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Suggested Pacing Guide for Reading and Writing Units of Study 
SECOND GRADE 

 
Month	   Reading	  Unit	   Writing	  Unit	   Grammar	  Skill	  &	  Word	  Work	  

September/	  October	   Taking	  Charge	  of	  Reading-‐	  Launching	  
	  

Launching	  with	  Small	  Moments/	  
Authors	  as	  Mentors	  

Checking	  end	  punctuation	  
Using	  an	  editing	  checklist	  
Precise	  word	  choice	  
Sentence	  Structure	  
Comma	  use	  

November	  
	  

Characters	   Realistic	  Fiction	   Reflexive	  pronouns	  
Adjectives	  

December	  
	  

Non-‐fiction,	  Reading	  the	  World	   Information	  Books	   Collective	  nouns	  
Complete	  simple	  and	  compound	  
sentences	  
Capitalize	  product	  &	  geographic	  
names	  

January	   Foundational	  Skills	   Poetry	   Adjectives	  
Adverbs	  
Using	  domain	  specific	  language	  

February	   Series	  Reading	  Clubs	  
	  

Writing	  Series	  Stories	  
	  

Past	  tense	  
Adverbs	  

March	   Non-‐fiction	  Clubs	  
	  

Writing	  About	  Reading-‐	  Persuasive	  
Writing	  Unit	  
	  

When	  to	  use	  capital	  letters	  
Using	  quotation	  marks	  to	  cite	  text	  
mid-‐sentence	  punctuation-‐	  commas	  

April	  
May	  

Reading	  and	  Role	  Playing:	  	  Fiction,	  
Fairytales,	  and	  Folktales	  
	  

Writing	  Adaptations	  of	  Fairytales	   Apostrophes	  &	  contractions	  

June	   Content	  Non-‐fiction-‐	  Science	  
	  

Informational	  Writing	  About	  Science	   Using	  domain	  specific	  language	  
Commas	  
apostrophes	  



Unit Description:  Taking Charge of Reading (Launching) 
This unit is designed as an introduction to second grade reading workshop.  Students will learn procedures for participating in their new classroom 
community, reading independently, and working with partners. They will begin to develop routines for selecting and recording book information.  They 
will analyze habits of good readers, and begin to demonstrate those same habits which include reading independently and silently, actively thinking as a 
reader by recording thoughts using post-its, as well as staying focused and building stamina by keeping a reading log.  Students will develop habits for 
reading and talking about books with partners that may include how to sit, taking turns, reading together and retelling.  Throughout the month you will 
be assessing students using the Teacher’s College A-Z running records and high frequency word assessment.   Also you will be giving the Words Their 
Way primary spelling inventory. 
 
 
 

Reading 
 
Big Ideas: Course Objectives / Content Statement(s)  

r Establish routines, procedures, and expectations for reading time in second grade  
r Identify strategies for staying focused and building stamina 
r Identify ways to read and talk about books with partners 
r Retelling and Monitoring for Sense 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
 
q How do readers make decisions based on habits, volume, and 

stamina? 
q How do readers think about before, during, and after reading? 
q What can partners talk about to grow ideas about their 

reading? 
q How do readers become independent problem solvers? 
q How can I get ready to share books I’m reading with my 

partner, retelling the important parts or parts that stood out to 
me and talking about what I’ve learned? 

 
 
 
 

Students will understand that… 
r Readers make decision on how they want their reading life to go. 
r Readers are always thinking- before, during, and after the book. 
r Readers prepare and plan for partner reading time. 
r There are many ways that readers can help themselves while reading. 
r One of the most important ways to understand what we read is to 

successfully retell books to our partners. 
 
 
 



Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: Helping Children Make Decisions Based on Habits, Volume, 
and Stamina 

• Readers make decisions about how our reading lives will go.  We 
decide whether a book is just right, whether we are going to write 
ideas on a post-it or not…. 

• Readers choose just right books.  We use the five finger rule, but we 
also know it should be a “smooth read”, that when reading aloud , 
we should like we are talking smoothly. 

• Readers learn from each other. We watch what other readers do 
cool, smart things and try them out on our own. 

• Readers push themselves to read more and more.  We create goals 
for ourselves.  We use our book baggies to help us do this work by 
selecting  6-7 books we love to read.  We keep reading logs to chart 
how much we have read both in school and at home.  We make sure 
we can look back and say, “Am I reading more?”  We can also make 
resolutions as readers like we do for New Years.  This will make our 
reading lives even better. 

 
Bend 2: Reading and Retell and Recommend Books to a Partner  

• Readers pay close attention to what their books are about so that 
they are ready to share and possibly exchange books they find 
interesting or what they just love.  One way we can do this is by 
knowing about books really well and be ready to talk to our partner 
about them. 

• "Today I want to teach you that as they read, readers always need to 
be thinking about what is happening and what they are learning. 
They can’t just say the words; they have to really think about what 
the words are telling them. One way to do this is to read just a bit (a 
few sentences, a page, or a few pages) and then to stop and ask, 
‘What is this teaching?’ or ‘What is happening here?’." 

• Today I want to teach you that readers pause to ask themselves 
questions about the text in order to clarify any confusion or think 
more meaningfully about the text. They might ask themselves, 'Why' 
or 'How?' " 

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   

q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 

 
Craft and Structure: 

q Describe how words and phrases ( e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action. 

q Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. 

Integration of Knowledge and Ideas: 
q Use information gained from the illustrations and words in a 

print or digital text to demonstrate understanding of its 
characters, setting, or plot. 

q Compare and contrast two or more versions of the same story 
(e.g., Cinderella stories) by different authors or from different 
cultures. 

Range of Reading and Level of Text complexity: 
q By the end of the year, read and comprehend literature, 

including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

Reading Standards for Informational Text 
Key Ideas and Details: 

q Ask and answer such questions as who what, where, when, 



why, and how to demonstrate understanding of key details in a 
text. 

q Identify the main topic of a multi-paragraph text as wells as 
the focus of specific paragraphs within the text. 

q Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in 
a text. 

Craft and Structure: 
q Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. 
q Know and use various txt features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 
 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 
 

Range of reading and Level of Text Complexity: 
q By the end of the year, read and comprehend informational 

texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

 
 
 
 
 
 

• Readers also remember partners don’t show up unprepared—empty 
handed. They bring their understanding of the most important 
events or information in a book, and what thoughts it triggered, to 
share. 

• Readers remember we are already doing things to help us retell.  For 
example, we can put “stop and think” Post-its into the middle of a 
text we are just starting to read as a way to remind ourselves to 
monitor for comprehension, then teach other groups or even your 
whole class that they, too might decide to do this.   

• Readers we are also in charge of finding parts to post-‐it that feel 
important to share—parts that especially stand out to them: a 
particularly funny part, a surprising part, or a part that cites 
information that is especially important to the story or the topic 

• Readers it is important we are ready to share with our partner so 
today I want to teach you that readers do a quick retell to themselves, 
to see whether they remember all the parts of the book, and whether 
they have marked important parts as well as reasons why someone 
else should read the book. Many students will find they forgot a few 
parts. Tell them not to fret! That’s one reason to reread! 

• Readers, “Today I want to teach you that partners don’t just show up 
unprepared—they get ready to retell and talk about their books by 
having ideas while they read, and by marking the places in their 
books that inspire them to think.  The parts they mark could be the 
important parts like big events for characters, or important 
information that helps capture what an author is trying to teach." 

• Readers, "Today I want to teach you that partners can think about a 
book by discussing how the parts fit together. They might ask, 'How 
does the beginning introduce information that repeats over the 
book? How does the end connect back to the beginning?'" 

• Readers let us also remember we can use our partnerships not only 
as an opportunity to retell what they have read, but also as a time to 
reread parts of our books to each, perhaps letting the reading spark a 
conversation. 

• Readers we can do this sort of sharing with a partner by reading for 
while—say fifteen minutes, or a few chapters—and then, after a bit, 
to pause in order to recall, rethink and retell the main events that 
have occurred thus far (in a story), or the main bits of information 



Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 
 
 
 
 
 
 
 

they’ve learned up to this point (informational text). 
 

• Readers, “Today I want to teach you that when readers find a book 
they especially enjoy, they check that they’ve understood the book by 
telling another reader all about the main parts of it. As readers share 
their books, they might tuck in reasons the other reader might enjoy 
it, too.”  That is,	  you’ll spotlight a very important reason for sharing 
a book—to get other kids to read it!	  

• “Readers, today I want to teach you that partners talk about a single 
topic or idea for as long as they can in order to push their thinking 
and grow big ideas.  Remember, when partners want to talk long, 
they can ask and answer questions together. They can even come up 
with theories about why things might be, by using the words, 
‘Maybe’ or ‘I think.’” 

• Readers finally remember to listen to your partner’s retelling and 
recommendation and try and come up with questions about the 
book, both to clarify information and to prepare yourself if in you 
intend to read the book next. 

	  
Bend 3: Reading is Thinking—Before, During, and After 
 

• Readers read like grown ups and do grown up things.  When grown 
ups read they are always thinking.  Grown up readers think before we 
start reading, then more while we’re reading and then some more 
when we’re done reading. 

• Readers set ourselves up to read just like we set ourselves up to play 
a game.  We look at the front cover, the back cover, and few take a 
look inside the book.  We then imagine some ways the book might 
go. 

• Readers pay attention and think about the story throughout the 
book.  We pay attention to how each part of a story fits together.  It 
is like putting a puzzle together.  This helps us to think about each 
part and how the pages fit together with that initial idea. 

• Readers often reread their books over and over again.  We reread so 
we can read more smoothly, quickly and with more understanding. 
Each time we do this it gets smoother, quicker, and we have a better 
understanding of how the pieces all fit! 



• Readers notice when a book doesn’t make sense.  We say, “WHAT?” 
and don’t just slide along through the book when it doesn’t make 
sense.  We go back and reread, turning our brains on high so we 
have a better understanding. 

• Readers don’t just pay attention to what is happening in the book, 
but we also pay attention to how the characters feel and why?   

 
Bend 3: Partners Can Talk about Books to Grow Ideas 

• Readers take care of our partnerships.  We can share the parts that 
are tricky and help each other figure out those parts.  This helps us 
to understand our books better. 

• Readers can make our partnerships awesome.  We need to make sure 
we listen carefully to everything our partner says.  This helps us to 
react or respond to whatever our partner tells us. 

• Readers prepare and plan for partner reading time. We mark places 
where we had some big ideas, where we figured out a new strategy, 
or where we were confused. We can talk to our partners about these 
things and collect ideas from each other.  

• Readers understand that reading partners recommend books to each 
other.  We take our partners suggestions and read those books so we 
will have more to talk about because we both read the same book! 

• Reading partners can invent new things to do together.  We can find 
new ways to talk about books, to collect our thinking, or to figure 
out tricky parts.  This allows us to act like grown up readers. 
 

Bend 4: Being an Independent Solver 
• Readers understand at times we are reading we suddenly realize 

something doesn’t make sense or there is a word we can’t figure out.  
We stop and ask ourselves, “ What could I do to fix this part?”  We 
use the strategies we know on the chart and choose some to try.  We 
realize some are more helpful than others, some just work faster than 
others.  We choose what will work.   

• Readers come across words in our books we do not know and then 
we have decisions to make.  We stop and think quickly, “What could 
I do to figure out this word?” As second grade readers, we have 
decisions to make. 

• As second grade readers we understand that we can’t just do ONE 



THING to figure out a word. We need to use more than one 
strategy.  We need to reread and think.  “What would make sense 
here?” while we also need to look at the word part by part. 

 
Sample Assessments: 

• Running Record 
• Sight Word Assessment(e.g.- Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words their Way Spelling Inventory/Weekly Assessments of Word 

Sorts(Spelling Tests) 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  routines	  unit	  in	  math,	  trees	  unit	  in	  science;	  and	  Where	  we	  Live	  unit	  in	  
social	  studies	  
 

• Use of songs to teach various skills 
• Identify classroom routines in other subject areas:  math, science, 

and social studies. 
 
   Technology Integration 

• Create a word study word sort in Inspiration. 
• Have students record voices pronouncing words from their word 

study word lists. 
 

   Media Literacy Integration 
• Ask students to look for specific things when they view videos or 

read print material, and than ask questions about those items 
• Build on the intuitive knowledge students have gained from media 

about the story and character 
• Clarify the distinction between fiction and nonfiction in different 

types of media reporting on the same topic 
• Use print materials to practice reading and comprehension skills 

 
   Global Perspectives 

• More Than Anything Else by Marie Bradby 



 
 
 
 
 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 

r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 1 
r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 1 
r Reading With Meaning by Debbie Miller (Chapters 3 and 4) 
r Growing Readers by Kathy Collins (Chapters 3 and 4) 
r The Art of Teaching Reading by Lucy M. Calkins (Chapter 17) 

 
 
Mentor Texts: 

• Bigmama’s, D. Crews 
• Corduroy, D. Freeman 
• Flying, D. Crews 
• My Little Island, F. Lessac 
• School Bus, D. Crews 

 
 
 
 



 
 
 
 
 
 
Unit Description:  Characters 
This unit is designed for students to pay close attention to characters as they read.  Students will think closely about the characters in their books and 
the kinds of things they want and the kinds of troubles they have. They will make predictions about their characters based on the behaviors the 
characters exhibit, discuss their actions and how these relate to their character traits, and talk about the overall journey their characters take by retelling 
the story.  Students can do this by reading a few pages and then stop to think about how the pages they’ve just read go together.  Teach students to 
retell as they read, not simply after the book.  They can mark the character’s decision or actions with a post-it to help them retell.  Students will also 
think more closely about characters’ traits and feelings by reading more carefully for examples of when those traits are driving the character’s actions 
and when in fact the character acts outside of those traits.  Students will look closely at characters’ feelings by tracking the characters’ changing 
emotions.  This unit will also help readers to understand we don’t just learn about our characters—that in fact authors often write about characters to 
help us learn about the world and even ourselves.  This will lead to the understanding that characters can teach s about our own feelings and world.  
Finally they will be holding on to longer texts with confidence. 
 
Partnerships should be occurring amongst your readers.  Same book partnerships are recommended.  One title each week can be chosen with their 
partner; this way two partners can support each other as they embark on their journeys with the characters.  They can compare their observations and 
retellings and help each other at tricky parts. 

Reading 
 
Big Ideas: Course Objectives / Content Statement(s)  

r Strategies readers do to get to know their characters 
r Grow ideas and theories about characters wants and troubles 
r Think more closely about characters’ traits and feelings 
r Readers begin to retell as they read, not just after the book 

 
Essential Questions 

What provocative questions will foster inquiry, understanding, and transfer of 
learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do readers get to know their characters wants and 

troubles? 
r How do readers think about character traits and their feelings? 
r How do readers find deeper meanings in our books? 

 

Students will understand that… 
r We can get to know the characters wants and troubles by tracking 

them through our books.  
r We think about the character’s traits and examples from the story to 

prove that a character is acting a certain way. 
r Characters have feelings in the beginning, middle and end of any 



book. 
r Readers can talk to their partners to find deeper meaning in their 

books. 
r Readers find deeper meaning through the changes characters go 

through from beginning to end, as well as what the character learned 
in the story and how it connects to their own life. 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: Getting to Know Our Character’s Wants and Troubles by 
Tracking Them Through Our Books 

• Readers begin by getting to know the characters in a book well by 
paying attention to their wants and problem.  We can do this by 
looking at the title and blurb on the back of the book and asking, 
“What kind of problem will my character face?” or “What does my 
character want?” 

• Readers continue to move forward in their reading of a book by 
carrying and building an understanding of who the characters are.  
We think about the information we learned from the blurb and we 
add new information about the setting and character’s life.  We read 
on expecting that soon, a problem will show up. 

• Readers make predictions about what will happen to a character.  We 
often think about the problems that a character faces and we try and 
think “What would I do if I had this problem? How would I try to 
work it out or get what I want?”  

•    Readers not only make predictions at the beginning of our books, we 
also confirm and REVISE predictions as we go along. If what 
happens in the story matches what we predicted would happen, then 
the reader notices that and carries their prediction with us as we read 
on. If what happens in the story does not match what we predicted, 
then we need to revise our thinking.  

•    Readers keep track of our character’s actions to make sure that we 
follow all that is happening in the story. We can line up our Post-its 
in a row as we make them to see what big things we’ve noticed as we 
read. We use the Post-its to tell the story back to ourselves and our 
partners.  

•    Readers understand as we read about a character we are on the alert 

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   

q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 

 
Craft and Structure: 

q Describe how words and phrases ( e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action.   

q Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 



 for scenes or details that don’t fit with what we’re expecting. We say 
"Huh?" when something unexpected happens or when meaning 
breaks down and we reread to help us make sense.  
 
 
 
 
 

Bend 2: Readers Think About Characters’ Traits and Feelings 
•    Readers prove that our character is a certain way by referring to 

specific examples from the story to prove it. We look for 
information about what kind of person a character is and then we 
read, looking for places in the text that show off that information.  

•    Readers notice when our characters act out of character! We read 
our books and stop, surprised saying, "Wait! That is not like him!" 

•    Readers don't just think about the character's traits, we track their 
feelings too! We notice what they are feeling in the beginning, middle 
and end of the book.  
 

Bend 3: Readers Can Find Deeper Meanings in Our Books 
•    Readers talk about our books with partners. When partners are 

reading and talking with one another, we don’t just talk about our 
thinking, we also listen carefully to one another and add on or raise 
questions about what our partner said.  This helps us find a deeper 
understanding. 

•    Readers grow ideas in our books. One way that readers do this is to 
use those feelings that we have been noticing in our books to help us 
think about the bigger ideas that the story is showing or teaching us.  

• Readers prepare for our partners.  As we read we jot notes that we 
will look over and compare.  We gather up our thoughts before we 
meet with partners. 

•    Readers get ready for conversations with our partners and look for 
many things to talk about. We can think about how two ideas we 
have on post- its fit together, we can think about why or how the 
information we have gathered is important to the story, and/or we 
can also think about our own opinions about what the characters did 
or behaved.  

Range of Reading and Level of Text complexity: 
q By the end of the year, read and comprehend literature, 

including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

 
Reading Standards for Informational Text 
Key Ideas and Details: 

q Ask and answer such questions as who what, where, when, 
why, and how to demonstrate understanding of key details in a 
text. 

q Identify the main topic of a multi-paragraph text as wells as 
the focus of specific paragraphs within the text. 

q Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in 
a text. 

Craft and Structure: 
q Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. 
q Know and use various txt features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

Range of reading and Level of Text Complexity: 
q By the end of the year, read and comprehend informational 

texts, including history/social studies, science, and technical 



texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

• Readers can expect that our characters will be different at the end of 
our story than they were at the beginning.  We can ask ourselves, 
“Hmm… what’s different now? What is changing and why?” 

•  Readers not only learn about characters, we learn from characters too!  
As we come to the end of our books,  one way we do this is we can 
ask ourselves, “Did this character learn something that I could use to 
help me think about my life?” 

 
 
Sample Assessments: 
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
   Other: 

• Post-It notes telling each time the text give them new information 
about the character 

• Reading Journal entries telling what they have learned about their 
characters. 

• After reading a story or chapter book, students select two characters 
to compare and contrast. They create a Venn diagram to organize the 
information given in the story and to draw conclusions about the 
qualities of the two characters.  

• Make a poster that illustrates the most important things they have 
learned about their character: include setting, likes/dislikes, conflicts, 
what the character wants, etc. 

 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  Where	  We	  Live	  unit	  in	  social	  studies	  
 

• Compare Communities:  Interview someone to learn about another 



community and compare it to Summit. 
 
   Technology Integration 

• Using Kidspiration or Inspiration to create a character development 
map 

• Use Storybook weaver to create a new scene involving the main 
character from the story. 

Media Literacy Integration 
• Ask students to look for specific things when they view videos or 

read print material, and than ask questions about those items 
• Build on the intuitive knowledge students have gained from media 

about the story and character 
• Clarify the distinction between fiction and nonfiction in different 

types of media reporting on the same topic 
• Use print materials to practice reading and comprehension skills 

 
Global Perspectives 

• Read stories from other countries with strong characters.  Look at 
how they differ from characters we read about in the United States. 

 
The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

Professional Resources: 
r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 3 



r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 3 
r Growing Readers by Kathy Collins (p. 200-203, 231-234) 

 
Mentor Texts: 

r Chicken Sunday, P. Polacco 
r Just Us Women, J, Caines 
r Night Shift Daddy, E. Spinelli 
r Snowy Day, E.J. Keats 
r Two of Them, Aliki 
r When I Was Young in the Mountains, C. Rylant 

 
Unit Description: Non-fiction, Reading the World 
This unit is designed to teach second graders the strategies of nonfiction reading.  You will need to make sure your library has a rich variety of 
nonfiction books what will sustain your various levels of readers, as well as books across the disciplines—social studies, science, math so you will want 
to make sure your library includes a range of topics.  Students’ will be sorting and organizing the classroom library which will allow them to have briefly 
opened & scanned many books.  As they study and categorize these books, children will make some personal sense of this new genre and acquire a new 
mental language for it. 

 
Reading 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Getting their minds ready to read nonfiction texts 
r Strategies for reading to learn 
r Read books across a topic 
r Strategies for accumulating information 
r Strategies for dealing with nonfiction difficulty 

 
Essential Questions 

What provocative questions will foster inquiry, understanding, and transfer of 
learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do nonfiction readers read to become smarter about our 

world? 
r How do nonfiction readers accumulate information by seeing 

more than just the text on the page? 
r How do nonfiction readers tackle tricky words in their books? 
r How do nonfiction readers read more than one book about a 

topic to compare and contrast? 

Students will understand that… 
r There are many ways readers read nonfiction to become smarter 

about our world. 
r Readers do not just use text only to accumulate information, but they 

use pictures, ask questions, talk to their partners and use post-its. 
r Readers use all their strategies for tricky words for fiction reading 

during their nonfiction reading; including figuring it out with our 



partner. 
r There are ways readers read books across a topic to understand their 

subject or compare and contrast. 
 
 
 
 
 
 
 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: Nonfiction Readers Read to become Smarter About our World 

•    Nonfiction readers begin reading our books by making a quick study 
of the "lay of the land." That is, we glance at the table of contents, 
the chapter heading and the subheadings to get an idea of how the 
text will go.  

•    Nonfiction readers read nonfiction with an explaining voice.  This 
voice often explains or teaches new things. 

•    Nonfiction readers do not roar through texts, but pause to collect 
our thoughts about what we’re learning and we put all we learned 
about a topic into different mental containers in our brains. 

•    Nonfiction readers train our minds to pick out topic sentences. 
Nonfiction readers know that text paragraphs have one special 
sentence within them that tell us the topic of what that entire 
paragraph is about.  

•    Nonfiction readers can retell about their nonfiction books.  We can 
retell our texts across our fingers, teaching what we have learned.  
We can also retell by using special transition words like, “Or , and, 
however and but.” 

•    Nonfiction reading partners don’t just retell our non-fiction books to 
each other. We can also ask each other questions to make sure we 
understand. First, readers teach our partners about what we have 
learned and then we ask questions like, "What does that really 

Reading Standards for Informational Text 
Key Ideas and Details: 

q Ask and answer such questions as who what, where, when, 
why, and how to demonstrate understanding of key details in a 
text. 

q Identify the main topic of a multi-paragraph text as wells as 
the focus of specific paragraphs within the text. 

q Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in 
a text. 

 
Craft and Structure: 

q Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area. 

q Know and use various txt features (e.g., captions, bold print, 
subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 

 
Integration of Knowledge and Ideas: 

q Draw on information from multiple print or digital sources, 



demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

 

MEAN?" and "Can you give an example of that information?"  
•    Nonfiction readers use phrases that help to create a list of things we 

learned.  We can say things like, "One kind of ________ is... 
Another kind is... The last kind of ________ I learned about is..." 

 
 
 
 
 
 
 
 
 
 
Bend 2: Nonfiction Readers See More than the Text on the Page 

• Nonfiction readers read more than just the words on the  
           page. We 'study' and 'read' pictures too. We figure out how these           
pictures connect with or add to the words on the page.  

• Nonfiction readers find pictures without any ext. When this happens 
we search for words to explain what the picture is teaching. 

•    Reading is not a one-way highway. Nonfiction readers don't just take 
texts in. We come out with questions and ideas in response. It is two-
way traffic! When readers pay attention to and jot down all the 
thoughts and questions that we have as we read, we can grow bigger 
ideas.  

•    Nonfiction readers can push ourselves to respond to the new things 
we are learning. We can respond on post its or mini-pads to the new 
things we're learning, we don't just copy down the words on the 
page. We jot things like "This makes me think.... This makes me 
wonder.... This is just like.... This surprises me because..."  

•    Nonfiction readers don’t just ask questions, we also work hard to 
answer them. When we have a question about our topic that the page 
doesn’t answer, we hunt elsewhere in the book…Or we pick up 
another book to find it! 

 
 
Bend 3: Nonfiction Readers Tackle Tricky Words In Their Books 

 
Range of reading and Level of Text Complexity: 

q By the end of the year, read and comprehend informational 
texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

 
Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 



•     When nonfiction readers come across a hard word in our nonfiction 
texts, we use all we know to figure out what it might mean.  

•    When nonfiction readers come across a tricky word in our non-
fiction texts, we remember the many strategies we used when we 
read fiction books to help us.  

•    When nonfiction readers come across a hard word in our nonfiction 
texts, we try to pronounce it reading it part by part, then check the 
text features- pictures, captions, labels to help them figure out what it 
means.  

•    When nonfiction readers come across a hard word in our nonfiction 
texts and we may try every strategy we know to figure it out but still 
not understand what it might mean. When we've tried and we still are 
unsure, we jot it down on a post it and try to figure it out with our 
partners.  

 
 
Bend 4: Nonfiction Readers Can Read More than One Book About a 
Topic to Compare and Contrast 

•    When we are members of a reading club, we talk to other club 
members and plan what the work our club will do. One thing that 
reading clubs might plan is to jot notes on the ideas and the 
questions we have as we read the books on our topic. At the end of 
our reading, we can collect these post-its in our Club Folder.  

•    Nonfiction readers in a club can choose one Post-it in our club 
folder and talk for a long time about it. When we are finished, we can 
choose another Post-it to talk about.  

•    Nonfiction readers often read more than one book on topics we 
love. Then we can compare and contrast the information. We note 
the ways in which different books on the same topic are organized. 
We also note that they give us different angles and details about the 
same topic.  

•    Nonfiction readers grow our understanding of a topic by reading 
many books on it. When we read the second, third and/or fourth 
book on a topic, we mix and match what we're reading now with 
what we read before to grow a more complete understanding of this 
topic. One way nonfiction readers mix and match information across 
books is by making quick notes.  



•    Nonfiction club members can celebrate all we’ve learned by 
collecting our big ideas and notes about our new learning and 
creating a poster or big book page highlighting our new thinking.  

 
Sample Assessments: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
 
 
 
 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  pebbles,	  sand,	  and	  silt	  unit	  in	  science;	  continents	  and	  oceans	  in	  social	  
studies	  
 

• Students read a selection from their current Science (FOSS) or Social 
Studies unit.  As they read, they use Post-Its to make notes about 
important information they wish to share.  After completing a 
section, students pair off to retell what they have read. One partner 
retells the first half of the selection while the other listens and 
clarifies or adds information if necessary. For the second half, they 
switch roles. 

• Continue to update science journal with new science vocabulary. 
 
 
   Technology Integration 

• View clips on United Streaming (through the Elementary 
Connections page) to gather more information on their chosen 
nonfiction topic. 

• Use PKLS or Net Trecker online databases to gather information 
about a topic a student is reading about. 



• Use InspireData database to record facts you have read about. 
• Read articles from scholasticnews.com, enchantedlearning.com, or 

worldbookonline.com. 
 
   Media Literacy Integration 

• Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

• Build on the intuitive knowledge students have gained from media 
about the story and character 

• Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

• Use print materials to practice reading and comprehension skills 
 
   
 
 
 
 Global Perspectives 

• My Great-Grandfather’s Gourd by C. Kessler 

• Peace Crane by S. Hamanata 

• The Schools in Not White: A True Story of the Civil Rights 
Movement by D. Rappaport 

 
The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 



       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

Professional Resources: 
r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 4 
r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 4 
r Growing Readers by Kathy Collins (p. 194-196, 206-226) 

 
Mentor Texts: 

r Ant Cities, A. Dorros 
r Apples, G. Gibbons 
r Apples and Pumpkins, A. Rockwell 
r Butterflies and Moths, B. Kalman 
r Everybody Needs a Rock, B. Baylor 
r Honey I Love and Other Poems, E. Greenfield 
r I’m in Charge of Celebrations, B. Baylor 
r Snow is Falling, F. Branley 

 

Unit	  Description:	  	  Foundational	  Skills	  
This is an ambitious unit, designed not only to give children a chance to brush up on various foundational reading skills that may have grown rusty over 
the winter break, but to also take a more active, independent role in self-‐assessing their particular needs as readers and then setting goals to meet these. 
In the spirit of inviting children into a more authoritative role, this unit begins with an inquiry in which you challenge students to consider how to 
identify the clues authors give readers for how to read a particular text.  Throughout this first bend on fluency, children will practice reading with more 
alertness to the intent an author brings to a particular book, whether a story or an informational book.  They’ll use their own voices, inflection and 
gestures to bring out that intent and will also work to read with a smooth, steady, confident voice. They’ll do this both on their own and with a partner.  
In the second bend, you’ll turn your children’s attention to tackling tricky words and new vocabulary with greater gusto. You’ll launch this bend with 
the suggestion that even though they’ve now become the kinds of kids who read with clear, smooth voices, bringing meaning to the text, every once in 
a while they still stumble—and that, you suspect, I because they are now in more complicated books where they are encountering both word that are 
hard to read and ones that are hard to understand—i.e., new vocabulary.  Throughout this part of the unit, they will learn strategies for what to do 
when this happens, and they will practice applying these to the books they read as you model the various situations they might encounter, both in 
fiction and informational books, and the strategies that will help them tackle word-‐solving challenges.  In Bend Three, children will learn the many 
purposes behind rereading: to clarify confusing parts, to understand how two parts fit together, to connect the beginning (or an earlier part) with the 
ending (or a later part), to think more deeply or comparatively about two parts or books, or simply for the joy of revisiting a particularly pleasing part of 
a text.  Again, children will work both on their own and with a partner to practice the various ways of rereading their books.  Then, in Bend Four, 
children will sort themselves into one of three goal clubs: Fluency, Word Solving & Vocabulary, and Rereading, based on goals they’ve set for 
themselves to strengthen whichever skills they feel most need attention. Together, clubs will work to make plans for how their work will go and to 
work together to meet goals. At the end of this bend, each club can present its work to the rest of the class or to another class. 



	  
	  

Reading	  
	  
Big	  Ideas:	  Course	  Objectives	  /	  Content	  Statement(s)	  	  

r Reading with Voice and Meaning 
r Tackling New Vocabulary and Tricky Words with Greater Resolve 
r Understanding the Many Reasons to Reread and Giving These a Go! 
r Forming Goal Clubs to Make Reading Shine 

	  
	  
	  
	  
	  
	  
	  
	  
	  

Essential	  Questions	  
What	  provocative	  questions	  will	  foster	  inquiry,	  understanding,	  

and	  transfer	  of	  learning?	  

Enduring	  Understandings	  
What	  will	  students	  understand	  about	  the	  big	  ideas?	  

	  
	  

r How can I use my voice to read both informational and 
fiction books in ways that help me get the most out of them—
and so that they sound the way an author intended them to be 
read? 

r How do I tackle any new and tricky vocabulary as I read, using 
clues like other words and what’s happening in the text to 
make sense of these? 

r How do I understand all the many reasons to reread so that I 
can get the most out of my books a second, third, and even 
fourth time reading them? 

r Once I’ve figured out what I need to focus on most to make 
my reading stronger, how can I work with other kids who 
have the same goal in a (fluency/vocabulary/or rereading) 
club to tackle that goal? 

Students will understand that… 
r Readers read with voice and meaning 
r Readers tackle new vocabulary and tricky words with greater effort 

and skill 
r Readers understand the effectiveness to reread their text 
r Readers can form clubs to reflect on what we learned and make our 

reading shine.	  

Areas	  of	  Focus:	  Proficiencies	   Examples,	  Outcomes,	  Assessments	  



(National	  Core	  Standard	  Alignment)	  
Students	  will:	   Instructional	  Focus:	  

Bend 1: Reading with Voice and Meaning (Fluency and Performance) 
• Readers understand authors write books intending for them to be 

read in a particular way.  Today "Readers, we are going to begin this 
unit with an inquiry.  Together, we'll consider the question, 'What 
does the author do in the words and the pictures that help me 
imagine how I should read this book?” 

Base your teaching points on the performance of your students, here 
are some suggestions: 

• Readers try to make their reading sound smooth, like a talking voice.  
• Readers read, scooping up chunks of sentences, 3, 4 and even 5 

words at a time, this reading sounds even more like the author wrote 
it. 

• Readers pay close attention to punctuation, letting that act as a guide 
for how to moderate their voice, and encourage them to reread when 
they stumble on words until they can read those parts in a steady 
voice. 

•  
• All readers “Readers, authors choose their words carefully, so that 

readers will give them just the right voice to convey their meaning. 
It’s your job, as readers, to read an author’s words in the way that he 
or she intended. This means paying attention to the cues an author 
gives.	  "Today I want to teach you that to read a book aloud—even in 
your head—and to make it sound right, you have to remember what 
it's about. If in the story, your birthday present is coming closer and 
closer to you, your voice will sound different than if a rattlesnake is 
sliding nearer and nearer. When you know what the book's about, 
you can show that with your voice." 

• Readers pay attention to what the book is about. Then they try to 
make the sound of their reading match the meaning of the text.” You 
could use a book your students know well and demonstrate how you 
think about its meaning and lesson to read it with just the right 
expression. 

Use partnership time to support the work of this bend, here are a few suggestions: 
• "Today I want to remind you that other kids are a big help when 

you're trying to read a book well.  Partners can work together to read 

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   

q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 

	  
Craft and Structure: 

q Describe how words and phrases ( e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action. 

q Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. 

Integration of Knowledge and Ideas: 
q Use information gained from the illustrations and words in a 

print or digital text to demonstrate understanding of its 
characters, setting, or plot. 

q Compare and contrast two or more versions of the same story 
(e.g., Cinderella stories) by different authors or from different 
cultures. 

Range of Reading and Level of Text complexity: 
q By the end of the year, read and comprehend literature, 

including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

Reading Standards for Informational Text 
Key Ideas and Details: 

q Ask and answer such questions as who what, where, when, 
why, and how to demonstrate understanding of key details in a 



text. 
q Identify the main topic of a multi-paragraph text as wells as 

the focus of specific paragraphs within the text. 
q Describe the connection between a series of historical events, 

scientific ideas or concepts, or steps in technical procedures in 
a text. 

	  

and reread important parts of a book, trying to make the reading 
smoother and more expressive." 

• Partners can read and reread important parts of a book, trying to 
make the reading smoother and more expressive with each 
repetition. 

• Partners can also work together to tackle more challenging texts, 
working on both voice and meaning. 

• Partners can select and reread meaningful chunks of text, helping 
each other to learn more with every read.   

• Readers can show off their new reading skills by performing, to 
prepare for this one way readers practice for a performance of a 
reading is by making sure their voice shows off the purpose and 
structure of the text—and using punctuation and/or text features to 
convey meaning.  (this performance could simply be for the other 
kids in your class, or you invite in another class for a short 
performance) 

 
 
 
 
 
Bend II: Tackling New and Tricky Words with Greater Resolve--  
Challenge your students to bring new resolve to tackling tricky words 
and teach them strategies to help with this work 

• Readers notice words that are hard, “Today I want to teach you that 
readers pay close attention to the words in their books, especially 
ones that are challenging. They think, “What is this word? What does 
it mean? Why did the author choose to use it here?”-example 
lesson in TC calendar 2013-14 
 

Introduce additional word-solving strategies, based on the needs of your class of readers-
suggestions below 

• Readers use all they know to read the more challenging words in 
their most challenging books. They think, “How do I say this word? 
What do I know about these word parts (vowel teams, prefixes, 
suffixes, etc.) that can help me pronounce this word?” Then they 
reread to make sure their reading makes sense.  One way we can do 
this is finding the two smaller words that together form an entirely 

Craft and Structure: 
q Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. 
q Know and use various txt features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 
 
 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

	  
Range of reading and Level of Text Complexity: 

q By the end of the year, read and comprehend informational 
texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

 
 
 
Foundational Skills 
Phonics and Word Recognition: 



q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
	  

new word. 
• Readers after solving a tricky word, it’s wise to reread the section of 

the book that contains the word to be sure that the meaning still 
holds.  Sometimes readers think they’ve figured out a word only to 
discover that what they think it means doesn’t work in the context of 
the text itself.  “Today I want to remind you that after you solve a 
tricky word, it's important that you also think about what it means. 
You can reread the sentence. If the sentence doesn't make sense, 
there's more work to do! You can stop and say, 'Wait a minute! 
What's happening here? What could this word mean?" 

• Readers comb the text for clues about what a word might mean. 
That is, sometimes it takes looking around the word to figure out its 
meaning. Readers can use their fingers and eyes to search the picture, 
the surrounding words and even the whole book. 

• Readers sometimes words don’t sound exactly how they look, Today 
I want to teach you as Readers sometimes we have to look at the 
places around this word, on the same page, and see if you can spot 
the clues the author has provided to help you figure out what it 
means.  Where might you look?  What do you notice?”  By looking 
around readers can notice the word has essentially been defined in 
the sentence that precedes it.   

• "Today I want to teach you that when readers notice a repeated 
word, they do some serious thinking. They say, 'Oh! I better think 
more about this word. The writer put it in so many times, it must be 
important!' They think about what it means, how it's used, why it's 
important. This is true in your fiction books and in your information 
books." 

• Readers hold onto the new words they encounter by using them in 
conversation—both to talk about the words in the context of the 
books where they appeared, and to try using them in other contexts 
(the latter might be a mid-workshop teaching point) 

• Suggestion to celebrate at the end of this bend by inviting children to 
collect new words they learned in either their stories or their 
informational books in a word bank or they can use their words to 
briefly teach one another about a new character or topic they’ve 
discovered this week. 

 
 



Bend III: Understanding the Many Reasons to Reread and Giving 
These a Go! 

• Inquiry lesson: "All of us in this room reread at times. But do you 
know why? Let's see if we can figure out, as a class, 'Why reread?”  
You could show a few clips of readers rereading.  You can then ask 
children to consider the question, “Why reread?” Ask them, “How 
did rereading help the children in the video? Why do you think they 
reread?”  example of lesson- TC calendar 2013-14 with possible 
responses and ideas.	  

• Readers understand the value of reading harder text with the help of 
a partner.  Partners can reread together to figure out the hard parts in 
texts.  They can ask themselves questions such as: What is this 
teaching me? What is happening here? What does this mean?  How 
should this sound?  What tone of voice does he/she have here?  
Why is this happening? And then reread together to try to answer the 
questions. 

• Readers often select passages to read over and over—each time for a 
different reason. They might reread once to get the words down, a 
second time to better understand the content, a third time to set 
themselves up to retell the part, citing key ideas and details, and yet a 
fourth time to ask and answer questions about that part. 

• Readers can help to make a plan for rereading with a partner and 
then to go at it together! 

• Rereading is helpful when readers get confused, now you are reading 
books where there is much more information to hold onto—more 
pages to accumulate—and it can help to reread the beginning (or 
earlier parts) to figure out what is happening in later parts. 

• Readers rereading can also help for a way to think more meaningfully 
about the whole book, and in particular, how parts go together.  
"Today I want to teach you that it helps to reread, asking, 'What is 
the whole book about?' 'How does this part fit with this next part, or 
the part before it?' They do this because they know that authors put 
parts together to help them understand what the whole book is really 
about." 

• Readers can also reread to see if parts of the text go together. They 
ask themselves, “Can I understand this part better if I reread another 
part?”  After rereading each of the two parts, they can then think 



about how the two fit together.   
• Readers also reread to set us up to compare parts of the text.  

"Today I want to teach you that as readers reread, often times they 
notice things that are the same and things that are different.  
Sometimes they notice this in the same book, and sometimes, even 
in a different book!  When this happens to you, jot down this 
thinking so you're ready to talk to your partner about it. More than 
likely, you'll come up with big ideas!"  See TC calendar ideas for 
suggestions in nonfiction and stories. 

• Suggestion to celebrate again or if you haven’t had any mini 
celebrations up until now, you might gather your readers together 
and have them quickly share their rereading work with others. As 
part of this, children might give one another advice about books—
and parts of books—that are worth reading again and again. They 
might even recommend books to reread together, in order to engage 
in some partner-‐based comparing and contrasting! 

 
 
 
 
 
 
Bend III: Forming Goal Clubs to Help Us Make Reading Shine! 
In the final bend, it’s suggested you group your students into reading clubs 
based on their particular goals for themselves. You might begin by asking 
children to reflect on the work they have done over the course of this unit.  

• "Today I want to teach you that sometimes the wisest work readers 
can do is to pause and reflect on the work they've done recently and 
to think, 'What can I do even better?' Then readers set goals to target 
those things."  Once children have decided, they can join clubs based 
on their new goals, with which they will share their goals and then 
work as a group to meet these. The clubs might be categorized 
Vocabulary Club, Fluency Club, and Rereading Club, to cover the 
work of the past three bends.	  

• Readers remember you are in charge of your reading lives and you 
need to set goals and choose clubs that match your goals.	  

• Readers also need to be in charge of organizing your clubs, perhaps 
one group will layout specific plans for meeting its goal, while 



another will lay out a first assignment for the club to take on, while 
another sets up rules of conduct.	  

• “Readers, yesterday, each of you selected a club to join for the next 
week, and you and your club mates began thinking about how to 
organize your club. Organization is really important.  Clubs can study 
the tools (charts, notes) and talk together to make plans for the work 
they will do across the week.” "Today I want to teach you that there 
is important planning work you do as a reading club. You can use 
resources around the room and each other to help make a plan so 
you're ready to work hard." 
 

Help each club launch the work it has elected to do. Children should have enough structure 
and sense of a plan to carry on independently while you coach in to each club’s work. 
The following are suggestions for the ideas for the work of each club: 

• Fluency Club: choose a couple of books to perform together in 
particular ways.  Encourage to choose one informational book and 
one story so that they can practice reading with both narrative and 
teaching voices. 
~  practice being reports when they work with their informational 
book and even pause occasionally to explain or act out portions of 
the book that might be confusing. 

 
~  for their selected stories they could pick sections of it to perform, 
using both gestures and their voices to bring out the mood or tone 
of the story. 
~   assign reading roles based on children’s particular interests and 
likes—or goals. For example, a child who either has a flair for the 
dramatic—or whose goal it is to improve at reading dramatically—
might take on a particularly expressive character in the story, while a 
child who is aiming to gain more fluency at reading straight narration 
might elect to read the part of the narrator. 
~  make sure they have time reading to themselves and rehearing 
together, so that they can provide one another with feedback on the 
smoothness, pace and expression of their reading. 

 
• Rereading Club: choose books to reread from the 

recommendations made during the rereading bend of the unit or 
choose a few texts (perhaps that go together in some way) and read 



these repeatedly with different purposes—just as you laid out during 
that bend of the unit. 
~  Readers could study a “complex text” like a read-‐ aloud and 
choose a few parts to reread for different reasons. Perhaps they 
could take a copy of a science or social studies text and mark it up in 
different ways and then have conversations off of it. Or they could 
take a portion of a fiction read-‐aloud and reread three key parts of 
the book, looking for how these relate to one another. 

 
• Vocabulary Club: choose to collect a group of books that go 

together in some way and then read on the lookout for new and 
interesting words. 
~  begin by collecting words in a folder, using their club time to 
discuss the words and working together to gain better 
understandings of them. 
~  after a day or so readers can sort their words, putting them into 
meaningful categories so that they can use the words in context to 
one another.  These categories could be topics and subtopics if the 
books are informational (e.g., if they are reading about bugs they 
could create the categories “Body Parts Words,” “Kinds of Bug 
Words,” “Life Cycle” words). If the books they are targeting are 
narrative, the club could cluster the words by character (e.g., “Words 
that help us talk about Harry”) or by type (e.g., “Trait words,” 
“Feeling Words,” “Words that help us describe the setting”). 
~  as the club continues this club could have conversations into 
which they attempt to incorporate more and more of these words. 
~   They could also sketch and jot definitions for these words. These 
definitions could turn into little glossaries for a topic or 
for a book series. 
~   At the end of the week, the club could present these new words 
to the class and add them to the classroom’s vocabulary wall (if you 
have one) or the children could launch a vocabulary wall for the 
class. 

Final Celebration:  As a final celebration, you could invite each club to 
share its work with the other clubs. Encourage the listening children to 
engage, asking questions, contributing ideas, and jotting notes of ideas for 
ways in which to apply what they’ve learned to their own reading lives.  
Another possibility is for your class to share its work with other classes. 



 
 

Sample	  Assessments:	  
• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
	  
Instructional	  Strategies:	  
	  	  	  Interdisciplinary	  Connections	  

• Use of science and social studies texts for any one of the club ideas 
• Students read a selection from their current Science (FOSS) or Social 

Studies unit.   
• Continue to update science journal with new science vocabulary. 

	  
	  
	  
	  
	  
	  
	  	  	  Technology	  Integration	  

• Video clips of students rereading 
• Video presentation of readers’ performance- fluency, acting out 

roles, etc 
• Read articles from scholasticnews.com, enchantedlearning.com, or 

worldbookonline.com. 
	  
	  
	  	  	  Global	  Perspectives	  

• Read stories, passages, and poetry from other countries with strong 
characters.  Look at how they differ from characters we read about in 
the United States. 

	  
	  



The	  following	  skills	  and	  themes	  listed	  to	  the	  right	  should	  be	  
reflected	  in	  the	  design	  of	  units	  and	  lessons	  for	  this	  course	  or	  
content	  area.	  

21st	  Century	  Skills:	  
	  	  	  	  	  	  	  Creativity	  and	  Innovation	  
	  	  	  	  	  	  	  	  Critical	  Thinking	  and	  Problem	  Solving	  
	  	  	  	  	  	  	  	  Communication	  and	  Collaboration	  
	  	  	  	  	  	  	  	  Information	  Literacy	  
	  	  	  	  	  	  	  	  Media	  Literacy	  
	  	  	  	  	  	  	  	  Life	  and	  Career	  Skills	  
	  
21st	  Century	  Themes	  (as	  applies	  to	  content	  area):	  
	  	  	  	  	  	  	  Financial,	  Economic,	  Business,	  and	  
	  	  	  	  	  	  	  Entrepreneurial	  Literacy	  
	  	  	  	  	  	  	  Civic	  Literacy	  
	  	  	  	  	  	  	  	  Health	  Literacy	  

	  
Professional	  Resources:	  

r Teachers	  College	  Reading	  Curricular	  Calendar,	  Second	  Grade,	  2013-‐1014	  Unit	  Four-‐Shoring	  Up	  on	  Foundational	  Skills-‐	  
	  
	  
Mentor	  Texts:	  

r Animal	  Look-‐Alikes	  by	  Rachel	  Griffiths	  
r Houndsley	  and	  Catina	  by	  James	  Howe	  
r Mr.	  Putter	  &	  Tabby	  Walk	  the	  Dog,	  by	  Cynthia	  Rylant	  

Unit Description: Series Reading Clubs	  
This unit is designed to support the reading of series books.  Student’s comprehension is supported when they encounter familiar characters and places, 
book after book, throughout a series.  Scaffolded learning is inherent in the reading of series books and is an alignment with the Common Core 
Standards.  Teaching students to think across books is also good practice to set them up for working longer, multi-chapter novels.  It also builds young 
reader’s stamina.  Students will draw on previously learned strategies, and develop new ones, to integrate what they know about a character (or 
characters) across a series. Children will use this information to understand, predict, and critique a story. They will react and pay attention to the 
important parts of the story and learn about how stories in series tend to go. They will pay attention to predictable structures that contain familiar, 
typical elements; these observations will help them predict and understand the characters better.  Finally, children will learn to make decisions about 
what they want to study, and how they will study those things together in reading clubs.  
 

 
Reading 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Thinking across books in a series- noticing patterns, and predicting what will happen  



r Readers grow ideas by looking across all series read by comparing and contrasting to push our thinking 
r Reading series books or just one book can lead us to wonder about a topic 
r Our reading club partners help push our thinking, especially with the characters in our books 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do readers figure out how a series goes, noticing patterns 

and predicting what will happen? 
r How do readers grow smart ideas across different series? 
r What do readers need to pay attention to so they are not 

surprised throughout their series book? 
r How does reading a series book lead us into learning about a 

topic? 

Students will understand that… 
r There are many things to notice while reading our series books and 

they are often marked with a post-it. 
r Readers talk and share ideas in their clubs about their series books to 

push their thinking. 
r Readers wonder about new topics while reading series books and use 

many ways to research or find information out about that topic. 
r Readers can be surprised now and then on how their story ends or 

the character’s behavior as they are not always predictably. 
 
 
 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: Readers Figure Out How a Series Goes, Noticing Patterns 
and Predicting What Will Happen 

•    Readers notice carry everything we know about the series with us. 
We enter each book in the series expecting to re-encounter certain 
things, like a recurring cast of characters or setting.  

•    When readers pick up a series book, we read on the lookout for 
those patterns—for how a particular series “goes.” Does the 
character usually run into problems right away? Does she tend to act 
in similar ways? When we notice one, we ask ourselves, “Why is this 
pattern happening?”      

•    Readers pay attention to certain things, like parts where the main 
character experiences trouble, seems to change, or experiences a big 

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   

q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 

 
Craft and Structure: 

q Describe how words and phrases ( e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and 



meaning in a story, poem, or song. 
 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action.   

 
q Acknowledge differences in the points of view of characters, 

including by speaking in a different voice for each character 
when reading dialogue aloud. 

feeling. We can Post-it on those parts in our books and ask 
ourselves, “Why is this happening?”  

•    Readers use post-its to write what is happening or what we notice.  
They can also be a place to explore our thinking about the book. As 
we jot we can ask ourselves: “What is it about this that makes me 
think it is important?” or add “…because…”  

•    Readers know that series are full of patterns.  We pay close attention 
to those patterns, we can use them to predict what will happen next 
in the story. We can say, “I bet this means that 
______will________.”  

•    Readers prepare for partner time.  We can do is look over our Post-
its, and ask ourselves, "Will this help me talk well about the book 
with my partners?" or "Is this Post-it important to understand the 
book?" Then we collect the Post-its that will help us talk long and 
strong about the book.  

•    Readers read on our own or work with partners.  We think about 
how different books in the series go together. We can ask, “Did one 
happen first?” “Did the character learn something in one book that 
he or she uses in the next?”  

            “Do other characters come back?” We can talk about the things    
that are the same and different, or how parts in the different books fit 
together.  
 
 
Bend 2: Even When Readers Think  We Know How a Series Will Go, 
We Are Ready to Be Surprised 

•    When readers finish a chapter or a chunk or text, we can stop and 
make sure we are accumulating the story. One way we can do this is 
to ask ourselves, “What is going on with my character so far?” or, 
“What do I know about my character so far?”  

•    Readers know that characters, like people, aren’t always one way—
even if they are often predictable. This is because characters are 
complex.  As we talk and learn about characters, we can use this 
knowledge to challenge and revise our “all-or-nothing” thinking. 
When we notice our character acting in a way we don’t agree with or 
are confused by, we can sort out our thinking in a partnership 
conversation.   

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

 
Range of Reading and Level of Text complexity: 

q By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

 
Reading Standards for Informational Text 
Key Ideas and Details: 

q Ask and answer such questions as who what, where, when, 
why, and how to demonstrate understanding of key details in a 
text. 

q Identify the main topic of a multi-paragraph text as wells as 
the focus of specific paragraphs within the text. 

q Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in 
a text. 

Craft and Structure: 
q Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. 



q Know and use various txt features (e.g., captions, bold print, 
subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

Range of reading and Level of Text Complexity: 
q By the end of the year, read and comprehend informational 

texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 

•    Readers know characters don’t always act predictably, we can expect 
to be surprised now and then by things they do and say. Today I 
want to teach you that we can read our series on the lookout for those 
surprising moments—when a character “acts out-of- character.” 
When we see a character acting in a surprising way, we can pause and 
do some big thinking, jotting on a Post-it what we notice that is 
different, and why we think that this is so.  

•    Readers, you know how when we come to the end of a book, we 
know some of our work is just beginning? We can reflect, asking, 
“What was the WHOLE book about?” and, “Was the author trying 
to teach us something?”. Then we might go back and find evidence 
in the book that the author really was trying to teach that lesson.  

 
 
 
 
 
 
 
 
 
 
 
 
 
Bend 3: Readers Grow Smart Ideas by Looking Across Different 
Series, and We Use the Smart Work of Club Members to Push Our 
Thinking 

•    When Readers meet with club members, we don't only think about 
our current series, we think about all the series books we have read, 
and we think about the patterns in those books. We can think about 
the types of characters, the types of problems, even the messages the 
different authors might be teaching. We can talk with our club, 
thinking "What is the same in these series?" and "What is different?"  

•    In a reading club readers can tackle comparing and contrasting series 
books. We could choose two members to be in charge of a couple 
books in one series, while the other members are in charge of two 
books in another series, in order to get lots of ideas going or focus 



q Read on-level text orally with accuracy, appropriate rate, and 
expression on successive readings. 

q Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

on character similarities and differences across series, while others 
may prefer to focus on the big ideas. Maybe we might even think 
about how certain types of books (funny, detective, etc.) are similar 
and different.  

•    Readers know just like people, characters can act differently 
depending on whom they are with or whom they are around.  We 
can come up with possible reasons why this is. We can closely study 
the patterns around our characters' interactions and then make 
theories about these patterns. We try to figure out why they’re acting 
or reacting in certain ways. Are they trying to impress or embarrass 
or annoy the other character they’re with? And why? We can even 
come up with new theories as we study characters' reactions and 
interactions. We can look from book to book to book within a series 
to see if and when these patterns tend to repeat. 

•    Whether we’re reading alone or talking in our clubs, readers make 
theories about why characters do certain things or say certain things. 
We also read to find out what the author is trying to teach us.  We 
can take these theories and ideas to think about how they matter to 
the real world. 

 
 
 
 
 
 
Bend 4: Readers Let a Series book Lead Us into Learning About a 
Topic 

•    Readers know sometimes reading one book can lead us to wonder 
about new topics. We can read our series book and  stop and say, “I 
want to learn more about that!”. we may wonder things like, “What 
kind of place is this?” or “Who are/were these people?” or “What is 
life like for …?” We can look over the books we have read so far and 
come up with some possible topics to learn about.  We can work 
together in our clubs to find out more about one wondering or we 
can each investigate a different wondering and then bring back what 
we each find to share with our clubs. This can help us find topics we 
may want to learn more about.  

•    Readers can go back and forth between books to find out what all 



the new information we’re learning makes us feel and think about a 
topic.  After reading a nonfiction text on a topic, we can go back to 
the series book and see how the new information changes our ideas 
or helps us to grow new ones.  

•    There can be many different ways readers can research the answers 
to our questions. After we read our fiction books and collect many, 
many questions about different things, we have to look over these 
questions, together, in our clubs and think about which ones we can 
find the answers to quickly and which ones we may have to study 
more by collecting more and more information.  

•    In our conversations, we use all the information we’ve learned to 
teach others and to talk smart about our topics.  We talk with our 
club members using explaining language, specific information or any 
new vocabulary we may have learned. We can ask each other, “Did 
you know that...?” or explain, “I read this part and started to 
wonder...Then I found out...”  

 
 
 
 
 
 
 
 
 
Sample Assessments: 
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
     
Other: 

• Post-It notes telling each time the text gives them new information 



about the character 
• Reading Journal entries telling what they have learned about their 

characters. 
• After reading a story or chapter book, students select two characters 

to compare and contrast. They create a Venn diagram to organize the 
information given in the story and to draw conclusions about the 
qualities of the two characters.  

• Make a poster that illustrates the most important things they have 
learned about their character: include setting, likes/dislikes, conflicts, 
what the character wants, etc. 

 
• Record audio using a tape player or the computer.  Have student 

self-assess for fluency.  If audio was recorded earlier in the year, 
compare the 2 recordings and note the growth made by the student. 

 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  balance	  and	  motion	  unit	  in	  science	  
 

• Using Science Stories Series-Balance and Motion students take down 
the Big Ideas on Post-its of each section 

• Use of www.unitedstreaming.com to share videos or images 
 
 
 
 
 
   Technology Integration 

• Create a Kidpix illustration of some of the main characters in the 
series books 

• Work in small groups to create a book club blog using the district 
portal or www.kidblog.org to discuss thoughts and observations 
about the book students are reading. 

 
 



   Media Literacy Integration 
r Ask students to look for specific things when they view videos or 

read print material, and than ask questions about those items 
r Build on the intuitive knowledge students have gained from media 

about the story and character 
r Clarify the distinction between fiction and nonfiction in different 

types of media reporting on the same topic 
r Use print materials to practice reading and comprehension skills 

 
 
   Global Perspectives 

• Matzo Ball Moon by L. Newman 

• Kaminshibai Man  by A. Soy 

• Jin Woo by Eve Bunting 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 

r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 5 
r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 6 
r Growing Readers by Kathy Collins (p. 231-235) 
r The Art of Teaching Reading by Lucy M. Calkins (Chapter 24) 

 



Mentor Texts: 
r Poppelton by C. Rylant 

r Amelia Bedilia by P. Parish 

r Benny and Watch by G. Warner 

r Nate the Great by M. Sharmat 

 
 
 
 
 
 
 
 
 
 
 
 
 
Unit Description: Non-fiction Clubs 
This unit is designed to revisit expository nonfiction(genre introduced in Unit Four). The unit begins by revisiting earlier teaching,  
reminding students of the essential "habits of mind" that make for proficient nonfiction reading and tackling difficulty in texts. Once you have children 
doing this work again, you'll remind readers to continue club conversations around nonfiction texts, the way they began in December. But this time, 
you will teach them more complex ways of thinking collaboratively.  In Part Two, you'll ask your students to grow from learning what the author is 
aiming to teach by developing their own ideas about the texts. The third and final part consists of comparing and contrasting information and ideas 
within books, across books, and across baskets, building on the work of the first two bends and this year's earlier work.  Keeping in mind your student’s 
reading level;  (I, J, K), you may want to revisit the Unit 5 curriculum for some of the teaching points recommended there.  For students who are above 
grade level(M,N,O),you may look ahead to Unit Eight to see the kind of work children at those levels can be taught to do.  Each club will need its own 
basket of just-right texts to read, study and talk about for each week you’ll be in this unit. You will need to retain most books from the December 
nonfiction unit.  Students should have access to just-right books at all times.  Topic-baskets must also include many new nonfiction texts, preferable 
ones that address familiar topics and are at the higher ends of your student’s current levels. 



 
 

 
Reading 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Follow sets of rules and protocols that you expect clubs to uphold similar to series clubs last month 
r Build up on or deepen the base of nonfiction strategies that were introduced previously 
r Nonfiction readers talk about the information they’ve learned or found, but now they talk about their own thinking and reactions to the 

information. 
r Compare and contrast information about our topics 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do nonfiction readers become stronger thinkers with 

their clubs? 
r How do readers have their own ideas about a topic and not 

just what a text has taught us? 
r How do nonfiction clubs compare and contrast information 

about their topics?  

Students will understand that… 
r There are many ways that readers come prepared to talk in their 

nonfiction reading clubs. 
r There are many ways nonfiction readers grow their own ideas about 

a topic after reading it. 
r There are many ways nonfiction readers compare and contrast 

information about topics learned. 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: We Know How to Be Strong Nonfiction Readers, and Now 
We Can Do That with Our Club 

•    Readers come to our clubs prepared to talk about our topics. One 
way we can do this is to really listen to the text. We don't just read 
with explaining voices...nonfiction readers, in fact, do actually explain 
the text to ourselves as we go along—we pause after a few words 
and explain whatever we've read to ourselves, using our own words if 
we can.  

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   

q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 



 •    Readers come to our clubs prepared to talk about the main ideas of 
our topic. We can figure out the main idea by noticing the “who” 
and the “what” of the page or part. This helps us name the subject 
and the action as we read. To find the main idea, we can think, 
"What's the relationship between the “who” and the “what?" and 
"How can I say this main idea as a sentence?"  

•   Club members don’t just ‘read’ their information to each other. They 
explain and discuss it. Careful nonfiction readers always try to put 
what we’ve read into their own words. We might read a bit, then put 
the text down and say, “What the author is saying is that…” Or 
“What this means is…” This will help you to prepare to talk in your 
clubs later.  

•    Nonfiction readers have to read closely to find the main ideas in the 
text. We read the first sentence of a paragraph and ask, “What is this 
saying?” Then read on, sentence by sentence, asking, “How does this 
fit with what’s been said so far?” to help us find the main idea. 
Readers take the sentences we’ve read and say what we learned in 
one short statement.  

•    Readers can come to our clubs with confusions or 
misunderstandings and talk to the other members of the club to 
clarify these. We may start by saying what we read in our book, and 
explaining what's confusing. Then, the other members in the club 
can talk back to the questioning member to explain or ask further 
questions to help fix up confusion.  

 
 
 
 
Bend 2: Nonfiction Clubs Don’t Only Learn What the Author Says, We 
Have Our Own Ideas, too 

•   Readers can have reactions to the information presented in our 
books. We can think about how we feel when we read a section or 
part of our book, and make a statement about what our response is. 
We can say, “That is really important because”, “This part makes me 
feel”, or “This seems really surprising because...”  

•    Readers can use our skills of envisioning what the author is saying to 
really think about the information being presented. We can read a 
fact on the page and look to the picture. Then, we can make the 

Craft and Structure: 
q Describe how words and phrases ( e.g., regular beats, 

alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action.   

q Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. 
 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

 
Range of Reading and Level of Text complexity: 

q By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

 
Reading Standards for Informational Text 
Key Ideas and Details: 

q Ask and answer such questions as who what, where, when, 
why, and how to demonstrate understanding of key details in a 
text. 

q Identify the main topic of a multi-paragraph text as wells as 
the focus of specific paragraphs within the text. 

q Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in 
a text. 



Craft and Structure: 
q Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. 
q Know and use various txt features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

Range of reading and Level of Text Complexity: 
q By the end of the year, read and comprehend informational 

texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

picture move like a movie by reading more facts on that same page. 
As we see what the author says, we can say what we think about 
what we see.  

•    Readers don’t just let the facts fly over our heads.  We really try to 
understand and imagine what we’re learning. When we do this, we 
can think about why this information matters, and what our own 
thoughts about the information are.  

•    Readers can use sentence starters with question words to help us get 
ideas. We can ask a question and then push ourselves to answer it. 
We can use words like, “How do..?” and “Why do…?” and “How 
come…?” Readers can share our revised thinking with our clubs. We 
can take a fact that we have in the “I think I know” column of our 
RAN chart, and move it based on what we’re now learning. This new 
information can help us to also have an idea.  

•    Readers can make our own captions, or add onto captions in the 
book. We can put together what the author tells us, what the picture 
tells us, and our own thoughts.  

•    Readers can make plans alone or with our clubs to take action based 
on the reactions or ideas in our books. We can think about how we 
can make a real world difference based on what we’re learning.  
 
 
 
 
 
 
 
 

Bend 3: Nonfiction Clubs Can Compare and Contrast Information 
About Our Topics 

•    Clubs can compare information in our nonfiction books to what we 
know in our own lives. We can think about what the book says, and 
compare it to something similar in our own lives. By comparing 
these two bits of information, we can come to a new conclusion 
about the topic we’re studying.  

•    Clubs can talk about differences in the information we're learning. 
We can think about why they are different, and then what might 
explain those differences. This can help us to come to new 



Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 

understandings about our topics.  
•    Clubs can use prompts to push our thinking as we compare and 

contrast. We can say, “On this page…but on this page…” or “In this 
book, but in this book”; “The difference between … and … is…”; 
“What’s the same about these two is…”; and “Unlike the…in this 
book, the… in that book does/doesn’t…”  

•    Clubs can compare and contrast two different kinds or parts of the 
same larger topic.  We can think about what’s the same           and 
what’s different about two different kinds of topics.  We can think 
about the parts of our topic and how parts are the same and 
different.  We can sometimes find these parts and kinds within 
books, and sometimes we look across two or more books. 

•    Nonfiction readers can think about how often information shows up 
in our books as we read across many books on one topic. We can 
use words like "always," "sometimes", "never," "rarely," "all," 
"most", "many," and "few" to talk about our ideas.  
 

Sample Assessments: 
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  butterfly	  unit	  in	  science	  and	  holiday/	  celebration	  unit	  is	  social	  studies	  
 

• Have students read various literature on butterflies and moths and 
create a venn diagram or T-Chart on the differences 

• Continue discussing different holidays and celebrations around the 
world- create craft projects for each depending on the celebration 



your school chooses to do. 

   Technology Integration 
• Create a graphic organizer using Inspiration of the butterfly life cycle 

• Create a Kidpix diagram or slideshow of a butterfly life cycle 

• Create an i-movie of the life cycle of the butterfly. 

   Media Literacy Integration 
• Ask students to look for specific things when they view videos or 

read print material, and than ask questions about those items 
• Build on the intuitive knowledge students have gained from media 

about the story and character 
• Clarify the distinction between fiction and nonfiction in different 

types of media reporting on the same topic 
• Use print materials to practice reading and comprehension skills 

 
   Global Perspectives 

•  The Hungriest Boy in the World by L. Namioka 

• Gift Horse: A Lakota Story by S.D. Nelson 

• My Great-Grandfather’s Gourd by C. Kessler 

• Peace Crane by S. Hamanata 

• A Triangle for Adaora:  An African Book of Shapes by I. Onyefulu 

• Just a Minute:  A Trickster Tale and Counting Book by Y. Murales 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 



        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 

r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 6 
r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 7 
r Growing Readers by Kathy Collins (Chapter 7) 

 
 
 
Mentor Texts: 

r Ant Cities, A. Dorros 
r Apples, G. Gibbons 
r Apples and Pumpkins, A. Rockwell 
r Butterflies and Moths, B. Kalman 
r Everybody Needs a Rock, B. Baylor 
r Honey I Love and Other Poems, E. Greenfield 
r I’m in Charge of Celebrations, B. Baylor 
r Snow is Falling, F. Branley 

 
 
 
 
Unit Description: Reading and Role-Playing:  Fiction, Fairytales, and Folktales 
This unit was designed to invite readers into the world of acting and directing and into the world of fairies, princesses, and witches, too. This unit won’t 
feature simply these old tales, but weaving throughout the unit(or at least during the second portion), in part during read alouds and in part with the 
fiction your children will be reading.  Students will “recount stories”, including fables and folktales from diverse cultures, and to determine their central 
message, lesson, or moral and, also, to “compare and contrast two or more versions of the same story(e.g. Cinderella stories) by different authors or 
from different cultures. The hope is that children will hone their skills of comprehension, critiquing and analyzing multiple perspectives, comparing and 
contrasting characters, story lines, morals, and lessons.  

 



Reading 
 
Big Ideas: Course Objectives / Content Statement(s)  

r  Readers will ask key investigative questions to infer characters’ roles and he impact of these on the story’s bigger meaning  
r Readers envision what they read setting up the stage for when they act 
r Readers cultivate fluency through reading aloud repetitiously, each time with increasing authority and intonation, as well as expressively that 

suggest and supports comprehension. 
r Readers explore points of view and discover how different characters—and authors, too—can see events differently 
r Recognizing lessons that stories convey 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do readers become actors too? 
r How do readers direct themselves and club mates? 
r How do readers get to know their characters better?  
r How do readers recognize the morals, lessons, and author’s 

purpose that stories convey? 
r How can readers live our lives differently because of what we 

and the characters have learned?  
r How can my reading club work together to consider the 

lessons characters learn and to compare how different authors 
explore similar morals in sometimes very different ways? 

 
 

Students will understand that… 
r Readers step into the characters’ shoes thinking as we read. 
r There are many ways readers have to think about characters and their 

feelings to be a good director. 
r There are many ways readers get to know their characters better- we 

discover predictable roles they play: understanding the villain, hero, 
and everyone in between. 

r As readers these tales are often written to convey morals or teach a 
lesson. 

 
 
 
 
 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: Readers Can Become Actors Too: Stepping into a Character’s 
Shoes—Literally! 

• Just like movies stars, good readers become the characters in their 
stories.  One way to do this is to read the story many, many times 
until you can read it smoothly. 

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   



q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 

Craft and Structure: 
q Describe how words and phrases ( e.g., regular beats, 

alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action.   

q Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. 

 

• Readers think about what’s happening to the character and how the 
character feels to match their voices to the story. 

• Good readers pay attention to tag words such as “yelled”, 
“screamed”, “whispered” to know how to read the part of the story. 

• Readers can differentiate between when the narrator is speaking and 
when the character is speaking.  Readers know that they have to 
change their voices not only when they are a character, but also when 
they are the narrator. 

• Good readers pay attention to ending punctuation looking for 
questions, exclamations, and statements.. 

 
Bend 2: Directing Ourselves and Our Club Mates 

• Readers use post-its on places in their stories where characters have 
strong feelings. 

• Reader’s facial expressions represent how the characters are feeling 
when they read. (smile, sneer, grimace) 

• Readers alter their tone of voice to represent how a character is 
feeling. 

• Characters in books, like people in real life, don’t act one way all of 
the time.  Characters change.  Readers do this by asking “Does this 
part go along with what I think about my character?” 

• Readers read significant parts of stories to their partners to make 
sure they are reflecting how the character feels. 

 
Bend 3: As Readers Get to Know Characters Better, We Discover 
Predictable Roles They Play; Understanding the villain, Hero, and 
Everyone in Between  

• Readers pick their favorite books to study and learn more about, 
thinking how they could be performed. 

• Readers act out parts of their books in reading clubs. 
• Readers reread their stories to find places where something big 

happens (character has/solved problems; strong feelings; something 
funny or surprising) 

• Readers pay attention to not only what the character does, but also 
HOW the character does these things.   

• Sometimes readers get ideas about their characters by looking at the 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

 
 
Range of Reading and Level of Text complexity: 

q By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

 
Range of reading and Level of Text Complexity: 

q By the end of the year, read and comprehend informational 
texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 
 



Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

pictures on the page. 
o Model looking at pictures and saying… I notice… I think… 

I could… 
• Readers sometimes need to fill in gaps in the story drawing on what 

they know from this book, other books, and their own lives. 
• Readers need to read a story closely enough to see what is happening 

(envision) in their minds.  
• Readers prepare and practice for performances. 
• Readers perform for others… 

 
Bend 4: Recognizing Lessons Stories Teach 

• Readers, "Today I want to teach you that readers learn lessons from 
the books they read. One way they can do this is by noticing a 
character's trouble and avoiding that trouble in their own lives or 
taking note of how the character is successful and using it to guide 
their own behavior." 

• Readers, sometime we look beyond the most obvious lesson—or 
the one spelled out at the end—to consider other more subtle 
lessons. Perhaps we can learn from the wolf’s eventual death that 
“Sometimes, it’s best to just take ‘no’ for an answer.” 

• Readers remember as you continue to read fiction books be on the 
hunt for lessons because, as you know all stories contain lessons, 
and it is their job as readers to uncover and think through those 
lessons.   

• Readers we can also learn from characters’ motives, words and 
actions. After reading Mo Willems’s I Love My New Toy! For 
example, you might ask, “What can we learn from Piggie, who got 
so angry at Gerald?” Then say, “When we get angry and jump to 
conclusions, we may hurt our friends’ feelings. Sometimes it’s hard 
to do, but hearing our friends out and accepting their apologies 
preserves a friendship.” 

 

• "Today I want to teach you that readers learn alongside the 
characters in their books. One way they might do this is by 
imagining how they will live their own lives differently because of 
what the characters have learned." 

 



• "Today I want to teach you that readers do not always agree with the 
lessons in their book. They may think, ‘This lesson doesn’t always 
ring true in my life,’ and bring disagreements to their book clubs.”  
Readers can ask themselves, “Do I buy it?” or “Does the good guy 
always win?” or “Was that the best way to teach the lesson?” or “Do 
I believe this is a good way to live my own life?” 

• After reading a modern day-day classic tale such as The True Story 
of the 3 Little Pigs perhaps engage children in an inquiry in which 
they consider the question.  ‘Why might this author have rewritten 
this story? What lessons might he/she be trying to convey?’  

• Readers can create bins/categories of books that go together to 
further promote this cross-text-thinking from reading aloud fables, 
fairytales, and folktales that convey lessons similar to what they have 
encountered in their fiction reading.  One way they can do this is by 
creating bins of old and new books that go together or simply come 
up with new categories: “books about friends that help each other” 
or “books about kids who save the day, “ etc. 

• Readers can also create book baskets based on the lessons and 
morals books convey.  They can discuss how books with similar 
lessons are the same and different.  Club mates can then work 
together to challenge one another’s category choices and consider 
other baskets that might be more appropriate.  Club mates can 
defend their ideas based on book and the evidence of a suggested 
theme or moral.  They will monitor and question each other, saying 
things like, “Why do you think it should go there?” or “Did you ever 
think maybe it is really about____?” 

• "Today I want to teach you that once readers have figured out the 
main happenings of a book, they often reread to figure out things 
that aren’t stated in the book’s pages—to make inferences. 

 
 
 
Sample Assessments: 
Ongoing: 



• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
Other: 

§ Create lists about characters changes/ traits, setting changes, and key 
plot events. 

§ Create story pyramids and write story summaries that demonstrate 
comprehension of the reading. 

§ Prepare a new oral version of a fairy tale and make an oral 
presentation. 

 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  pattern	  unit	  in	  math,	  map	  skills	  unit	  in	  social	  studies,	  and	  any	  science	  
unit	  of	  study	  
 

• Keep a journal or graphic organizer of the math patterns identified in 
these stories (for instance the size difference in the Three Bears and 
the pattern of three of everything) 

• On a map (personal or class) mark where in the world each story is 
from 

• Investigate the role that science plays in stories  - they are often used 
as a way to explain something that was unexplained at the time or 
they take science to the extreme (Jack and the Beanstalk) 

 
 
   Technology Integration 

• Work in small groups to create a book club blog using the district 
portal or www.kidblog.org to discuss thoughts and observations 
about the book students are reading. 

• Create an i-movie reenacting a favorite fairytale or folktale. 

• Use “Storybook Weaver” to create an alternate ending of a favorite 



fairytale or folktale. 
• Use http://storybird.com to view samples of fairytales, folktales and 

fables. 
 
Media Literacy Integration 

• Ask students to look for specific things when they view videos or 
read print material, and than ask questions about those items 

• Build on the intuitive knowledge students have gained from media 
about the story and character 

• Clarify the distinction between fiction and nonfiction in different 
types of media reporting on the same topic 

• Use print materials to practice reading and comprehension skills 
 
 
   Global Perspectives 

• Read folktales, fairytales, and fables from around the world. 
The Irish Cinderlad, S. Climo 
The Egyptian Cinderella, S. Climo 
The Korean Cinderella, S. Climo 
The Empty Pot, Demi 
The Luminous Pearl: A Chinese Folktale, B.L. Torre 
Puss in Boots: A French Story, C. Perrault 
Mufaro’s Beautiful Daughters: An African Tale, J. Steptoe 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

Professional Resources: 



r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 7 
r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 5 & 8 
r The Art of Teaching Reading, L. Calkins (Chapter 20) 
r Mini-Lessons for Literature Circles, Daniels and Steineke 
r Teachers College Reading Curricular Calendar, Second Grade, 2013-1014, Unit 7 

 
Mentor Texts: 

r The Dragon and the Unicorn, L. Cherry 
r Princess Smartypants, B. Cole 
r The Paperbag Princess, R. Munsch 
r The Frog Prince Continued, J. Scieszka 
r Magic Tree House Series, M.P. Osborne 
r The Dragon Slayers’ Academy Series, K. McMullan 
r Fantastic Mr. Fox, R. Dahl 
r Weslandia, P. Fleischman 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unit Description: Content Area Non-fiction- Science 



This unit was designed for your readers to live like scientists.  Students will be reading about their science themes. You'll group your readers around a 
topic, teaching them to study this topic with focus. You'll help them to develop a base of knowledge on this topic by reading (and talking) all about it, 
by adopting its "insider" language, by comparing and contrasting various texts on this topic. Once readers develop this base of knowledge, you'll want 
to push further, teaching them to question, hypothesize, and experiment!  This unit is integrative—it connects reading, writing and science. Your 
students will be reading about science in the reading workshop, writing about science in the writing workshop, and they'll be functioning like young 
scientists in the science workshop. Think about the unit, then, as linked to two sister units—one in the writing workshop (see that write up) and one in 
the science workshop. Students will also be able to describe the connection between a series of scientific ideas and be engaged in "shared research." 
This unit provides opportunities for that research.  
 

 
Reading 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Readers talk about a scientific topic-asking questions, developing hypotheses, devising possible experiments to test these hypotheses 
r Engage in shared research 
r Read to learn about a scientific topic 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do readers build up a base knowledge on a topic? 
r How do Science readers compare and contrast different text 

on the same topic? 
r What questions do readers ask to learn? 

 
 
 
 
 
 
 
 
 
 
 

Students will understand that… 
r There are many ways to read deeply about a topic to build up a base 

knowledge. 
r There are many strategies science readers use to compare and 

contrast about the same topic. 
r Scientist have may strategies while reading to formulate questions to 

help them learn. 
 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 



Students will:  
Instructional Focus: 
Bend 1: Science Readers Build Upon a Base Knowledge n a Topic by 
Reading Deeply About This Topic 

•    Readers can look at a nonfiction book in parts. The whole book is 
about a big, watermelon topic but each section is like one seed of 
that watermelon.  

•    Readers push ourselves to understand our reading well, by knowing 
it well enough to be able to explain it to others.  We can do this is by 
saying what we’ve read in our own words in order to make our 
learning stick. After reading a chunk, we might put the book down 
and think to ourselves, or say to our partner, “What this means is…”  

•    Science readers can think and talk about the main ideas in our books. 
One way that readers can prepare to come ready to discuss the 
information and ideas that we learned is to be thinking about the 
main ideas in each part of our books. 

•    Readers of nonfiction remember and use all we know about the 
topic when we are reading. As scientists are studying, reading and 
thinking about the main ideas about our books we will also want to 
bring all that we know about our topics to our reading. We can recall 
our experiments, activities, explorations, and learning from Science 
and Writing Workshops to help us explain and think about we are 
learning during reading workshop. 

•    Science readers build up our background knowledge quickly by 
starting with the books that feel like easy reads, the ones that can 
give us a quick and big overview of our topic. As we read, we orient 
ourselves to a new topic and quickly gain knowledge by skimming 
and scanning across all of the features of the page—not just text but 
also the photographs, maps, timelines, diagrams, charts, captions, 
and sidebars. Reading across the different features, we try to name 
the big concepts and say or jot, “The big idea in this section is…and 
this timeline and this photograph show…”  

•    Readers work with a partner to support and push our learning. When 
we come together with a partner or a club to talk, we not only need 
to come prepared for our discussion with important information and 
key ideas, but we should also plan to help our partners figure out 
what is important as well.  We can pause in our reading and retelling 
of the information.  We can also ask questions to each other.  We 

Reading Standards for Literature 
Key Ideas and Details:  

q Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a 
text.   

q Recount stories including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

q Describe how characters in a story respond to major events 
and challenges. 

 
Craft and Structure: 

q Describe how words and phrases ( e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. 

q Describe the overall structure of a story, including describing 
how the beginning introduces story and the ending concludes 
the action.   

q Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. 

 
Integration of Knowledge and Ideas: 

q Draw on information from multiple print or digital sources, 
demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

 
Range of Reading and Level of Text complexity: 

q By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text complexity 
band proficiently, with scaffolding as needed at the high end 
of the range. 

Reading Standards for Informational Text 



Key Ideas and Details: 
q Ask and answer such questions as who what, where, when, 

why, and how to demonstrate understanding of key details in a 
text. 

q Identify the main topic of a multi-paragraph text as wells as 
the focus of specific paragraphs within the text. 

q Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in 
a text. 

Craft and Structure: 
q Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. 
q Know and use various txt features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

q Analyze multiple accounts of the same event or topic, noting 
important similarities and differences in the point of view they 
represent. 

Integration of Knowledge and Ideas: 
q Draw on information from multiple print or digital sources, 

demonstrating the ability to locate an answer to a question 
quickly or to solve a problem efficiently. 

q Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and 
evidence support which point(s). 

q Integrate information from several texts on the same topic in 
order to write or speak about the subject knowledgeably. 

Range of reading and Level of Text Complexity: 
q By the end of the year, read and comprehend informational 

texts, including history/social studies, science, and technical 
texts, at the high end of the grades 4 – 5 text complexity band 
independently and proficiently. 

Foundational Skills 
Phonics and Word Recognition: 

q Know and apply grade-level phonics and word analysis skills 
in decoding words. 

q Distinguish long and short vowels when reading regularly 
spelled one-syllable words. 

can place post-its where we learn new words or we can keep a 
running list. 
 

Bend 2: Science Readers Compare and Contrast Different Texts on the 
Same Topic 

•    Readers of nonfiction carry all that we have learned from one book 
with them as we move to another book. One way that we do this is 
to look out for what sounds the same and also for what is different 
when it comes to the information we are learning. 

•    Readers capture our responses to texts on Post-its and bring them 
for discussion and defense to our book clubs. We defend our 
responses. We can point to and cite the page or parts of a text that 
caused us to respond in the way that we did.  

•    Readers come well prepared to our clubs.  We can do is to make sure 
that we have clear ideas that we are bringing to talk about. Often 
times, readers look across our Post-its for topics that go together and 
we then sort within a same-topic pile for information that is the 
same. We then first think about whether we can find differences 
amongst the Post-its.  

•    Readers discover similarities and differences in information by 
looking across texts, at parts of texts or at whole texts. Each of these 
different ways of looking at information in a text helps readers figure 
out what an author wants us to learn most. We can zoom in on parts 
of texts that talk about a similar topic, thinking about parts of the 
text that are similar and parts that are different.  

 
 
 
 
 

•    Researchers note when information from two different texts doesn’t 
add up and we need to question this. We need to be on a lookout for 
contradictions and wonder about what the author really wants us to 
think about the topic. We can then bring these contradictions to our 
partnership conversations as ways to spark good talk. 

 
 
Bend 3: We Learn by Asking Questions 



q Know spelling-sound correspondences for additional common 
vowel teams. 

q Decode regularly spelled two-syllable words with long vowels. 
q Decode words with common prefixes and suffixes 
q Decode two-syllable words following basic Identify words 

with inconsistent but common spelling-sound 
correspondences. 

q Recognize and read grade-appropriate irregularly spelled 
words. 

Fluency: 
q Read with sufficient accuracy and fluency to support 

comprehension 
q Read on-level text orally with accuracy, appropriate rate, and 

expression on successive readings. 
q Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
 

•    As science readers we can jot while we are reading to hold our 
questions and thoughts.  we can do is to write quick jots on Post-its 
about questions that occur to us as we read. Thinking about what we 
already know about the topic, we consider what might make sense 
and predict/ hypothesize about the answers.  

•    As Scientists can think about the information we already know from 
our experience, our experiments, and our discussions during science 
workshop and bring that to our reading.  Sometimes what we think 
we know is different from what we read. As readers, we can notice 
when something that we think we knew doesn’t agree with what the 
author is saying, and ask questions about it.  

•    Scientists formulate important questions. We read and think across 
not just one, but many books on a topic. We think about how the 
information from one text helps us to understand information from 
another text more deeply, and then we ask a question about what we 
still want to know.  

•     Just like during science workshop, we can use reading time to come 
up with our own questions that we want to explore more deeply in 
science or writing workshop. We can re-read parts of the text and 
think to themselves, “What does that make me think? What 
experiment could I try in class?” We can also make connections with 
our science topics that we are studying.  We can also test our ideas 
that we are thinking about with examples not only in the text but 
things that we see and know from our life experiences 

 
Sample Assessments: 
Ongoing: 

• Running Record 
• Sight Word Assessment (e.g.-Fountas and Pinnell, Dolch List) 
• Conferring Notes 
• Observation Checklists 
• Words Their Way Spelling Inventory/Weekly Assessments of Word 

Sorts (Spelling Tests) 
 
 
 



Other: 
• Type 2 Writing telling 3-5 facts, in their own words that they learned 

from their nonfiction text. 
• In their reading journals, list at least 5 features of nonfiction texts. 
• Sort new vocabulary words into categories and label the categories. 
• Use new words in meaningful sentences. 
• Illustrate or act out new words learned from reading nonfiction texts. 

 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  butterfly/	  life	  cycle	  unit	  in	  science	  
 

• Have students read various literature on butterflies and moths and 
create a venn diagram or T-Chart on the differences 

• Continue discussing different holidays and celebrations around the 
world- create craft projects for each depending on the celebration 
your school chooses to do. 

 
   Technology Integration 

• Create a graphic organizer using Inspiration of the butterfly life cycle 

• Create a kidpix diagram or slideshow of a butterfly life cycle 

   Media Literacy Integration 
• Ask students to look for specific things when they view videos or 

read print material, and than ask questions about those items 
• Build on the intuitive knowledge students have gained from media 

about the story and character 
• Clarify the distinction between fiction and nonfiction in different 

types of media reporting on the same topic 
• Use print materials to practice reading and comprehension skills 

 
   Global Perspectives 

• Make connections between science content and social studies 
content (such as different parts of the world have different plants).   



 
The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 

r Teachers College Reading Curricular Calendar, Second Grade, 2011-2012, Unit 8 
r Teachers College Reading Curricular Calendar, Second Grade, 2010-2011, Unit 9 

 
Mentor	  Texts:	  (Texts	  given	  to	  classroom	  teachers	  from	  the	  district	  non-‐fiction	  book	  order)	  

• Butterflies 
• Butterfly Colors 
• Monarch Butterflies 
• Life Cycle of a Butterfly 
• Life Cycle of a Frog 
• Whose Sound is This? 
• Pebble First Guide to Butterflies 
• Soil Basics 
• Butterflies 
• Life Cycle of a Monarch Butterfly 
• Plant Cycle 
• Life Along the Food Chain 
• Animal Life Cycles 
• Wonderfully Weird Animals 
• A Butterfly is Born 
• Butterfly Garden 



• Butterfly Eggs 
• Caterpillars 

  


