r Distinguish between information provided by pictures or 
other illustrations and information provided by the words in a 
text. 

 
 
 
 



Integration of Knowledge and Ideas: 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support read informational texts 

appropriately complex for grade. 
 

Foundational Skills 
Print Concepts: 

r Demonstrate understanding of the organization and basic 
features of print. 

r Recognize the distinguishing features of a sentence (e.g first 
word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 
r Segment spoken single-syllable words into their complete 

sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 

 
• Readers pause before we read.  We get our minds ready by thinking 

of everything we know about the topic. 
 

• Readers ask questions as we read.  We ask ourselves, “How does this 
information go with what I thought might happen, or what I already 
know?” 

 
Bend 3: Matching Movies in Our Minds to Words we See 

• Readers keep track of the print on a page as we read.  We point to 
words, make sure our voices match the words on the page, and 
check that first letters match what we are saying. 
 

• Readers get ready to read.  We look at the first word and make the 
sound of the first letter of that word. 
 

• Readers make sense of the words as we read.  We think about what 
fits with the meaning of the story, what looks right, and what sounds 
right. 

 
• Readers make sense of the words as we read.  We ask ourselves, 

“Does that sound right?”  or “Does that make sense?” 
 

• Readers read by storytelling our books.  After we have read a book, 
we go back over each page and tell the story. 

 
Bend 4: Sharing Books with Friends  

• Readers become stronger readers by reading with friends.  We take 
turns reading one book between each other. 

 
• Readers become stronger readers by reading with friends.  We decide 

how to read together.  We can take turns, echo read, or choral read 
together. 

 
• Readers become stronger readers by reading with friends.  We sit 

next to each other and hold the book we are reading in the middle. 
 



r Use knowledge that every syllable must have a vowel sound to 
determine the number of syllables in a printed word. 

r Decode two-syllable words following basic patterns by 
breaking the words into syllables. 

r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

• Readers become stronger readers by reading with friends.  We know 
how to resolve our problems.  We can use rock, paper, scissors, or 
make agreements of you go, I go to help settle our dispute. 

 
• Readers talk about books with partners.  We share favorite pages, 

funny/sad/weird pages, pictures and put post-its in our books as 
reminders of those moments. 

 
• Readers talk about books with partners.  We discuss parts that 

remind us of our own lives. 
 

	  
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
    Other: 

• Use Post-Its to show every time the setting changes. 
• Listen to a rhyming text, change that text by choosing other rhyming 

words, and read the new version. 
• With a partner, pretend to be a character in a story.  Take turns 

asking and responding to interview questions. 
	  
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  routines	  unit	  in	  math,	  rules	  and	  community	  units	  in	  social	  studies	  

r Identify classroom routines in other subject areas:  math, science, 
and social studies. 

	  
	  	  	  Technology	  Integration	  

r Create a word study word sort in Inspiration. 
	  



	  
	  	  	  Media	  Literacy	  Integration	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  	  
	  
Global	  Perspectives	  
Possible	  Read-‐Alouds:	  

r Big Boy by Tololwa Mollel 
r Circle Unbroken by Margot T. Raven 
r Hope by Isabell Monk 
r Juan Bobo Goes to Work by Marisa Montes 
r One Green Apple by Even Bunting 

Activity:  Skype a parent, grandparent, or relative who lives in another 
country to read-aloud to students in the class 

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
	   	  



Professional	  Resources:	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  1	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  1	  
r Growing	  Readers	  by	  Kathy	  Collins	  (Chapters	  3	  and	  4)	  	  
r Reading	  with	  Meaning	  by	  Debbie	  Miller	  (Chapters	  3)	  	  
r The	  Art	  of	  Teaching	  Reading	  by	  Lucy	  M.	  Calkins	  (Chapter	  13)	  

Mentor	  Texts:	  
r Bigmama’s,	  D.	  Crews	  
r Corduroy,	  D.	  Freeman	  
r Flying,	  D.	  Crews	  
r My	  Little	  Island,	  F.	  Lessac	  
r School	  Bus,	  D.	  Crews	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



Unit	  Description:	  Tackling	  Trouble	  
	  
This unit is designed to provide an opportunity to visit reading strategy work that students already know, and build upon that foundation to equip 
students to tackle more sophisticated texts and books.  Teachers will need to rely on September assessment information to help differentiate instruction 
throughout this unit, especially looking at miscues students made on running records.  Teachers should be on the look out for students who do and do 
not monitor for sense, self-correct as they read, stop and think, or use various decoding systems to break down words.  Guided reading, shared reading, 
and small group strategy lessons will be vital components of this particular unit of study as one tries to move students along the continuum.  Word 
study must also be vigorous throughout this unit as well.  Mini-lessons should teach specific strategies for tackling hard words and hard parts of books. 
 
 

Reading	  
	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  
	  

r Strategies	  for	  solving	  unknown	  or	  challenging	  texts	  and	  stories	  
r Making	  certain	  that	  we	  are	  understanding	  what	  we	  are	  reading	  
r Reading	  with	  accuracy,	  fluency,	  and	  understanding	  by	  integrating	  sources	  of	  information.	  

	  
Essential	  Questions	  

What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  
and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r How do readers approach books they want to read? 
r How do readers make sense of printed text? 
r What can a reader do when encountering trouble figuring 

something out in their reading? 
r How can partners help us to read?	  

Students will understand that… 
 

r Readers think about a story and how the words will go before we 
read. 

r Readers use all we know about letters, sounds, patterns, and high 
frequency words to help us read. 

r Readers make sure they check and fix their words when they notice 
something is not quite right. 

r Partners help each other read. 
	  
	  
	  
	  
	  

Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  



Students will: Instructional	  Focus:	  
Bend 1:  Readers think about a story and how the words will go before 
we read. 

• Readers prepare for reading.  We get our minds ready to read by 
looking at the cover, saying the title out loud, and thinking about 
everything we know about the topic. 

• Readers, like characters in the stories we read, face difficulties.  When 
we encounter a problem, we tackle it with gusto.  We stop and ask 
ourselves, “What can I do to help myself read this better?” 

• Readers encounter problems when we read.  We get our mouths 
ready to read and say the sound of the beginning letters. 

• Readers encounter problems when we read.  If readers do not know 
the hard words, we read to the end of the sentence and come back to 
see if we can figure out the word. 

• Readers encounter problems when we read.  We look at the first and 
last letters of a word to help us along. 

• Readers encounter problems when we read.  We search pictures for 
clues to the unknown word. 

• Readers encounter problems when we read.  We guess what words 
might be and check to see if our guess is correct. 

• Readers encounter problems when we read.  We fix our reading 
when it doesn’t sound right, look right, or make sense. 

• Readers encounter problems when we read.  We look at the word 
and try to break it down into smaller chunks we know like word 
families and letter combinations. 

• Readers are curious about words and try our best to understand what 
words and phrases mean.  We ask ourselves questions, stop and 
think, or talk to a partner to help us understand the words and 
phrases better. 

• Readers encounter words we do not know the meaning of.  When 
this happens, we read back and ahead of the unknown words trying 
to figure out what the word could be, thinking about all we know of 
the story, the pictures on the page, and what we know about the 
topic in general. 

• Readers use post-its to mark the words we do not know.  We talk 
about the tricky parts with our partners. 

	  

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
 

Craft and Structure: 
r Identify who is telling the story at various points in a text. 

 
Integration of Knowledge and Ideas: 

r Use illustrations and details in a story to describe its 
characters, setting, or events. 

r Compare and contrast the adventures and experiences of 
characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Text 
Craft and Structure: 

r Distinguish between information provided by pictures or 
other illustrations and information provided by the words in a 
text. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 

Range of Reading and Level of Text Complexity: 



r With prompting and support read informational texts 
appropriately complex for grade. 
 

Print Concepts: 
r Demonstrate understanding of the organization and basic 

features of print. 
r Recognize the distinguishing features of a sentence (e.g first 

word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 
r Segment spoken single-syllable words into their complete 

sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 
r Use knowledge that every syllable must have a vowel sound to 

determind the number of syllables in a printed word. 
r Decode two-syllable words following basic patterns by 

breaking the words into syllables. 
r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

Bend	  2:	  	  Readers	  use	  all	  we	  know	  about	  letters,	  sounds,	  patterns,	  
and	  high-‐frequency	  words	  when	  we	  read	  

• Readers encounter difficulty when we read.  We look for parts of 
words they know. 

• Readers encounter problems when we read.  We look at pictures for 
clues about unknown words. 

• Readers encounter problems when we read.  We ask ourselves, 
“What could this word say?  What would make sense?” 

• Readers encounter problems when we read.  We use what they know 
about word endings to help them figure out what sound right in a 
book. 

• Readers encounter problems when we read.  We know that when we 
break a word down, every part of a word needs at least one vowel. 

• Readers have words we know by sight.  We practice these words and 
look for them when we read to help us read more. 

• Readers use words we know as spotters to help deal with tricky parts.  
We read the easy parts of sentences and that can give us a boost so 
we can read the tricky parts. 

 
Bend 3:  Readers use all they know to read smoothly, like storytellers 

• Readers read like storytellers.  We reread to make their voices sound 
smooth. 

• Readers use all of the things they see in the text to help use read.  We 
pay attention to punctuation and use expressive voices with 
exclamations and questions. 

• Readers practice reading.  We read with partners reminding each 
other to go back and reread using smooth voices. 

• Readers read like we are speaking.  We think about how we say the 
words, not just what the words on the page are. 
 

Bend 4:  Partners Help Each Other Read 
• Reading partners know that they should sit hip to hip, with a book in 

between, so both readers can see/read it. 
• There are different ways that reading partners can read together: 

echo, choral, taking turns 
• Readers ‘coach’ each other, rather than telling each other missed or 



comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

 

tricky words, using strategies learned earlier in the unit. 
• ‘Coaches’ can help their readers with prompts such as: “Check that,” 

“Try that again,” or “There’s another word like that you know,” or 
“Does that make sense?” 

• Partners pay close attention to new or interesting words, helping 
each other to use pictures and the story or information in the book 
to help clarify what words mean. 

• Reading out loud to a partner can help a reader make his/her reading 
smoother and easier to understand. 

• Readers can prepare for partner reading by marking parts with a 
post-it that are: tricky, funny, really important, cause a strong 
reaction 

• Partners can practice retelling their stories, either on their fingers, or 
by touching pages 

	  
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
      
   Other: 

• Use Post-Its to write "tricky words" and tell how they figured them 
out 

• Use post-its to write down thoughts they have as they read 
• Tell a favorite story by identifying the beginning, middle and end 

during an oral presentation 
• Be able to demonstrate how they know a book is "Just-right" for 

them. (Do they know most of the words?  Can they read it fluently?  
Can they demonstrate comprehension by retelling the story 
accurately?) 

	  
	  



	  
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  community	  unit	  in	  social	  studies	  
	  

r Explore how people in the world tackle trouble.   
r How do we tackle trouble in math? 

	  
	  	  	  Technology	  Integration	  

r Using the universal access feature of the OSX, type words in Word, 
and have the computer read it to you. 

r Use the Digital dictionary to find the definition of unknown words. 
	  

	  	  	  Media	  Literacy	  Integration	  
r Ask students to look for specific things when they view videos or 

read print material, and than ask questions about those items 
r Clarify the distinction between fiction and nonfiction in different 

types of media reporting on the same topic 
r Use print materials to practice reading and comprehension skills 

 
Global	  Perspectives	  
Possible	  Read-‐ALouds:	  

• More Than Anything Else by M. Bradby 
• The Other Side  by J. Woodson 
• Yoko by R. Wells 

Activity:  Look at ways in which people deal with trouble or difficulty around 
the world 

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  



	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  2	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  2	  

	  
	  
Mentor	  Texts:	  

r Big, Bigger, Biggest, N. Coffelt 
r Put it on the List, K. Darbyshire 
r The Lion and the Mouse, J. Pinkney 
r Billy and Milly Short and Silly, E. Feldman 
r I am Going, M. Williams 
r I Love My Hair, N. Anastasia 
r Duck! Rabbit!, A. Krauss Rosenthal 

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



Unit	  Description:	  Characters	  
	  
This unit seeks to focus student attention back to story elements, especially dealing with characters, meeting the characters within the stories they read.  
Students will be thinking about characters as people, paying attention to how they act, what they do and say, and to how their feelings change over the 
course of a story.  Since most first grade readers at this point in the year will be around a Level F or higher, it is important that you find characters that 
can be brought to life, those who do funny or interesting things.  Throughout the unit, you will be teaching students ways to talk with partners about 
texts, and using post-its to hold their ideas.  You should also teach prompts that students can use to help grow their thinking.  Prompts such as “In the 
beginning…but in the end..” or “At first… but now…” or “First… later…” are a good starting place to promote the type of thinking we wish students 
to be able to do on their own.  Since this unit focuses a great deal on comprehension work, it is vital that your whole class read-aloud support the 
thinking and talking about characters in more sophisticated ways.  You may even want to introduce students to real chapter books during your read 
aloud time. 
 

Reading	  
	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  
	  

r Identify	  the	  characters	  within	  stories	  
r Pay	  attention	  to	  what	  characters	  do	  and	  say	  
r Develop	  thoughts	  about	  characters	  as	  their	  feelings	  change	  over	  the	  course	  of	  a	  story	  

	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r How	  do	  people	  get	  to	  know	  characters	  in	  the	  books	  they	  
read	  noticing	  who	  they	  are,	  what	  they	  do,	  how	  they	  act,	  
how	  they	  feel	  and	  what	  they	  learn?	  

Students	  will	  understand	  that…	  
	  

r Studying	  what	  characters	  do	  in	  books	  can	  teach	  us	  about	  them.	  
r Readers	  think	  about	  the	  characters	  in	  their	  stories.	  
r Readers	  have	  strategies	  for	  getting	  to	  know	  their	  characters	  

better.	  
r Readers	  pay	  attention	  to	  what	  characters	  do	  and	  say,	  and	  also	  

to	  how	  a	  character’s	  feelings	  change	  throughout	  a	  story.	  
	  
	  
	  
	  



Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  

Students will: Instructional	  Focus:	  
Bend 1: Studying what Characters Do in Books Can Teach Us About 
Them 

• Today I want to teach you that when readers begin a new book we 
think, “Does my book tell a story about someone?” (a teddy bear? a 
dog? a mom?) We quickly look at the front cover and the pages of 
the book to see who is featured and then we get to know that person 
by noticing what she does!  
 

• Today I want to teach you that when readers read books, we get to 
know them so well that we can tell our partners about them. To get 
ready, we might retell the stories of what our characters do across 
our fingers. We say what a character did first, next, next, and last.  

 
• Today I want to teach you that as we read about what our characters 

do, readers guess what might happen next. We look at what the 
character is doing, what s/he likes, and look to see if there is a 
pattern. We use all the information we have to help us guess what 
will happen next!  

 
• Today I want to teach you that as readers read, noticing all the things 

our characters do and say, we keep an eye on places in our book that 
we might want to share with our partner—like places where we 
could guess what the character was going to do/say next, or places 
where the character did/said something we thought was funny or 
cool—and we mark these with Posts-it so we don’t forget them!  

 
• Today I want to teach you that when partners listen to each other read, 

we can coach each other (like we learned in the units before) and we 
can also tell our thoughts about the character—about what we notice 
in our partner’s book. 

 
 
 
 
 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
 

Craft and Structure 
r Identify words and phrases in stories or poems that suggest 

feeling or appeal to the senses. 
r Identify who is telling the story at various points in a text. 

 
Integration of Knowledge and Ideas: 

r Use illustrations and details in a story to describe its 
characters, setting, or events. 

r Compare and contrast the adventures and experiences of 
characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Texts 
Key Ideas and Details 

r Describe the connection between two individuals, events, 
ideas, or pieces of information in a text. 
 

Craft and Structure 
r Distinguish between information provided by pictures or 

other illustration and information provided by the words in a 
text. 

 
 



Integration of Knowledge and Ideas: 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support read informational texts 

appropriately complex for grade. 
 

Foundational Skills 
Print Concepts: 

r Demonstrate understanding of the organization and basic 
features of print. 

r Recognize the distinguishing features of a sentence (e.g first 
word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 
r Segment spoken single-syllable words into their complete 

sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 

 
Bend 2:  When Reading Stories, We Think, “What Kind of a Person is 
This?” 

• Today I want to teach you that readers always try to figure out more 
about the character. One way we figure out more is by paying 
attention to how characters act in different parts of the story. It’s 
kind of like we spy on characters! We study characters like a detective 
and gather clues about what kind of person a character is.  
 

• Today I want to teach you that readers figure out more about a 
character by looking at what the character does in each part of the 
story and then asking, “What does this show me about what my 
character likes or doesn’t like?”  

 
• Today I want to teach you that readers also pay attention to what 

characters say to learn more about them. The words a character says 
can show us if s/he is angry or frightened or happy or sad.  

 
• Today I want to teach you that readers can look closely at the pictures 

and the words in our book to think about how a character feels. 
Even when the words don’t say how someone feels, we can find 
clues to tell us. We can watch what a character does and says on the 
outside, imagine how her words would sound, and look at the 
expression on her face and her movements, to guess how she feels 
on the inside.  

 
• Today I want to teach you that when our characters do something, we 

can learn more about them by imagining what they are thinking. One 
way we can imagine this is to try and become the character, slip into 
his or her head and say, “Hmm, what would ____ think here?”  

 
• Today I want to teach you that as partners read together, we can talk 

about all of the new things we are figuring out about our characters: 
what we think they are doing, feeling, saying, thinking, what they like 
or dislike. 

 
	  
	  



r Use knowledge that every syllable must have a vowel sound to 
determind the number of syllables in a printed word. 

r Decode two-syllable words following basic patterns by 
breaking the words into syllables. 

r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

	  
Bend	  3:	  	  Readers	  Have	  Strategies	  for	  When	  the	  Character	  Doesn’t	  
Pop	  Out	  of	  a	  Story	  

• Readers, today I want to teach you that sometimes when we read we 
get to the end of a book and think, “Hmm...I don’t really remember 
much about the character!” One way you can fix this is to go back to 
the beginning of the book, study the cover and then take a picture 
walk—looking at the pictures and then rereading the story too. 
Sometimes going back to the book and really studying the pictures 
and the words can really help us to understand the story and the 
character. 
 

• Today I want to teach you that sometimes tricky words get in the way 
of us getting to know our characters. We can’t have that, can we?! 
When this happens we have to use all of our word-solving tools to 
figure out the tricky words. On pages where we come across tricky 
words, we might try searching the picture for clues that will help us 
figure out the word. Using the picture we can make a guess at what 
the word is and then reread the tricky part to see if our guess makes 
sense.  

 
• Readers, sometimes when we get to a tricky part or word, we may 

actually know the word that seems tricky. Maybe we have said the 
word or have heard other people say the word but we have never 
seen in down on paper before. Sometimes when we haven’t seen a 
word written down before it can look hard, but we can figure out the 
word by looking at the picture, thinking about what make sense for 
the page and then saying the sounds of the letters (or chunks) on the 
page.  

 
• Readers read and reread our books so that we know lots of things 

about our characters. We can read and reread our books so that we 
read with smooth voices and sound like storytellers.  

 
• Today I want to teach you that when we are having trouble getting to 

know our characters we can rereading paying attention to everything 
that is happening to your character. We can do this by asking 
ourselves after every page, What happened to my character on this page?”  



 
 
Bend 4:  Readers Notice Characters’ Feelings and How They Change 

• Today I want to teach you that when we get to know a character, we 
can think about how that character feels in each part of the story. 
Readers often stop and ask ourselves, "How is my character feeling 
in the beginning? Does she feel differently in the middle of the story? 
Does the character's feeling change in the end?"  
 

• Today I want to teach you that when readers think about how a 
character feels, we think about ourselves and ask, "Would I feel the 
same way?" Then we can mark these parts and share our thoughts 
with our partners!  

 
 

• Today I want to teach you that when readers think about how a 
character feels, we think about other characters too. We might ask, 
"Do I know another character who feels the same way?" Then we 
can compare the characters with our partners!  

 
• Today I want to teach you that when readers notice a change in the 

character's feeling, we think about why that change may have 
occurred. Then we ask ourselves, "Did the character learn something 
here?"  

 
• Today I want to teach you that readers don't just share their ideas 

about books, we show parts of the book where those ideas can be 
found. When we work with partners, we can say, "Prove it!" and then 
flip back to the part to prove our ideas. 
 

 
Bend 5:  Rereading to Learn Even More about Characters 

•  Readers read closely to learn more about characters.  We sometimes 
glance or skim a text, and other times they examine the text, 
intending to find out much, much more than we’d find with a glance 
or a skim. Point out how much more you see when you read closely. 
 
 



 
• To learn about characters, readers reread, using our voices to show 

what the text means, or how a character is feeling or behaving. 
 

• To learn about our characters, readers reread when something in the 
story is confusing.  We notice when we are lost, stop, and go back to 
reread that passage once again. 

 
• To learn about our characters, readers infer information about them by 

looking at the pictures.  We notice what the character is doing, where 
the character is, or any other details that will help us understand our 
characters better. 

 
• Readers work hard to see what a character is feeling.  We go on the 

look out for ‘clue’ words that help us solve the ‘mystery’ of what the 
character is feeling.  We read carefully and look for word and specific 
actions that tell us how the character feels or provides us with insight 
into the character’s emotions. 

 
Bend 6:  Digging Deeper to Think, “What Lesson Has This Character 
Learned?’ 

• Whenever a character’s feelings change, there’s usually a good reason 
for it.  Usually it’s because the character has learned something.  
When you notice the change, you can ask, “Why did this happen?  
Did the character learn something?”  <This is challenging work for 
first graders and might merit several days time.> 
 

• Readers can support their ideas about lessons learned by providing 
references from the story: Work to give reasons and examples for the 
lessons they think characters have learned. 

 
 
 
 
 
 
 
 



 
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
   Other: 

• Post-It notes telling each time the text give them new information 
about the character 

• Reading Journal entries telling what they have learned about their 
characters. 

• After reading a story or chapter book, students select two characters 
to compare and contrast. They create a Venn diagram to organize the 
information given in the story and to draw conclusions about the 
qualities of the two characters.  

• Make a poster that illustrates the most important things they have 
learned about their character: include setting, likes/dislikes, conflicts, 
what the character wants, etc. 

	  
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  community	  unit	  in	  social	  studies	  
	  

r Who are the important people (or characters) in our community? 
	  
	  Technology	  Integration	  

r Use Inspiration to create a character trait web. 
r Use a recording device to record student’s ad-libbing a new situation 

using the characters for a known text. 
r Use Storybook weaver to create a new scene involving the main 

character from the story. 
	  



	  
	  
	  	  	  Media	  Literacy	  Integration	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  
	  	  	  Global	  Perspectives	  

r Read stories from other countries with strong characters.  Look at 
how they differ from characters we read about in the United States. 
 

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  3	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  3	  

	  
Mentor	  Texts:	  

r Mercy	  Watson	  by	  Kate	  DiCamillo	  
r Dyamonde	  Daniel	  Series	  by	  Nikki	  Grimes	  
r The	  Stories	  Julian	  Tells	  
r Mr.	  Popper’s	  Penguins	  
r I	  Need	  to	  Clean	  My	  Room	  by	  Kimberlee	  Graves	  
r Lights	  Out!	  By	  Angela	  Shelf	  Medearis	  

	  
	  
	  
	  
	  
	  
	  
	  



Unit	  Description:	  Nonfiction	  
	  
This unit aims to introduce students to non-fiction texts, to be able to read about and learn about things in our world.  You will want to have leveled 
non-fiction books available to students, mostly in topic baskets.  You will find that many students will be interested in topics around animals, plants, 
properties of water, and weather.  Try to make connections to what you are studying in science and social studies so that students can tie new learning 
to what they already know.  It is important to continue to match students to books that are “just right” for them.  In the non-fiction world, books 
above level J are not as accurately leveled as those below.  So, if you have higher level readers, it is okay to have them read books at levels that are one 
or two steps below their independent reading level.  Again, you, the teacher, need to monitor children very carefully to make sure there is a good book 
match.  Setting up your non-fiction library will be very important.  You need to allow students the flexibility to sift through and sort through various 
topics and types of texts.  You may even want the students to help you create the names for the book baskets in this unit, as they find and create their 
own categories for the classroom non-fiction texts. 
 
Reading	  
	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  
	  

r Reading	  to	  learn	  
r Developing	  strategies	  for	  dealing	  with	  tricky	  words	  in	  nonfiction	  
r Growing	  ideas	  about	  non-‐fiction	  topics	  
r Comparing	  and	  contrasting	  information	  from	  different	  books	  

	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r Why	  do	  people	  read	  non-‐fiction	  texts?	  
r How	  do	  I	  use	  everything	  I	  know	  about	  reading	  to	  read	  

books	  that	  teach	  me	  information	  and	  ideas	  about	  
different	  topics?	  

Students	  will	  understand	  that…	  
	  

r Nonfiction	  readers	  read	  to	  become	  smarter	  about	  our	  world.	  
r Nonfiction	  readers	  think	  about	  what	  they	  read.	  
r Nonfiction	  readers	  have	  ways	  to	  deal	  with	  tricky	  words	  as	  they	  

read.	  
r Readers	  can	  read	  more	  than	  one	  book	  about	  a	  topic	  to	  

compare	  and	  contrast.	  
	  
	  
	  



Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  

Students will: Instructional	  Focus:	  
Bend 1:  Nonfiction Readers Read to Become Smarter About Our 
World 

• Readers, I need your help today. We need to get our library together 
for our new unit of study in nonfiction reading. Today I want to 
teach you how we, like librarians, can get our classroom ready for the 
important reading work we are about to do. As we are looking 
through our nonfiction books and trying to organize them, we need 
to decide how our books should go. We may decide to organize 
them by author, subject, level, or kind of book (informational or 
story).  
 

• Today I want to teach you that you can use everything you know to 
get ready to read nonfiction books. It's not that different than what 
we do when we read fiction (teachers could pull out repertoire charts 
from earlier in the year). As we are getting ready to read, we make 
sure to read the title, study the cover, take a picture walk and think, 
"What do I think this book is about?" We do this to help us 
understand our books.  

 
• Today I want to teach you that as we get ourselves ready to read, we 

think about how our books work. As we preview our texts we may 
ask ourselves, "Are there headings or sections to guide me?", "Is this 
all about one subject or is a different kinds of book?", "Are there 
different text features to support me and help me understand more?" 
Knowing how our books work helps us to predict what our books 
will be about.  

 
• Readers, I know that you can name just about every text feature! 

Today, I want to teach you that we can use the text features to help 
us learn and understand more about our subjects. We can ask 
ourselves, "What new information does the photograph teach me?", 
"How does the label identify the new information?", "How do the 
headings help me to think what is the section mostly about?"  

 
 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
 

Craft and Structure 
r Identify words and phrases in stories or poems that suggest 

feeling or appeal to the senses. 
r Explain major differences between books that tell stories and 

books that give information, drawing on a wide range of text 
types. 

r Identify who is telling the story at various points in a text. 
 

Range of Reading Level and Text Complexity 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Texts 
Key Ideas and Details 

r Ask and answer questions about key details in a text. 
r Identify the main topic and retell key details of a text. 
r Describe the connection between two individuals, events, 

ideas, or pieces of information in a text. 
 

Craft and Structure 
r Ask and answer questions to help determine or clarify the 

meaning of words and phrase in a text. 
r Know and use various features (e.g. headings, tables of 

contents, glossaries, electronic menus, icons) to locate key 
facts or information in a text. 

r Distinguish between information provided by pictures or 



other illustration and information provided by the words in a 
text. 
 

 
• Today I want to teach you that when readers read nonfiction books we 

use a voice-in- our-head that sounds like a teacher or a narrator of a 
documentary. We decide what information in the text is important 
and then we read those parts with special emphasis to bring out their 
meaning. Our voices can sound like we are questioning, surprised, 
secretive, dramatic, and so on. This makes the information more 
engaging for the listener and it helps them to know what to pay 
attention to. 
  

• Today I want to teach you that nonfiction readers always want to make 
sure that we are thinking about what our books are mostly about. 
Sometimes there are several meaning chunks throughout the book. 
As we are reading we can ask ourselves, “How does the information 
over the next few pages go together? What is it mostly about? What 
can I call it?”  

 
• Today I want to teach you that our reading partners can help us 

understand the information we are reading. Our partners may ask us 
questions to find out more about our subjects. We might ask, " Can 
you tell me the big ideas in your book?", "What does that really 
mean?", "Can you give me an example of that information?"  

 
Bend 2:  Nonfiction Readers See More Than the Text on the Page 

• Today I want to teach you that readers want to understand as much as 
we can about our subjects when we are reading information books. 
One way we can do this is by looking closely at the 
illustrations/photographs and think about whether they help us 
understand what the page is teaching us. We can ask ourselves, 
"How is this picture helping me understand this word, part, page, or 
book?"  
 

• Today I want to teach you that as we are reading our information 
books, we’ll have lots of ideas that come into our minds. I want to 
remind you to use your Post-its to help you get these ideas down. 
Some ways that we can do this are: jotting the questions and answers 
we have from our reading, jotting new ideas we have, and even 
jotting what this information reminds us of.  

Integration of Knowledge and Ideas 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. illustrations, descriptions, or 
procedures) 

 
Range of Reading and Level of Text Complexity 

r With prompting and support, read informational texts 
appropriately for grade 
 

Print Concepts: 
r Demonstrate understanding of the organization and basic 

features of print. 
r Recognize the distinguishing features of a sentence (e.g first 

word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 
r Segment spoken single-syllable words into their complete 

sequence of individual sounds (phonemes). 
 
Phonics and Word Recognition: 

r Know and apply grade-level phonics and word analysis skills 
in decoding words. 

r Know the spelling-sound correspondences for common 
consonant diagraphs. 



r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 
r Use knowledge that every syllable must have a vowel sound to 

determind the number of syllables in a printed word. 
r Decode two-syllable words following basic patterns by 

breaking the words into syllables. 
r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

• Readers can have reactions to the information presented in our books. 
We can think about how we feel when we read a fact, and make a 
statement about what our response is. We can say “Cool” or “Wow” 
or “Gross” and explain why we are reacting that way. 
 

• Remember when we are reading stories one way we can try to 
understand everything happening in that story is to make pictures in 
our minds. Well, we can also make pictures in our minds when we 
are reading information books. One way we can do this is by reading 
a section, then closing our eyes and picturing how our subject 
changes or moves or acts to understand our topic better. 

	  
Bend 3:  Tackling Tricky Words in Nonfiction 

• When we are reading our information books, we can sometimes come 
to words that are new and tricky. Today I want to teach you that 
when we come across such words, it helps to be resourceful, to not 
give up and to choose the tricky word strategies that may help us 
figure out the tricky words. Remember, we can look closely at the 
word, get our mouths ready and read across the word keeping in 
mind what the page is teaching us about.  
 

•  Readers, sometimes when we’re reading information books and we 
are learning about a topic, we come to words that look scary to figure 
out. We need to remember that we may actually know the word, but 
maybe we haven’t seen it before. We look at the first part of the 
word and then we think to ourselves, “What are all of the words that 
that word might be?” We can take a good look at the picture, then 
look at the first part of the word and then take a good guess at what 
the word could be.  

 
• Just like when we get to tricky words when we read stories, readers can 

break up words starting from the beginning and moving all the way 
across the word to help us problem solve in informational books. 
We can look at the vowels and the few letters after the vowel and try 
to read the word in parts.  

 
 
 



• Today I want to teach you that we need to do more than figure out 
how to read or pronounce a word. We need to also understand what 
the words mean. When we come to words whose meanings we don't 
know, we need to stop and figure these out. We can say to ourselves, 
"What does _____ mean?", "Let me reread this part to see if that 
helps me.", "Can the picture help me?", "What is it? What is it not?", 
"Is there a glossary that I can use to check my idea?"  
 

• When we are reading our informational books and get to tricky words, 
we can use the photograph on the page to help us figure out that 
word. Today I want to teach you that readers can search the picture 
and say aloud what we are seeing in the photograph. We can use the 
words we say to help us figure out the tricky word. We can ask 
ourselves, “Would ______make sense here?” 

 
• Today I want to teach you that sometimes, even when we work really 

hard to figure out a tricky word, we can still be stuck. After we have 
tried a few ways to figure out a word and can’t seem to do it, we can 
place a Post-it on that page or jot that word on a Post-it note. We 
can then ask our reading partner to help us with the word at a later 
time. 

 
Bend 4:  Readers Can Read More Than One Book About a Topic to 
Compare an Contrast 

• Today I want to teach you that when we are meeting with our 
nonfiction reading clubs, we can decide with our clubs which parts 
we want to closely explore and make a plan for our reading. If we are 
reading about birds, for example, we may decide to collect 
information and discuss how birds take care of their babies, how 
birds' beaks are all very different, one from another, or the patterns 
of bird migration.  
 

• Today I want to remind you that as we are working in our nonfiction 
reading clubs, we make sure our clubs are as successful as possible. 
We not only want to come to our clubs with important information 
to share, we also want to make sure that we are working on listening 
to and understanding our club members. One way we can do this is 
by listening with our eyes, our ears and our bodies. 



 
 

• As we are working with our clubs and thinking about ways that our 
nonfiction books have information that we can compare and 
contrast, we can use some specific language to get us started. Today I 
want to teach you a way that you can use language to help you 
compare and contrast information across your nonfiction text sets. 
Some ways we can start our conversation are: "On this page…. but 
on this page… or in this book… but in this book...", " The 
difference between …. and…. is", "What’s the same about these two 
…. is….", "Unlike the …. in this book the …. does or doesn’t ….", 
etc...  
 

•  Today I want to teach you that as we are talking about and discussing 
our information across our clubs, there are questions we can ask that 
will lead us to think deeply about our books. We can ask questions 
while reading and discuss our questions with our clubs members. We 
may ask questions like: "How do...?", "Why do...?", "How come...?", 
"Why would...?", etc... 

 
Bend 5: Teaching Topics to Partners 

• Individuals or partnerships choose a topic that they would want to 
teach to others.  Readers gather additional information (books, 
artifacts) on the subject they would like to teach. 
 

• Readers think about the BIG ideas in a book.  One way that they do 
this is by asking, “Is this important information?” 

 
• Readers ask questions when they read information books.  They might 

ask, “How do…?” Why do…?” or “Would it ever?...”  Then they 
read more to try to find an answer. 

 
• Readers identify categories (of their topic) on which they want to 

focus, so that they can learn more about these categories and 
organize what they teach. 

 
 
 



 
• Once you read a second and third book on a topic, you can mix in 

information from all these books to make your teaching more 
informative and interesting. 
 

• Sometimes readers notice that the information in one book doesn’t 
match the information in another books.  If this happens to you, you 
can say, “Huh? That doesn’t match,” and then reread or find more 
information. 

 
• Students organize (on fingers, with notecards, using a book as a guide) 

the information they are going to present. 
 

• Readers revise their presentations based on their own evaluation of it 
and partner or small group feedback. (This could warrant several 
minilessons) 

 
Sample	  Assessments:	  
    Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
     Other: 

• Type 2 Writing telling 3-5 facts, in their own words that they learned 
from their nonfiction text. 

• In their reading journals, list at least 5 features of nonfiction texts. 
• Sort new vocabulary words into categories and label the categories. 
• Use new words in meaningful sentences. 
• Illustrate or act out new words learned from reading nonfiction texts. 

	  
	  
	  



	  
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  air	  and	  weather	  unit	  in	  science	  

r Each day, students read the forecasts (online/newspaper), observe 
the weather daily, and then complete a chart with information on 
temperature, wind velocity, barometric readings, and precipitation. 

r Write and sing songs using new vocabulary words 
	  
	  
	  	  	  Technology	  Integration	  

r Play a video clip from Discovery Channel’s Unleashed to show how 
Jeff Corwin uses different voices to pop out important information, 
and then practice having students read nonfiction texts using 
different voices to bring out new and different information. 

r Use Kidpix stamps to categorize "real" and "not real" pictures 
(fiction vs. nonfiction.)  

r View clips on United Streaming (through the Elementary 
Connections page) to gather more information on their chosen 
nonfiction topic. 

r Use "Google Maps" to find map of Summit and their street. 
	  
	  	  	  	  
	  	  	  Media	  Literacy	  Integration	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  	  
	  
	  	  	  Global	  Perspectives	  

r Look at how the topic students are reading about exist in our world.  
For example, if a student is reading about animals such as cats or 
dogs, explore what types of “household” animals people have 



around the globe. 
 

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  4	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  5	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2013-‐2014	  Unit	  Three:	  Learning	  About	  the	  World	  by	  Reading	  

	  
	  
	  
Mentor	  Texts:	  

r Life	  Cycle	  of	  a	  Dragonfly	  from	  the	  Weekly	  Reader	  Early	  Learning	  Series	  
r Bears	  and	  Their	  Cubs	  by	  Linda	  Tagliaferro	  
r From	  Field	  to	  Flowers	  National	  Geographic,	  Windows	  on	  Literacy	  

	  
	  
	  



Unit	  Description:	  Becoming	  Our	  Own	  Teachers	  /	  Goals	  Moving	  Up	  
 
This unit aims to help readers be more resourceful and active when they come to word solving hard or difficult words.  We teach students to not only 
look at the features of the word itself, but to also use context and picture clues along with prior knowledge in helping to solve new or unknown words.  
Small group work is a critical component to this unit, especially as you try to push readers to more complex texts.  The main message of this unit is that 
students can be their own teachers, taking charge of their reading work, with strategies for dealing with difficulty. 

	  
Reading	  

	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  
	  

r Identify	  strategies	  to	  world	  solve	  new	  or	  unknown	  words	  
	  
	  
	  
	  
	  
	  
	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r How	  do	  readers	  deal	  with	  difficulty?	  
	  
Students	  will	  understand	  that…	  

r Readers	  use	  everything	  we	  know	  about	  reading	  to	  get	  through	  
the	  hard	  parts	  

r Readers	  smooth	  out	  rough	  parts	  to	  make	  sure	  our	  reading	  
looks	  right,	  sounds	  right,	  and	  makes	  sense.	  

r Readers	  share	  their	  reading	  with	  others	  by	  reading	  aloud	  
	  
	  
	  
	  
	  
	  
	  



Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  

Students will: Instructional	  Focus:	  
Bend I: Readers Use Everything We Know About Reading to Get 
Through the Hard Parts—We Can Look in Our Toolkits and Think, 
"What Else Can I Try?"  

• Readers, we have so many strategies for helping us read tricky words! 
Let’s take a look at all of our strategies and read the Readers Have 
Many Strategies chart. As readers read new and harder books, we 
have to return to the strategies we know to help us through these 
harder books. More and more often we will need to use many 
strategies to get through the hard parts, not just one! We will need to 
look in our tool-kits and ask, “What else can I try? What will help me 
to read this book?” 

 
• Guess what? Sometimes reading isn’t tricky! When this happens, we 

still want to be the kinds of readers who check in on ourselves. It is 
so important to make sure that what we think is right, really is right. 
So, as I’m reading, I am always checking in with myself. I read a little 
bit, then I reread the page and I say to myself, “Wait…does that 
make sense? Does this fit with what is happening in the story?" If it 
does, I just keep going.  
 

• Readers, sometimes we get to the middle of our books, and we worry 
that the next page will just be too hard. When this happens, we can 
pause a moment, say what we think is coming next and then use the 
story we have read and maybe even the picture on the page to "story-
tell" what we think will happen next. This will help your brain get 
ready for the next part. Then you can read the next page using all 
you know about the story to help you!  

 
• We know how it feels when we read something the right way, so we can pay 

attention to the feeling we get when something isn’t right. Like yesterday, Terrance 
thought what he read made sense, so he checked in with himself and said, 
“Wait…this doesn’t make sense!” When that feeling creeps in, we need to stop and 
try something to figure out what’s going on. We can think, “What will help me 
figure this part out?” and then we try it! Don’t forget our old trusty toolbox! If it 
helps, we keep going, and if it doesn’t we try something different.  

 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
 

Craft and Structure 
r Identify words and phrases in stories or poems that suggest 

feeling or appeal to the senses. 
r Explain major differences between books that tell stories and 

books that give information, drawing on a wide range of text 
types. 

r Identify who is telling the story at various points in a text. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a story to describe its 

characters, setting, or events. 
r Compare and contrast the adventures and experiences of 

characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Texts 
Key Ideas and Details 

r Ask and answer questions about key details in a text. 
r Identify the main topic and retell key details of a text. 
r Describe the connection between two individuals, events, 

ideas, or pieces of information in a text. 
 
 



Craft and Structure 
r Ask and answer questions to help determine or clarify the 

meaning of words and phrase in a text. 
r Know and use various features (e.g. headings, tables of 

contents, glossaries, electronic menus, icons) to locate key 
facts or information in a text. 

r Distinguish between information provided by pictures or 
other illustration and information provided by the words in a 
text. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support read informational texts 

appropriately complex for grade. 
 

Foundational Skills 
Print Concepts: 

r Demonstrate understanding of the organization and basic 
features of print. 

r Recognize the distinguishing features of a sentence (e.g first 
word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 

• Not only can you look at the first part of words, you can also look at 
the last part of words. We’ve been doing so much work around other 
parts of words, and now we can take that work and try it out in our 
reading work! We’ve been studying –ing, and –ed and others. After I 
ask myself, “Does that look right? Does that sound right? Does that 
make sense?”  
 

• There are going to be times when we come to words that are tricky 
because they are brand new words. We’ve never seen or heard those 
words before! Readers, those times can be exciting and scary, all at 
the same time! When we come to a new and tricky word, we might 
guess that word because we do not want to skip over it. We lead on 
and say to ourselves, “Did that make sense?” You might Post-it to 
check with someone later to see if you really did understand the 
word.  
 

• Sometimes when we are reading, there are parts that are confusing—
really confusing! Like, all of a sudden, there’s a new character. Or, 
everyone is in a new place. When readers come to those parts, we 
have to take time to retell what we’ve read to make sure it all fits 
together and makes sense.  

 
• Readers, sometimes when we’re coming up to our words, we freeze. 

We’re like, “Holy moley! That word looks hard!” We may know that 
word, but maybe we haven’t seen it before. We look at the first part 
of the word and then we think to ourselves, “What are all of the 
words that that word might be?” Then I get a running start and keep 
thinking to myself, “What could this word be, what could this word 
be?” I might think, “Let me make a good guess that would fit with 
what is happening.” Then, I am going to go back and get another 
running start and keep those same questions in my mind: “What is 
this story about? What could this word be?” I say the first part of the 
word and make my best guess.  

	  
	  
	  
	  
	  



r Segment spoken single-syllable words into their complete 
sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 
r Use knowledge that every syllable must have a vowel sound to 

determind the number of syllables in a printed word. 
r Decode two-syllable words following basic patterns by 

breaking the words into syllables. 
r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

	  
Bend II: Readers Smooth Out the Rough Parts—After We Make Sure 
Our Reading Looks Right Sounds Right and Makes Sense, We Reread 
to Put It all Back Together  
 
• Readers, we have been working so hard to get through the hard parts and 
make sure that our reading makes sense, but once everything looks right and 
makes sense, we still need to reread to make our reading sound smooth. So 
we read, fix-up, and read again - putting it all back together!  
 
• Readers, sometimes when we fix-up our reading it starts to sounds a little 
robotic - we read, fix-up, reread, read, fix-up, reread and in the middle of all 
that work we forget to care about the characters, or the information or the 
book as a whole - what fun is that? Today I want to teach you that even after 
all that hard work, readers often go back and reread the whole books so they 
can learn and enjoy!  
 
• Readers, we can share books with our friends by telling them about the 
story. We can also read the parts we love so they can hear what made us 
laugh or smile or sit on the edge of our seat. When we read to our friends, 
we can ask them to help us read smoothly by telling us if something sounds 
not quite right.  
 
• Reading partners have very important jobs to do. We have to be good 
listeners and really think about the story that our partner is reading to us. 
Partners, we need to think to ourselves, the whole time we listen to our 
partner read, “Do I understand what is happening? Does the story make 
sense?” If the answer is yes, we tell our partner to keep going. But if the 
answer is no, we ask our partner to stop reading, and then we figure out 
what’s happening in the story together.  
 
 
• Reading partners can remind us to do our very best smooth reading. We 
can say to our partner, “Why don’t you go back and read that part again? Or 
“Let’s read that part together and make our voices really smooth.” 
 
 
 



 
Bend III: Readers Can Show Off Our Reading  
• Readers can perform our readings for our loved ones. A way that we can 
get ready for our reading performances is to read and reread, revising the 
way we read and then choosing the way that sounds best.  
 
• Readers can choose someone to read to and then pick a book that we 
know that person will love to hear. We can think of all the things that person 
likes and then try to find a book that matches that person’s interests.  
 
• Readers practice reading their books so that it not only sounds smooth, but 
has feeling in it. When we read, we can think of parts that make us feel 
something. Then when we read we can try to show those feelings with our 
face and our voice.  
 
• Readers can help each other make our reading great. We can coach our 
reading partners as they read. We can suggest that our partner read more 
slowly, or smoothly, or even tell them what they are doing well.  
 
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
 

   Other: 
• Post-It notes telling each time the text give them new information 

about the character 
• Reading Journal entries telling what they have learned about their 

characters. 
 
 
 



 
 

• After reading a story or chapter book, students select two characters 
to compare and contrast. They create a Venn diagram to organize the 
information given in the story and to draw conclusions about the 
qualities of the two characters.  

• Make a poster that illustrates the most important things they have 
learned about their character: include setting, likes/dislikes, conflicts, 
what the character wants, etc. 

	  
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  community	  and	  map	  skills	  	  unit	  in	  social	  studies,	  tress	  in	  science.	  
	  

r Create “toolbox” of ideas on where to go when need help.  For 
example – if I don’t remember how to add a double digit number I 
can look at the how-to sheet that will take me through it step-by-
step. 

r Make a list of who in the world problem solves. 
r As reading in science/social studies, note how they use what they 

know to understand what they are reading. 
r Create a step-by-step how-to sheet on something they are good at. 
r Peer leadership – how can I help someone in my class or in lower 

grades? 
r Connect what they’ve already studied throughout the year to see how 

knowledge builds (trees to plants, map skills to learning about 
cultures) 

	  
	  
	  	  	  Technology	  Integration	  

r Using the universal access feature of the OSX, type words in 
Word, and have the computer read it to you. 

r Use the Digital dictionary to find the definition of unknown 
words. 

r Record voices to monitor for fluency using any of the following 
digital resources:  KidPix, Audacity, or Sound Studio 

	  



	  
Media	  Literacy	  Integration	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  	  
	  	  	  Global	  Perspectives	  

r Explore different ways of setting goals.  What types of goals do 
people set in other countries that help them learn to read?  How is 
their language different from ours? 
 

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  5	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  4	  
r 	  

	  
Mentor	  Texts:	  

r In	  Our	  Yard	  
r Informational	  and	  fictional	  texts	  



	  
Unit	  Description:	  Reading	  Across	  Genres	  
 
Throughout this unit, the focus will shift from learning to read to reading to learn about the world.  Students should be reading not only nonfiction but 
also fiction stories, poetry, and environmental print.  The concept is that readers learn from many sources and the information we get from each source 
helps us to tackle more and more complex texts.  This unit aims to get students “viewing” the world through the lens of a learner.  Books for this unit 
can be organized by interest of students.  You may want to consider the topics found in fiction books such as birthdays, new siblings, moving, school, 
etc.  Teaching students to read and reread is also a critical component of this unit as well.  You may also want to create baskets of topics filled with 
fiction, nonfiction, and poetry about each topic. 

	  
Reading	  

	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  

r Read	  multi	  genres	  about	  one	  topic	  
r Read	  to	  learn	  about	  a	  topic	  

	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
r How	  do	  people	  learn	  about	  topics?	  
r How	  can	  readers	  get	  better	  at	  learning	  about	  a	  topic	  

through	  different	  kinds	  of	  materials?	  

Students	  will	  understand	  that…	  
r Readers	  read	  to	  learn.	  
r Readers	  read	  to	  figure	  out	  tricky	  words	  
r Readers	  use	  a	  repertoire	  of	  strategies	  to	  read	  

	  
Areas	  of	  Focus:	  Proficiencies	  

(National	  Core	  Standard	  Alignment)	  
Examples,	  Outcomes,	  Assessments	  

Students will: Instructional	  Focus:	  
Bend 1:  Readers read to learn 

• Readers read about topics that interest us.  We shop for books 
looking for topics that we like and want to read more about. 
 

• Readers figure out what type of book we are reading before we 
begin.  We look through pictures to figure out what kind of text it is 
and ask ourselves, “Is this a poem?  Fiction?  Nonfiction?” 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 



Craft and Structure 
r Identify words and phrases in stories or poems that suggest 

feeling or appeal to the senses. 
r Explain major differences between books that tell stories and 

books that give information, drawing on a wide range of text 
types. 

r Identify who is telling the story at various points in a text. 
 

 
 
 
 

• Readers become experts on topics.  To do this, we begin reading 
books that are easier and then move to the hard books.  We read a 
page or two to help us decide if the book is easy or hard. 
 

• Readers know that fiction books can teach facts too.  After reading a 
non-fiction book, we read the fiction book and ask ourselves, “what 
in this book connects to the nonfiction book I just read?” 

 
• Readers keep track of what they learn.  We stop and jot on post-its 

so we can teach the information to our partners. 
 

• Readers read stories and poems with a critical eye.  We don’t just 
accept things as truths, but we question things that seem funny or 
not quite right and search for answers in other sources, testing to see 
if the information is in fact true. 

 
• Readers stop and think as we read.  We pause to jot down ideas, or 

we use prompts such as “This makes me think…”or “The idea I’m 
having is…” to help us think. 

 
• Readers talk with partners about what we are reading.  We say things 

like:  “This reminds me of… “ “From all I’ve read…”  “Everything 
I’ve heard…”  “This is just like…”  “In other books…but in this 
book…” 

 
• Readers compare information from two books.  We lay books next 

to one another and talk about how the information in the pictures 
and the text fit together. 

 
• Readers use new vocabulary when we talk about our books. 

 
• Readers make sense of what we read.  We think about how the new 

information fits in with the old information. 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a story to describe its 

characters, setting, or events. 
r Compare and contrast the adventures and experiences of 

characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Texts 
Key Ideas and Details 

r Ask and answer questions about key details in a text. 
r Identify the main topic and retell key details of a text. 
r Describe the connection between two individuals, events, 

ideas, or pieces of information in a text. 
 

Craft and Structure 
r Ask and answer questions to help determine or clarify the 

meaning of words and phrase in a text. 
r Know and use various features (e.g. headings, tables of 

contents, glossaries, electronic menus, icons) to locate key 
facts or information in a text. 

r Distinguish between information provided by pictures or 
other illustration and information provided by the words in a 
text. 

 
 
Integration of Knowledge and Ideas: 

r Use illustrations and details in a text to describe its key ideas. 



r Identify the reasons an author gives to support points in a 
text. 

r Identify basic similarities in and differences between two texts 
on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support read informational texts 

appropriately complex for grade. 
 

Foundational Skills 
Print Concepts: 

r Demonstrate understanding of the organization and basic 
features of print. 

r Recognize the distinguishing features of a sentence (e.g first 
word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 
r Segment spoken single-syllable words into their complete 

sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 
r Use knowledge that every syllable must have a vowel sound to 

determind the number of syllables in a printed word. 

 
 
 
 
 

Bend 2:  Readers Figure Out Tricky Words 
• Readers know how to deal with unfamiliar words.  We create 

bookmarks that list important vocabulary and place it in the book for 
the next person to use or add to. 
 

• Readers know how to deal with unfamiliar words.  We use all that we 
know about a topic to help use figure out the new word. 

 
• Readers figure out what is happening in the story when we get lost.  

We look at the picture for help, but if that doesn’t help us out, we 
think about the topic and try to figure our what might make sense in 
that place in the book.   

 
• Readers make meaning from the books we read.  After we decode a 

word to say it, we decide what the word means by thinking about 
what else is happening on the page. 

 
• Readers have many strategies for figuring out tricky words.  We look 

at the first few letters, and think of words we already know that have 
parts like that.  We look at the vowel and a couple of letters after it.  
We play with words in our mouths trying different pronunciations 
until we find one that makes sense. 

 
Bend 3: Readers Use a Repertoire of Strategies to Read 

• Readers read poetry very carefully to help interpret a poem’s 
meaning.  We use line breaks as cues to how to read the text, pausing 
at the end of each line briefly before moving ahead.  

 
• Readers read fluently and with expression.  We scoop up all the 

words in the line to read smoothly. 
 

• Readers reread the tricky parts of texts to help ourselves read the text 



r Decode two-syllable words following basic patterns by 
breaking the words into syllables. 

r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

more smoothly. 
 

• Readers don’t just throw new words away.  We say it aloud a few 
times and reread the sentence in which the word appears until we 
can read it smoothly. 

 
• Readers talk fluently as well as read fluently.  We practice talking 

about our books so that we develop a voice that teaches others. 
 

Bend 4: Learning Information by Comparing and Contrasting (Across 
Genres) 

• When readers learn new facts about a topic from informational 
books, we can hold those in their minds as we read stories or poems 
about the same topic.  We can think, “Hmmm…what in this story 
connect to the informational book I just read? Do any of the facts 
from the first book show up here?”  Then they can stop and jot 
down connections on post-its. 
 

• Readers can teach a partner about what was learned from all of the 
genres on one topic.  We lay out our books and notes about the 
topic and talk to our partner about what we notice and have learned. 

 
• Readers have their own ideas about a topic.  When we put lots of 

information together, we can figure out what we ourselves think 
about a topic. 

 
• Readers pause when they encounter a bit of information we find 

particularly interesting, asking ourselves, “This makes me think…,” 
or “The idea I am having is…” 

 
• Readers can lay two or three books on the same topic side by side to 

compare and contrast the information contained within. 
 

• Readers use new words they learn about topics: in discussions with 
partners and in daily conversation. 

 
Bend 5: Readers Think Critically About the Books They Are Reading 



• Readers know that information from nonfiction books differs from 
information learned in poems, stories, or even life experiences. 
 

• Readers jot down questions that their books raise about their topics 
and reread books or find others to search for answers. 

 
 

• Readers think carefully about the books we read.  After a reader 
reads a book, we ask ourselves, “What do I think about this book?  
Do I agree with the author?  Do I have different ideas?”   
 

• Readers will support our thinking by drawing on evidence from tour 
books or other books we have read.  We can go back to the text and 
say, “This part makes me think…” 

 
• Readers notice how some books might leave out information about a 

topic.  Partners might sketch, on a post-it, to add information to a 
diagram or category, and leave it in a book for the next reader. 

	  
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
   Other: 

• Use post-it notes to jot down information about the topic studied. 
• Make a Venn diagram comparing and contrasting two books on the 

same topic. 
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  Holocaust	  unit	  in	  social	  studies,	  trees	  and	  plant	  unit	  in	  science	  
	  



r As part of the Grade 1 "Holocaust Unit", students conduct an 
author’s study of Patricia Polacco.  Afterward, they share what they 
have learned about different cultures introduced in her stories. For 
example, students could discuss cultural traditions of egg decorating  
after sharing the story in Rechenka’s Eggs. 

r Read and discuss, Diary of a Worm, and find other texts that go with 
it. 

r Sort through a basket of math picture books, and put them into 
categories. 

	  
	  	  	  Technology	  Integration	  

r Use the computer program, "Inspiration" to make diagrams compare 
and contrast fiction versus nonfiction. 

	  
	  	  	  Media	  Literacy	  Integration	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

 
 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  	  
	  	  	  Global	  Perspectives	  

r Identify types of books (genre and topic) children like to read around 
the world. 
 

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  



21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  6	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  7	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2013-‐2014	  Unit	  6:	  Reading	  Across	  Genres	  

	  
Mentor	  Texts:	  

r Trucktown	  by	  Jon	  Scieszka	  
r Truck	  by	  Donald	  Crews	  
r “Monster	  Trucks”	  poem	  by	  Mark	  Todd	  
r “Dig	  Dig	  Digging”	  poem	  by	  Margaret	  Mayo	  

	  
	  
	  



Unit	  Description:	  Character	  Drama	  
 
This unit is designed to focus on fluency and envisionment.  Students will be working to bring characters to life, becoming the main character, seeing 
through his/her eyes, and experiencing all that the story will bring.  You will introducing students to the world of acting and understanding characters 
with greater complexity.  This unit is different from the earlier character unit in that earlier students were getting to know characters.  In this unit, 
students will be working on synthesizing text to envision as they read and build greater comprehension about the story itself. 
 
To support the work in this unit, you will want to pull texts that contain beloved characters like Piggie and Elephant, Mr. Putter and Tabby Cat, 
Houndsley and Catina, Fly Guy, Iris and Walter, and George and Martha.  Make sure you have strong characters for all level of readers in your class.  If 
you can, put together multiple copies so that students can read in partnerships or small groups too.  You may also want to organize books into baskets 
of character features such as “Bossy Characters” or “Shy Characters” or “Characters that are Animals.”  This unit may also present a good opportunity 
to practice Readers Theater as part of shared reading. 

	  
Reading	  

	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  
	  

r Develop	  reading	  fluency	  
r Envision	  the	  world	  of	  a	  story	  for	  greater	  comprehension	  

	  
	  
	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r How	  do	  readers	  get	  to	  know	  stories	  and	  characters	  
better?	  

	  
Students	  will	  understand	  that…	  

r Readers	  reread	  for	  fluency.	  
r Readers	  notice	  how	  characters	  talk	  and	  how	  they	  feel	  
r Readers	  read	  in	  groups	  to	  envision	  the	  story	  

	  
	  
	  
	  
	  
	  



Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  

Students will: Instructional	  Focus:	  
Bend 1:  Readers Read and Reread Paying Close Attention to How 
Our Voices Bring Out the Smooth Sound of Storytelling	  

• Just like movies stars, good readers become the characters in their 
stories.  One way to do this is to read the story many, many times 
until you can read it smoothly. 

 
• Readers think about what’s happening to the character and how the 

character feels to match their voices to the story.  Readers stop and 
think… I think the character feel __ here…” 

 
• Good readers pay attention to tag words such as “yelled”, 

“screamed”, “whispered” to know how to read the part of the story. 
 

• Readers can differentiate between when the narrator is speaking and 
when the character is speaking.  Readers know that they have to 
change their voices not only when they are a character, but also when 
they are the narrator. 

 
• Good readers pay attention to ending punctuation looking for 

questions, exclamations, and statements. 
	  
Bend 2:  Readers Read Stories Noticing Not Only When Characters 
are Talking, but How They Are Feeling 

• Readers notice how a character feels in a story.  We use post-its on 
places in our stories where characters have strong feelings. 

 
• Readers read with the character in mind.  We use facial expressions 

to represent how the characters are feeling when we read. (smile, 
sneer, grimace) 
 

• Readers alter their tone of voice to represent how a character is 
feeling. 

• Characters in books, like people in real life, don’t act one way all of 
the time.  Characters change.  Readers do this by asking “Does this 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
 

Craft and Structure 
r Identify words and phrases in stories or poems that suggest 

feeling or appeal to the senses. 
r Explain major differences between books that tell stories and 

books that give information, drawing on a wide range of text 
types. 

r Identify who is telling the story at various points in a text. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a story to describe its 

characters, setting, or events. 
r Compare and contrast the adventures and experiences of 

characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 



Range of Reading and Level of Text Complexity: 
r With prompting and support read informational texts 

appropriately complex for grade. 
 

part go along with what I think about my character?” 
 

• Readers read significant parts of stories to their partners to make 
sure they are reflecting how the character feels. 

	  
Bend 3:  Reading Club Work (Thinking, Talking and Performing) 

• Readers pick their favorite books to study and learn more about, 
thinking how they could be performed. 

 
• Readers act out parts of their books in reading clubs. 

 
• Readers reread their stories to find places where something big 

happens (character has/solved problems; strong feelings; something 
funny or surprising) 

 
• Readers pay attention to not only what the character does, but also 

HOW the character does these things.   
 

• Sometimes readers get ideas about their characters by looking at the 
pictures on the page. 

 
• Readers sometimes need to fill in gaps in the story drawing on what 

they know from this book, other books, and their own lives. 
 

• Readers need to read a story closely enough to see what is happening 
(envision) in their minds.  

 
• Readers prepare and practice for performances. 

 
 
 
 
 
 
 
 
 

Foundational Skills 
Print Concepts: 

r Demonstrate understanding of the organization and basic 
features of print. 

r Recognize the distinguishing features of a sentence (e.g first 
word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 
r Segment spoken single-syllable words into their complete 

sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 
r Use knowledge that every syllable must have a vowel sound to 

determind the number of syllables in a printed word. 
r Decode two-syllable words following basic patterns by 

breaking the words into syllables. 
r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 



Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

 
 
 
 
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
   Other: 

• Post-It notes telling each time the text give them new information 
about the character 

• Reading Journal entries telling what they have learned about their 
characters. 

• After reading a story or chapter book, students select two characters 
to compare and contrast. They create a Venn diagram to organize the 
information given in the story and to draw conclusions about the 
qualities of the two characters.  

• Make a poster that illustrates the most important things they have 
learned about their character: include setting, likes/dislikes, conflicts, 
what the character wants, etc. 

	  
	  
Instructional	  Strategies:	  
	  Interdisciplinary	  Connections	  
Correlates	  to	  air	  and	  weather	  unit	  in	  science,	  American	  symbols	  in	  social	  studies	  

r As part of a unit on weather, students read Cloudy with a Chance of 
Meatballs by Ronand Judi Barrett and Weather Words and What 
They Mean and Weather Forecasting by Gail Gibbons. Students 
choose their favorite parts and practice reading and rereading with a 
partner to increase their fluency.  

r During Shared Reading, read poems about the weather. 
r Use songs related to the weather (Science) or patriotic songs (Soc. St. 



Unit 7: Our Nation)  for Shared Reading 
r Sing/recite songs for math concepts (e.g., Penny, Penny to the tune of 

Clementine:   
“Penny, penny, easily spent, 
Copper brown, and worth one cent. 
Nickle, 50ickel, thick and fat,  
It’s worth 5 cents, I know that! 
Dime, dime, little and thin 
I remember you’re worth ten. 
Quarter, quarter, big and bold, 
You’re worth 25, I am told!” 

r Perform your poems/songs/Readers’ Theater plays for an 
appropriate audience 

	  
	  
	  	  	  Technology	  Integration	  

r Use Skype with another class (in Summit or elsewhere) to share a 
“Readers’ Theater” presentation. 

r Use a camcorder to record a “Readers’ Theater” presentation. 
r Using green screen technology recreate a “Reader’s Theater” story. 

	  
	  	  	  Media	  Literacy	  Integration	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  	  
	  
	  	  	  Global	  Perspectives	  

r Perform a reader’s theater play from another country. 
	  

The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  



	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  7	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  6	  

	  
	  
Mentor	  Texts:	  

r Piggy	  and	  Elephant	  by	  Mo	  Wellems	  
r Mr.	  Putter	  and	  Tabby	  Cat	  by	  Cynthia	  Rylant	  
r Houndsley	  and	  Catina	  
r Fly	  Guy	  
r Iris	  and	  Walter	  
r George	  and	  Martha	  
r The	  Three	  Little	  Bears	  
r Video	  clips	  from	  favorite	  t.v.	  characters	  such	  as	  iCarly	  

	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
	  
Unit	  Description:	  Content	  Area	  Reading-‐	  Science	  
	  
In this unit, students will learn to read like scientists:  asking questions, developing hypothesis, devising possible experiments, and working with the 
scientific process.  You will group readers around a topic, develop a base of knowledge about the topic by reading about and discussing it, and then 
push students to question, hypothesize, and experiment.  This unit connects reading writing, and science together. 
 
It is recommended that you collect small text-set of books on whatever topic students will be studying that you can read aloud to the class.  Also, you 
should begin to organize texts by level of text difficulty and by sub-topic so that children can read overlapping texts.  You may also want to insert video 
clips into your read aloud time such as those from Bill Nye the Science Guy, or introduce songs and raps to the class as well. 
 

Reading	  
	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  
	  

r Read	  to	  learn	  and	  grow	  ideas	  about	  a	  scientific	  topic	  
	  
	  
	  
	  
	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r How	  do	  readers	  become	  experts	  on	  a	  topic?	  
Students	  will	  understand	  that…	  

r Readers	  build	  up	  base	  knowledge	  by	  reading	  deeply	  about	  a	  
topic.	  

r Readers	  compare	  and	  contrast	  different	  texts	  on	  the	  same	  
topic	  

r Readers	  learn	  by	  asking	  questions	  
	  
	  
	  
	  



	  
	  

Areas	  of	  Focus:	  Proficiencies	  
(National	  Core	  Standard	  Alignment)	  

Examples,	  Outcomes,	  Assessments	  

Students will: Instructional	  Focus:	  
Bend I:  Science Readers Build Up a Base of Knowledge on a Topic 
by Reading Deeply About This Topic  
 

• Readers of nonfiction think about our book in parts. The whole book 
is about a big, watermelon topic. Today I want to teach you that each 
section is one smaller seed of that watermelon. One way science 
readers approach a new section to learn from it, we think, "What is 
the small seed of the larger watermelon that this section is about?" 
 

• Science readers always push ourselves to understand our reading so 
well, that we are able to explain it to others. One way that we can do 
this is to say what we’ve read in our own words in order to make our 
learning stick. After reading a chunk, we might put the book down 
and think to ourselves, or say to our partner, “What this means is…”  
 

• Today I want to teach you that science readers think and talk about the 
main ideas in our books. One way that readers can prepare to come 
ready to discuss the information and ideas that we learned is to be 
thinking about the main ideas in each part of our books.  

 
• Nonfiction texts use all the sentences on the page to think about 

what's most important—the big, main idea of that section. Readers 
often say our main idea not just as a word, but instead as a phrase. 

  
• As readers we can chunk the text using the subheadings or section 

headings. At the end of each chunk, we can cover the text and say 
(or write on a Post-it), “This part teaches me…” and then: “It 
teaches me by giving examples or evidence such as.…"  

 
 
 
 

Reading Standards for Literature 
Key Ideas and Details: 

r Ask and answer questions about key details and events in a 
text. 

r Retell stories, including key details, and demonstrate 
understanding of their central message or lesson. 

r Describe characters, settings, and major events in a story using 
key details. 
 

Craft and Structure 
r Identify words and phrases in stories or poems that suggest 

feeling or appeal to the senses. 
r Explain major differences between books that tell stories and 

books that give information, drawing on a wide range of text 
types. 

r Identify who is telling the story at various points in a text. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a story to describe its 

characters, setting, or events. 
r Compare and contrast the adventures and experiences of 

characters in stories. 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 
 

Reading Standards for Informational Texts 
Key Ideas and Details 

r Ask and answer questions about key details in a text. 
r Identify the main topic and retell key details of a text. 
r Describe the connection between two individuals, events, 

ideas, or pieces of information in a text. 



Craft and Structure 
r Ask and answer questions to help determine or clarify the 

meaning of words and phrase in a text. 
r Know and use various features (e.g. headings, tables of 

contents, glossaries, electronic menus, icons) to locate key 
facts or information in a text. 

r Distinguish between information provided by pictures or 
other illustration and information provided by the words in a 
text. 
 

Integration of Knowledge and Ideas: 
r Use illustrations and details in a text to describe its key ideas. 
r Identify the reasons an author gives to support points in a 

text. 
r Identify basic similarities in and differences between two texts 

on the same topic (e.g. in illustrations, descriptions, or 
procedures). 
 

Range of Reading and Level of Text Complexity: 
r With prompting and support read informational texts 

appropriately complex for grade. 
 

Foundational Skills 
Print Concepts: 

r Demonstrate understanding of the organization and basic 
features of print. 

r Recognize the distinguishing features of a sentence (e.g first 
word, capitalization, ending punctuation). 
 

Phonological Awareness: 
r Demonstrate understanding of spoken words, syllables, and 

sounds 
r Distinguish long from short vowel sounds in spoken single-

syllable words. 
r Orally produce single-syllable words by blending sounds 

(phonemes), including consonant blends. 
r Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in spoken single-syllable words. 

 
 
 
 

• Readers of nonfiction remember and use all we know about the topic 
when we are reading. Today I want to teach you that as scientists are 
studying, reading and thinking about the main ideas about our books 
we will also want to bring all that we know about our topics to our 
reading. We can recall our experiments, activities, explorations, and 
learning from science and writing workshops to help us explain and 
think about we are learning during reading workshop  
 

• Science readers build up our background knowledge quickly by starting 
with the books that feel like easy reads, the ones that can give us a 
quick and big overview of our topic. As we read, we orient ourselves 
to a new topic and quickly gain knowledge by skimming and 
scanning across all of the features of the page—not just text but also 
the photographs, maps, timelines, diagrams, charts, captions, and 
sidebars. Reading across the different features, we try to name the 
big things that we are learning.  

 
• As scientists read, we keep in mind that we will be able to work with a 

partner to support and push our learning. Today I want to teach you 
that not only do you need to come prepared to your club, with 
important information and key ideas but you will want to help your 
partners determine what is important as well.  

 
• Readers anticipate that we can help each other to determine and hold 

on to the most important ideas and details by pausing in our reading 
and retelling the information. We might say, “The big thing that I 
just learned from this chapter is…and some of the most fascinating 
details about this are…”  

 
• Readers also ask questions to each other like, “Why is that important?” 

“How does that important to our topic?”, “Is that the most 
important thing in that part/ section?”  

 
• Readers of nonfiction collect and use the words that we learn when 



r Segment spoken single-syllable words into their complete 
sequence of individual sounds (phonemes). 
 

Phonics and Word Recognition: 
r Know and apply grade-level phonics and word analysis skills 

in decoding words. 
r Know the spelling-sound correspondences for common 

consonant diagraphs. 
r Decode regularly spelled one-syllable words. 
r Know final –e and common vowel teams 
r Use knowledge that every syllable must have a vowel sound to 

determind the number of syllables in a printed word. 
r Decode two-syllable words following basic patterns by 

breaking the words into syllables. 
r Read words with inflectional endings 
r Recognize and read grade-appropriate irregularly spelled 

words. 
 

Fluency: 
r Read with sufficient accuracy and fluency to support 

comprehension. 
r Read on-level text with purpose and understanding 
r Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
r Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

teaching and talking about our topic. One way we do this by putting 
Post-its on places where we learn new words (and write down what 
we think we mean) or we can keep a running list.  

 
 
Bend II:  Science Readers Compare and Contrast Different Texts on 
the Same Topic  
 

• Today I want to teach you that readers of nonfiction carry all that we 
have learned from one book with them as we move to another book. 
One way that we do this is to look out for what sounds the same and 
also for what is different when it comes to the information we are 
learning.  
 

• Readers capture our responses to texts on Post-its and bring them for 
discussion and defense to our reading clubs. Remember readers that 
we defend our responses. One way that we can do this is to make 
that we point to the page or parts of a text that caused us to respond 
in the way that we did.  

 
• Today I want to teach you that readers come well prepared to our 

clubs. One thing that you can do is to make sure that you have clear 
ideas that you are bringing to talk about. Often times, readers look 
across our Post-its for topics that go together and we then sort 
within a same topic pile for information that is the same. Readers 
then first think about if we can find differences amongst the Post-its. 

 
• : Science readers can think about our books and the information we 

know from our experiences, experiments and discussions during 
science workshop to help them find what is the same and what is 
different. 

  
• Researchers question when information from two different texts 

doesn’t add up. Today I want to teach you how to be such a critical 
researcher/reader. One way to do this is to be on the lookout for 
contradictions and wonder about the author’s slant or perspective on 
a topic.  

 



 
 
 
 
Bend III:  We Learn by Asking Questions  

• As we read, scientists often jot while we are reading to hold our 
questions and thoughts. Today I want to teach how we can do this 
while we read. One thing that we can do is to write quick jots on the 
Post-its about questions that occur to us as we read. Thinking about 
what we already know about the topic, we consider what might make 
sense and predict/hypothesize about the answers.  
 

• Scientists can think about the information we already know from our 
experience, our experiments, and our discussions during science 
workshop and bring that to our reading. Today I want to teach you 
that sometimes what we think we know is different from what we 
read. Readers, we can notice when something that we think we knew 
doesn’t agree with what the author is saying, and ask questions about 
it.  

 
• Scientists return to books we’ve read and learned from. We often 

think, “If the author were to write a few more chapters on this topic, 
what else would I want to know?” This can help you generate more 
ideas that you want to investigate about your topic.  

 
• Today I want to teach you about raising important questions while you 

read. One thing that scientists do in order to formulate important 
questions is that we read and think across a few books. We think 
about how the information from one text helps us to understand 
information from another text more deeply, and then we ask a 
question about what we still want to know.  

 
• Readers sometimes ask questions like, “Why does this happen often?” 

or “How does this effect the world?” or “Does this always?” Are 
beginning ways to think about asking bigger questions, that hopefully 
lead to bigger ideas to investigate.  

 
• Scientists question when information from two different texts doesn’t 



add up. One way we do this is we lookout for contradictions and 
wonder about the author’s slant or perspective on a topic. We bring 
these inquiries to our partnership conversations as ways to spark 
good talk.  

 
• Today I want to teach you that, just like during science workshop, we 

can use reading time to come up with our own inquiry-based 
questions that we want to explore more deeply in science or writing 
workshop. Readers can re-read parts of the text and think to 
themselves, “What does that make me think? What experiment could 
I try in class?”   For example: After reading a chunk of text, you 
might say something like, “Hmm. I learned that air can move 
objects. Some objects are more difficult to move with air. Some need 
‘stronger air’ or more force.” Then you need to say, “What does that 
make me think? What experiment could I try in class?” You might 
add, “I wonder if i could make air move a pencil in science later? 
How would I do it? Maybe I could use the air pump.”  

 
 
 
 
 
 
Sample	  Assessments:	  
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
 
     Other: 

• Type 2 Writing telling 3-5 facts, in their own words that they learned 
from their nonfiction text. 

• In their reading journals, list at least 5 features of nonfiction texts. 



• Sort new vocabulary words into categories and label the categories. 
• Use new words in meaningful sentences. 
• Illustrate or act out new words learned from reading nonfiction texts. 

	  
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  
Correlates	  to	  trees,	  solids	  &	  liquids,	  air	  &	  weather,	  and	  plats	  units	  in	  science;	  geometry	  
unit	  in	  math	  

r Make connections between science content and social studies 
content (such as different parts of the world have different plants).  
Draw or write about the content 

r Math is all around us.  Have students identify concepts such as 
symmetry, shapes, patterns in science concept 

r Create a song, dance, etc about science concept 
	  
	  	  	  Technology	  Integration	  

r Use PKLS or Net Trecker online databases to gather information 
about plants.	  

	  
	  	  	  Media	  Literacy	  Integration	  	  

r Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

r Build on the intuitive knowledge students have gained from media 
about the story and character 

r Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

r Use print materials to practice reading and comprehension skills 
	  	  	  	  
	  
	  	  	  Global	  Perspectives	  

r Make connections between science content and social studies 
content (such as different parts of the world have different plants).   

	  
The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  



	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
Professional	  Resources:	  

r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2011-‐2012	  Unit	  8	  
r Teacher’s	  College	  Reading	  Curricular	  Calendar,	  First	  Grade,	  2010-‐2011	  Unit	  9	  

	  
	  
Mentor	  Texts:	  (Texts	  given	  to	  classroom	  teachers	  from	  the	  district	  non-‐fiction	  book	  order)	  

r Maple	  Trees	  
r Oak	  Trees	  
r Seeds	  
r Leaves	  
r Roots	  
r Stems	  
r Parts	  of	  a	  Plant	  
r The	  Vegetable	  Garden	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
	  
	  
	  


