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Suggested Pacing Guide for Reading and Writing Units of Study 

FOURTH GRADE 
 

Month	   Reading	  Unit	   Writing	  Unit	   Grammar	  Skill	  &	  Word	  Work	  
September	   Building	  a	  Reading	  Life	  (Launching)	   Launching	  with	  Personal	  Narrative	  

	  
Relative	  pronouns	  and	  adverbs	  

October	   Characters	   Realistic	  Fiction	  
	  

Using	  punctuation	  for	  effect	  
Correct	  fragments	  &	  run-‐ons	  

November/	  December	  
	  

Nonfiction	  Reading:	  	  Using	  Text	  Structures	  to	  
Comprehend	  Expository,	  Narrative,	  and	  Hybrid	  
Nonfiction	  
	  

Personal	  &	  Persuasive	  Essay	   Transition	  words	  (sequence)	  
Correcting	  run-‐ons	  and	  fragments	  
Frequently	  confused	  words	  

January	  
	  

Nonfiction	  Book	  Clubs:	  Author	  Study	  
	  

Informational	  Writing	   Verb	  tenses	  
Use	  modal	  auxiliaries	  	  

February	   Historical	  Fiction	  Book	  Clubs	  OR	  
Fantasy	  Book	  Clubs	  	  

Historical	  Fiction	  Writing	  OR	  
Fantasy	  Writing	  	  
	  

Ordering	  adjectives	  
Prepositional	  phrases	  

March	   Interpretation	  Text	  Sets/	  Social	  Issues	  
	  

Literary	  Essay	   Citing	  text	  evidence	  
Present	  tense	  
Pronoun	  references	  
Exploring	  comma	  use	  

April	   Test	  Prep	  
	  

Test	  Prep	   	  

May	  
June	  

Content	  Area	  Reading	   Content	  Area	  Writing	   Using	  quotations	  to	  accentuate	  central	  
ideas	  

 
 
 
 
 
 
 
 



Unit Description: Launching with Personal Narrative 
In the unit: Launching with Personal Narrative it will be important to establish routines and expectations in addition to getting your students to write a 
tremendous amount. Narrative Writing is the most effective method for getting students to compose pages each day. Narrative writing is important 
because narratives underlie almost any other genre. In fact, the Common Core State Standards and the National Assessment for Education Progress 
suggest that thirty-five percent of the writing that fourth grade students do should be narrative writing. This unit brings writers a long distance towards 
developing not only the skills needed for narrative writing, but also those needed for fourth grade writing across all genres. Fourth grade writers need to 
elaborate more using detail and description. As part of the revision process, writers need to reread to check for elaboration, returning to important 
sections to stretch those out by telling them in a more bit-by-bit way. In addition, writers of narrative, opinion and information texts need to learn to 
write for an external audience that does not necessarily have all the prior knowledge needed in order to fully understand a text. Writing will continue to 
improve in dramatic ways, drawing upon a building repertoire of skills as each new unit unfolds, as a result of the organization of writing workshop in 
which students understand that they must work with great investment towards clear goals and within clear structures.  
It is important to note that it will be essential to give students crystal clear goals, opportunities for engaged work, and feedback including compliment 
and creating an understanding of their progress. In addition, it will be important to establish writing partnerships. These partnerships should be 
established based on levels of ability and workmanship. By fourth grade partnerships time should become a bit less “under the thumb of the teacher,” 
so that only on some days you tell partners how to share their writing, while on other days you leave this choice to them.  

 
Writing 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Students will strive towards independence and towards dramatic growth in the level of your students’ writing.  
r Students will understand the routines and structures of writing workshop.  
r Students can develop and strengthen their writing as needed by planning, revising, trying new approaches, and editing.  

 
Essential Questions 

What provocative questions will foster inquiry, understanding, and transfer of 
learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r Where do writers get ideas for writing? 
r How do writers develop and plan their stories?  
r What do I know I can do as a writer? 

Students will understand that… 
r Writers establish Writer’s Notebook 
r Writers write with volume and stamina as a writer 
r Storytelling is an effective strategy over summarizing for writing 

personal narratives 
Areas of Focus: Proficiencies 

(National Core Standard Alignment) 
Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
 
Bend I: Lift the Level of the Entries Your Students Collect: Revising 
Your Children’s Knowledge of Narrative Writing Even Before They 
Write Draft One  

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

a. Introduce a topic or text clearly, state an opinion, and 



create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

b. Provide reasons that are supported by facts and details.  
c. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
d. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 

 
• Today I want to teach you that writers get ready to read and to write by 
setting up places and tools that will make it easy. We can think, “What have I 
seen or done in other years, in other times, that made reading and writing 
really work for me?'” and then share ideas with others. Together we come up 
with what we can do to make this year, this time, really work for us as 
readers and writers.  
 
◦ Mid-workshop teaching point: I want to remind you of something that is 
crucial to our writing. You have been writing now for years, accumulating 
knowledge about writing as you go. As I walk around the room, I notice that 
some of that knowledge isn't being used! Let's look now at some charts that 
you have seen in previous years. Remember, the strategies on these charts 
are things you know and can use to make your writing the strongest it can 
be.  
 
• Today, I want to teach that when we want to make powerful writing, one 
strategy we can use is to study the writing of authors we admire. We can read 
their writing and ask, "What did this author do that I could also do in order 
to make my own writing more powerful?"  
 
• Today, I want to teach you one more strategy that I often use when I want 
to write personal narratives. This is a strategy that especially helps me write 
entries that can become powerful stories. Specifically, I find it helps to list 
moments in my life that have been turning points for me. These are often 
first times, last times, or times when I realized something important.  
 
• Today I am going to teach you one more strategy that writers use to 
generate personal narratives. This one is especially good for generating 
entries that can be turned into really powerful true stories. We know it is 
easier to write well if we are writing about small moments that are, for some 
reason, important ones. So usually, we'll want to recall times when we 
wanted something badly or felt something strongly. It sometimes works to 
think first of a strong feeling–worry or hopefulness, embarrassment or 
sadness. We can write a feeling on the top of a page, and then ask ourselves, 
"Can I remember one particular time when I felt that feeling?" Then we 
write the story of that time.  



strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

 
• Today, instead of helping you think about what to write, I want to help you 
think about how to write. And specifically, I want to teach you this. 
Everything that you did to revise and edit your last piece of writing can now 
move forward in your writing process, becoming part of what you naturally 
do as you write an entry or a first draft. What was at one time a revision and 
editing strategy ends up becoming part of planning and drafting.  
 

◦ Teaching Share: Today I want to teach you that once writers have 
accumulated numerous of seed ideas, we search for one that we care 
about so deeply we can develop it into the best story possible. We 
choose a seed idea that calls to us because it carries such strong 
meaning for us, we can't help but develop it to bring out the beauty of 
the story.  
 

Bend II: Selecting a Seed Idea and Rehearsing for Writing  
 
• Before you can decide which lead will work best for your story, or whether 
you want to stretch out one section, you need to decide what you really want 
to say in your story. You need to ask, "What is my story really about?" and to 
realize that the same story could be written to show very different things. 
You could write about going on a Ferris wheel, and your story could show 
that you conquered your fear of heights. Or you could write about the same 
ride on the Ferris wheel and show that when you are in a crowd of people, 
you always find ways to be alone. As a writer, once you have chosen the 
entry that will be your seed idea, you need to pause and think, "What am I 
really trying to say in this story?" and then let your answer to that question 
guide your work as a writer.  
 

◦ Possible small group work for writers struggling to stretch out and 
sequence their stories: Today I want to teach you that one way we can 
rehearse for writing is by creating multiple time lines, thinking "Maybe 
my story will go like this..." and "Maybe my story will go like that..." 
That is, we consider different starting points and different ways the 
story might unfold.  
 
◦ Possible small group work for strong writers: Now that you've 
mastered the art of zooming in on one twenty-minute moment and 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
 



telling that well, you're ready to try expanding and including more time 
in your stories. Often, writers put a couple of moments that are close 
in time together, adding either a clear build-up or follow-up to the 
heart of the story. Once you've picked a moment you want to write as 
a story, you can ask, is there another moment, either soon before or 
soon after this one, that will help my reader see the importance of this 
moment in my life?  
 
◦ Teaching share: Today I want to teach you to become good teachers 
for yourselves and for each other, because each of you needs someone 
who can listen so deeply and so intently that you find yourself saying 
more than you thought you had to say. Good writing teachers listen, 
and allow writers—the writer in each of us—to uncover layers of an 
idea. Good writing teachers help us know we've chosen a good seed 
idea, and help us get continue to find the words to write about that 
idea.  
 

• Have any of you tried to do a skateboarding trick? Or a skiing trick? Or a 
new dance step? If so, I bet you've watched someone who can do these 
things–maybe in real life, maybe on TV –and then you've tried to imitate that 
person's prowess. I'm bringing this up because today I want to remind you 
that in the same way, writers study other writers whom we admire. This is 
how we learn moves that we want to use in our writing. Today  
I want to teach you to expand your options for writing leads by looking 
closely at how writers whom we admire begin their stories.  
 
Bend III: Writing a Rough Draft One  
 
• As you work on your drafts, I have one bit of advice that I think can set 
you up to write an especially true story. This is it: You need to put yourself 
inside the skin of the main character. (The character is you, of course, just 
you in a different time and place.) Your job as a writer is to tell the story as 
you see it unfolding, looking through the narrator's eyes. Then, write on and 
on, letting your pen fly. 
 
 
 
 



 
 
Bend IV: Revising Drafts  
 
• Revision is more than just sticking in a new sentence here or there into a 
draft. Often, writers just turn over our first drafts on our desks and begin 
writing a whole new draft, recreating the story so that it is brand new and 
improved.  
 
• Our stories are not just what happens; they are also our responses to what 
happens. Specifically, I want to teach you that much of the story will be the 
internal story, and not just the external one.  
 
• I want to teach you today that revision is about finding and developing the 
potential in your piece. This means, first of all, that when we revise, we 
return to drafts that seem promising to us. So today you'll reread both the 
stories you've written and decide which one has special promise. That will be 
the piece you revise and publish. And then, once it is time to settle into 
serious revision, you again need to reread, asking, "Which section of this do 
I think works especially well?" That is, after looking for the piece that is 
good enough to revise, you look for the section that is the heart of it! Usually 
in any story, there will be a part where the readers should pull in to listen—
the part that really matters, the heart of the story. And one important thing 
we can do when we revise is to find the heart of a story and develop it 
further. So revision is not about cleaning up messes; it  
is about finding and developing powerful writing, and one way we develop 
writing is by adding more to the important parts of the story.  
 

◦ Mid-workshop teaching point: Today I want to teach you that good 
writing comes from a variety of thought, action, and dialogue. As we 
reread our drafts, we often realize that we over rely on just one of 
these components of story telling. We might realize our writing over-
relies on dialogue, providing just the sound-track. When we notice this, 
we revise our writing to show the aspects of the story that we have left 
out.  
 
 
 



 
 

• Today I want to teach you that, just as our writing workshops usually 
follow one general plan or format, so, too, stories usually follow one plan or 
format; they both have a "way they usually go." Writers know how stories 
usually go, and when we write stories, our stories tend to follow the same 
general plan. One way to revise our writing is to bring out the story structure 
that is probably hiding underneath our personal narratives. 
  

◦ Mid-workshop teaching point: Today I want to teach you that 
characters in sometimes travel through time and place. We do this by 
remembering and fantasizing. (Session X from Raising the Quality of 
Narrative Writing)  
 

• Today I want to teach you that writers orient their readers from the very 
start by establishing the situation and introducing the narrator or characters 
in the story. When you reread your writing, think, "Is the situation clear to 
my reader? Do they know not only when and where this is happening, but 
also why it matters?"  
 
Bend V: Editing  
 
• Whenever you want to learn a punctuation mark's secret, when you are 
ready to add its power to your writing, what you have to do is study that 
mark. You have to scrutinize it, examine it, study it with both your eyes and 
your whole mind to figure out what it does.  
Today, what I want to teach you is this: You can figure out any punctuation 
mark's secrets by studying it in great writing. (Session XIII from Raising the 
Quality of Narrative Writing).  
 
• Today I want to teach you that in this class, we have a great number of 
resources to strengthen our writing: each other! Our peer editors can look at 
our work with fresh eyes, helping us to notice ways in which we can improve 
the mechanics of our writing.  
 
 
 
 



 
 
• As with most situations, when we are looking for something in particular in 
our writing, we will find it. Today I want to teach you, as you are editing, it is 
important to look at your work through many different lenses. Read and 
reread your work, each time focusing on one particular convention. One 
time, you may look for spelling. Another, you may look for fragments or run 
ons. By dedicating each reading to one convention, your mind will be clear 
and focused, allowing you to clarify your writing bit by bit.  
 
Celebration  
• Today, we'll hear a few stories together as a community. And then we'll 
disperse to our story corners. It is here where we can have a more intimate 
audience. (Session XIV from Raising the Quality of Narrative Writing)  
 
 
 
Sample Assessments: 

• Conferring notes 

• Make a checklist using the "essential mini-lessons" for measurable 

skills.  Note which measurable skills have been mastered, and which 

are still areas of focus.  Use this checklist to guide your conferring, 

and use the commonalities to assist you in forming your small 

strategy groups. 

• Student Portfolio- see 4th Grade Portfolio Checklist/Portfolio 

Requirements 

• Science Journal- a “science journal” (can be part of a notebook or 

binder) will be maintained for all students including Type 1 and Type 

2 writing (capture thoughts on paper, and to give specific 

information.) 

• Writing in notebook 

• On-demand writing sample 

 



 

 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  

• Students can explore topics to write about related to any subject 
matter. 

 
   Technology Integration 

• Use rapid fire Inspiration to brainstorm ideas for your writing topic 

• Use Timeliner to flush out the beginning, middle, and end events of 
your story 

• Use KidPix to draw ideas and then write about them. 

• Use Microsoft Word to publish your final story. 
 

• Write a script for a podcast sharing a small moment from your life 
 

 
• Help your peers by offering writing suggestions and posting writing 

for feedback on a classroom blog or forum 
 
 
   Media Literacy Integration   

• Skype with students in other classes or schools and share their 
writing/storytell 

 
 
 
 
 
 
 
 
 



 
 
 
   Global Perspectives 
Students can write about their thoughts and feelings of world events 
and issues. Read from the following books during read alouds or 
shared reading.  

• Buffalo Bill by Ingri and Edgar Parin d’Aulaire  
• Cassie’s Journey:  Going West in the 1860s by Brett Harvey  
• Dandelions by Eve Bunting  
• Going West!  Journey on a Wagon Train to Settle a Frontier Town  by C. 

Johmann  
• Long Way to a New Land (I Can Read Series) 

 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
 
 
 
 
 
 
 
 



 
 
 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 1 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 1 

 
 
Mentor Texts: 

r The Boy Who Loved Words, Schotter, Roni  
r Come On Rain! Hesse, Karen  
r Fireflies! Brinckloe, Julie  
r Hurricane! London, Jonathan 
r Knuffle Bunny: A Cautionary Tale, Willems, Mo  

Koala Lou, Fox, Mem  
r A Letter to Amy, Keats, Ezra Jack  
r The Listening Walk, Showers, Paul  
r Nothing Ever Happens on 90th Street, Schotter, Roni  
r Owl Moon, Yolen, Jane  
r Peter’s Chair, Keats, Ezra Jack  
r Roller Coaster, Frazee, Marla  
r Shortcut, Crews, Donald 
r Those Shoes, Boelts, Maribeth  
r When I was Little, Curtis Jamie Lee 
r Eating the World, or "Statue," from Ralph Fletcher’s memoir, Marshfield Dreams;  
r "Mr. Entwhistle," from Jean Little’s Hey World, Here I Am!; 
r Those Shoesby Maribeth Boelts;  
r "Everything Will Be Okay," by James Howe from Amy Erlich’s When I Was Your Age: Original Stories About Growing Up;  
r selected pages from Jean Little’s memoir Little byLittle;  
r narrative about a red sweater embedded in "Eleven," by Sandra Cisneros.  
r John Coy's Strong to the Hoop.  

 
 
 
 
 
 
 



 
 
Unit Description:  Realistic Fiction 
Writing fiction stories is a favorite unit throughout the year as students love In this unit, Realistic Fiction begin by asking students to do some on-
demand writing that allows you to assess what they can do. As students work, notice their strategies and habits as fiction writers. Do they take nay time 
to rehearse to weigh options? Do they have strategies for getting themselves started? Most importantly notice whether they storytell, rather than 
summarize? Do they strive towards developing compelling characters and detailed settings and make an effort to build tension? Use these assessments 
and questions to help you tweak your plans so that your minilessons bring the whole class on the journey of work that is especially essential for the 
needs of your class.  
Another major goal of this unit is to write with greater volume throughout the writing process. Spending time planning and using mentor texts to work 
towards pre-established goals. Also, you can teach students to rehearse their stories before they write, developing character and plot. They may use 
every day experiences as a resource for generating ideas. Small group work will be based on teachings of character and story development and 
conferring strategies.  

 
Writing 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Students will write with volume throughout the writing process.  
r Students will choose realistic fiction topics that are rooted in everyday experiences.  

 
Essential Questions 

What provocative questions will foster inquiry, understanding, and transfer of 
learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
• What makes a realistic fiction story? 

• Where do writers get their ideas?  

 

Students will understand that… 

• Writers continue to write entries in Writer’s Notebook 

• Writers explore ideas that will become fiction stories 
• Writers explore techniques for story telling 

• Writers plan/rehearse their stories multiple times before putting pen 

to paper writers write a short fiction story with two or three 

characters and two or three scenes 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend I: Collecting Ideas, Rehearsing Our Writing, and Learning to Text Types and Purposes:  



1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

e. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

f. Provide reasons that are supported by facts and details.  
g. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
h. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 

Live Inside the World of Our Story as it Develops 
  
• Today is an important day because we're going to begin collecting ideas for 
fictional stories in our writer's notebooks, and I want to teach you where 
writers look to find those ideas. The most important thing I can teach you is 
this: We get ideas for fiction, just as we get ideas for personal narratives and 
essays, by paying attention to the moments and issues in our own lives! (See 
page 1 in Writing Fiction)  
 
• Almost any writer I’ve ever known has also considered him or herself a 
reader. This is because, as writers, we can learn a lot from books. Today I 
want to teach you one way books can help you develop your own story 
ideas. Specifically, writers know they can look at the blurbs on the back of 
books and let those story ideas spark their own by changing characters, 
setting, and even parts of the problem the blurb describes.  
 
• Today, I want to teach you that writers collect ideas for stories not only by 
finding bits of life or entries that could grow into whole stories, but also by 
paying attention to the stories we wish existed in the world. Sometimes we 
get ideas for stories by thinking, "How can I write a story for people like me, 
so we can see ourselves in books? (See page 15 in Writing Fiction)  
 
• I am going to teach you that fiction writers don't just go from choosing a 

story idea to writing a draft. Instead a fiction writer lives with a story idea 
for a time. Specifically, I will teach you thinking-on-the-page strategies 
that fiction writers use to live with our characters and to rehearse for our 
drafts. (See page 27 in Writing Fiction)  

 
• Today I want to teach you that although there are oodles of things we can 
think about as we develop our characters, there are just one or two things 
that we must think about as we develop our characters. Specifically, I want 
to teach you this: Every fiction writer needs to know what his or her 
characters want, what they yearn for, and what keeps these characters from 
getting what they want. I also want to teach you that when we know what 
our characters yearn for, we don't just come right out and say it. We show 
what our characters want by putting examples of this into little small 
moments, into what fiction writers call scenes. (See page 43 in Writing 



4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

Fiction)  
 
 
 
• Today I want to teach you that after we develop our characters, we draft 
possible story mountains. And I want to teach you something new about 
plotting your story, something that will help you whenever you write fiction 
from now on. It is the fiction writer's job to make every part so interesting 
that the reader can't wait to turn the page. We make the problem worse and 
worse through the story. Story mountains can help you do that because they 
remind you that you have to keep giving the characters something that 
makes it harder and harder to climb toward their goal. (See page 59 in 
Writing Fiction)  
 
Bend II: Drafting that Leads Quickly to Revising, and Revising Using 
All We Know to Bring Out the Heart of Our Stories  
 
• I want to remind you today that when we want to create a scene, we are 
creating drama. We sometimes use a line of dialogue—we make a character 
talk. Or we describe a small action—we make the character move or react 
physically to what is going on in the scene. (See page 73 in Writing Fiction)  
 
• Today I want to teach you that just when a writer is most fired up to write, 
most ready to charge into page after page of writing, we force ourselves to 
pause. We pause, rewind, listen to what we've written. And we revise it. We 
revise our lead because by doing so, we revise our entire story. Sometimes, 
we do this with help from a pro. (See page 99 in Writing Fiction)  
 
• Today what I want to teach you is this: Before writers actually get going on 
a draft, we think a lot about ways to make a draft into a really good story. 
But once we're actually in the midst of the story, most of us try, above all, to 
lose ourselves in the story. We become the characters, and writing is a bit 
like a drama, happening to us. (See page 87 in Writing Fiction)  
 
• Today I want that writers can add scenes from the past and future... 

(Session X, Raising the Quality of Narrative)  
 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

i. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  



j. Provide reasons that are supported by facts and details.  
k. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
l. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 

• Today I want to teach you that we need to be sure to "turn on the lights" in 
our stories We need to show the place and time, so that our readers don't 
have a disoriented feeling, asking, "wait, where is this? What's going on?"(See 
page 115 in Writing Fiction)  
 
• Writers imagine ways the physical setting can reflect the internal setting 
(feelings) of the character. If our character is feeling agitated and distraught 
we may describe the physical setting in the same way. Writing details can 
create a chaotic environment.  
 
• Today I want to teach you that writers take our time with endings, 
weighing and considering, drafting and revising until we find one that fits. 
We know that a just-right ending will feel as if it is tailored exactly to fit our 
particular story. We know this ending will tie up loose ends, resolve the 
unresolved difficulties, and bring home the story's meaning. (See page 133 in 
Writing Fiction)  
 
• Today I want to remind you that even when we move heaven and earth to 
write our drafts really well, we will each shift from drafting to revision. And 
specifically, I want to teach you that revision means just what the words 
says—re-vision. To see again. We can put on special lenses, lenses that allow 
us to reread our writing with one particular question or concern in mind. We 
might, for example, reread looking specifically to see if our character 
development satisfies us, or to see if we've shown the passage of time 
effectively, or to study the way we've used varied sentence lengths and 
punctuation to create rhythm and suspense in a story. (See page 133 in 
Writing Fiction)  
 
• Today as you continue drafting your story, you'll want to draw on 
everything you've ever learned about how to write stories well in order to 
make your new draft as spectacular as it can be. Specifically, I want to teach 
you that most writers set up spaces in which we can do our best work. We 
can put items and words into those spaces that remind us of all we resolve to 
do and be as writers. (See page 155 in Writing Fiction)  
 
 
 
 



standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

 
 
 
 
 
• Today I want to be sure you realize that there is a place that we, as writers, 
can go to get new lenses with which to view our drafts. And this is the place: 
We can go to stories that resemble the ones we hope to write. We can let 
specific parts (or aspects) of a story matter to us. We can feel the lump in 
our throat, see ourselves pull in close at a favorite part, or sense ourselves 
getting hooked by the story. Then we can ask, "What did this author do that 
seems to work so well?" We can reread our own draft, asking, "Are there 
places in my draft where I could use that same technique?" This rereading 
can lead us to effective rewriting. (See page 165 in Writing Fiction)  
 
• Writers choose emblematic details to reveal characters... (See Session X in 
Memoir)  
 
• Writers use metaphors to bring out characters' feelings... (See Session XIII 
in Memoir)  
 
Bend III: Editing and Getting Ready for Publication  
 
• Today I am going to teach you that before or after you edit your draft for 
other concerns–paragraphing, punctuation, and so forth–you will want to 
check your spelling. Usually this means eyeing each word and thinking, 
"Does this look right?" It also means rereading the letters in each word to 
double-check that those letters actually do spell the word you have in mind. 
When a writer is uncertain whether a word is correctly spelled, we generally 
mark that word and then we try spelling the word again and again. We draw 
on all we know and on the help we can locate to assist us with those 
spellings. (See page 155 in Writing Fiction) Publishing Anthologies: A 
Celebration (See page 187 in Writing Fiction)  
 
 
 
 
 

 



 
 
 
 
Sample Assessments: 

• Conferring notes 

• Make a checklist using the "essential mini-lessons" for measurable 

skills.  Note which measurable skills have been mastered, and which 

are still areas of focus.  Use this checklist to guide your conferring, 

and use the commonalities to assist you in forming your small 

strategy groups. 

• Student Portfolio- see 4th Grade Portfolio Checklist/Portfolio 

Requirements 

• Writing in notebook 

• On-demand writing sample 

• Published realistic fiction story 
 
 
 
 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  colonization	  social	  studies	  unit	  of	  study	  
 

• Write a story about an immigrant’s journey to America. 
 
   Technology Integration 

• Brainstorm topic using Inspiration 
• Type final product in Microsoft Word 
• Help your peers by offering writing suggestions and posting writing 

for feedback on a classroom blog or forum 
• Create a storyboard/ Beginning, Middle, End Chart on Comic Life 
• Reenact stories using green screen technology 



 
 
   Media Literacy Integration 

• Skype with students in other classes or schools and share their 
writing 

 
   Global Perspectives 

• Big Boy by Tolowa Mollel 

• Jin Woo by Eve Bunting 

• Our Green Apple by Eve Bunting 

• Juan Bobo Goes to Work  by Marisa Montes 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 2 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 3 
r Writing Fiction: Big Dreams, Tall Ambitions by Lucy Calkins and M. Colleen Cruz 

 
 
Mentor Texts: 

r Come On Rain! Hesse, Karen  
r Fireflies! Brinckloe, Julie  
r Hurricane! London, Jonathan 
r Knuffle Bunny: A Cautionary Tale, Willems, Mo  
r Koala Lou, Fox, Mem  
r A Letter to Amy, Keats, Ezra Jack  
r The Listening Walk, Showers, Paul  
r Nothing Ever Happens on 90th Street, Schotter, Roni  
r Owl Moon, Yolen, Jane  
r Peter’s Chair, Keats, Ezra Jack  
r Roller Coaster, Frazee, Marla  
r Shortcut, Crews, Donald 
r Those Shoes, Boelts, Maribeth  
r When I was Little, Curtis Jamie Lee 

 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
Unit Description: Personal and Persuasive Essay 
The Unit Personal and Persuasive Essay is designed so that students become writers who provide support for a claim in ways that chunk the supportive 
evidence into logically grouped categories. Writers will be choosing topics that they know well and can write well about in order to ensure the unit is 
about powerful expository writing and not just research collecting. It is important to push students to truly develop their thinking and to tell students 
that thought prompts actually push writers to think new things. First writers will choose an idea, learn how to write it as a thesis and build the structure 
and support for an essay. Writers will then use transitional words, such as “for instance” “in order to” and “specifically”. In addition, writers should 
also be able to draw on detailed specifics to support their claims. It will be important to teach students that some people divide the world of texts into 
two categories: narrative and expository writing. This ensures that students understand the ways narrative and expository (Essay, opinion, persuasive) 
writing are different from each other. The main goal for this unit is ensuring that personal essays are structured in a main-claim/supportive examples or 
reasons fashion. This unit starts with students writing flash essays, in conjunction with on demand performance assessments. Once students have a 
strong foundation in personal essay the unit will shift into persuasive essays, probably written about the same topic as the personal essay. It is important 
to note that this unit progresses quickly as students write and revise a small collection of persuasive essays during the final week of the unit, and that 
this unit sets the foundation for future units including literary essay and test prep.  

 
Writing 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Developing quality thesis statements 
r Structure of expository writing 
r Writers will use transitional words 
r Writers will provide support for a claim in ways that chunk the supportive evidence into logically grouped categories 

 
Essential Questions 

What provocative questions will foster inquiry, understanding, and transfer of 
learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do writers learn a variety of strategies for living like an 

essayist? 
r How do writers generate lists and select one item to develop 

ideas around it? 
r What is the difference between expository and narrative 

writing?  
r How do writers become helpful partners to each other during 

the writing process?  

Students will understand that… 
• Writers learn a variety of strategies for living like an essayist 
• Writers generate lists and select one item and generate ideas around 

it to grow thoughts in their Writer’s Notebook 
• There is a difference between expository and narrative writing 
• A writing partner is helpful during the writing process. 

 



 
 
 
 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend I: Starting Work Toward the Personal Essays That Students Will 
Draft and Revise Across Almost Two Weeks: Essayists Grow 
Compelling Ideas in Writers’ Notebooks  
 
 
• Today I want to remind you that we write not just to tell stories, but also to 
teach and share big ideas. While sometimes we write narrative stories, which 
take us on beautiful journeys, living in the shoes of a character, other times, 
we write expository pieces, which are clear, organized writing that explains 
ideas by telling all about this category, then another, then another. Today, 
think of an idea or topic that you have strong feelings about. Write your 
opinion and give reasons that tell why you feel this way. Use everything you 
know about essay writing, letter writing, speeches and reviews.  
 
• Today I want to teach you that essayists don’t just write about any old 
topic. We write about the things that really and truly matter to us. One way 
we discover our terrain, the topics that pull at our hearts and our minds, is 
by mining our writers notebooks and discovering what ideas lie between the 
lines of our stories. As we read through our stories, we think, “What bigger 
idea might this be about?” Then we annotate our stories, circling words and 
writing quick notes about the ideas, and in those notes, find our terrain.  
 

◦ Mid-workshop teaching point: Writers, you have infinite resources to 
which you can turn as you are coming up with ideas for essays. We can 
find ideas by living wide-awake lives, giving thoughtful attention to the 
stuff, the grit, that others might walk past. We listen to the purr of our 
cat, we notice how each person in our family reads the newspaper 
differently, we study the stuff that accumulates in desk drawers, we 
overhear arguments—and we let all this sink into our minds and our 

Text Types and Purposes 
• Write opinion pieces on topics or texts, supporting a point of 

view with reasons and information. 
• Introduce a topic or text clearly, state an opinion and create an 

organizational structure in which related ideas are grouped to 
support the writer’s purpose. 

• Provide reasons that are supported by facts and details. 
• Link opinion and reasons using words and phrases (e.g. for 

instance, in order to, in addition) 
• Provide a concluding statement or section related to the 

opinion presented. 
• Write informative/ explanatory texts to examine a topic and 

convey ideas and information clearly. 
• Introduce a topic clearly and group related information in 

paragraphs and sections; include formatting (e.g. headings), 
illustrations, and multimedia when useful to aiding 
comprehension. 

• Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic. 

• Link ideas within categories of information using words and 
phrases (e.g another, for example, also, because) 

• Use precise language and domain-specific vocabulary to 
inform about or explain the topic. 

• Provide a concluding statement or section related to the 
information or explanation presented. 

• Write narratives to develop real or imagined experiences or 
events using effective technique, descriptive details, and clear 



event sequences. 
• Orient the reader by establishing a situation and introducing a 

narrator and/or characters; organize an event sequence that 
unfolds naturally. 

• Use dialogue and description to develop experiences and 
events or show the responses of characters to situations. 

• Use a variety of transitional words and phrases to manage the 
sequence of events. 

• Use concrete words and phrases and sensory details to convey 
experiences and events precisely. 

• Provide a conclusion that follows from the narrated 
experiences or events. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

notebooks. Then we write, “This makes me think...' or I'm realizing 
that..." (Taken from Breathing Life into Essays)  
 
 
 

 
• Today I want to teach you that once writers have discovered our terrain, 
our work as essayists has just begun. The thing about topics that are really 
important to us is that we will have a ton of ideas about that topic. One 
thing we can do to grow our ideas around that topic is jotting all the big 
thoughts around the topic in our notebooks.  
The following teaching points may be used for small groups, conferring, mid-workshop 
teaching points, or teaching shares, depending on the needs of your students:  
 

• Readers sometimes fully develop thoughts by collecting small 
moments that demonstrate big ideas then elaborating on those ideas. 
As we jot our ideas, we can jot a small moment that connects.  
 
◦ Sometimes to grow big ideas, you may want to think of an object 
related to your terrain. Writers sometimes jot ideas about that object, 
which can lead to even more ideas about our terrain.  
 
◦ When we write, we don’t just stop after stating an idea. We push 
ourselves further to fully flesh out that idea. One way we can do this is 
by using thought prompts that grow our ideas. We might write an idea, 
then continue by writing, “The thought I have about this is...” or “In 
other words, ...” or “That is, …” or “This makes me realize....”  
 
◦ Sometimes writers need a little push from a partner to really allow 
their idea to flourish. One way writers can help one another is by 
allowing our partners to “write in the air” as we provide them with 
thought prompts to push their thinking.  
 

Bend II: Writers Choose an Idea, Write It as a Thesis, and Build the 
Structure for the Essay  
 
• Writers, we have spent the last days journeying through one terrain that is 
really important to us. We are kind of like tourists visiting a city for the first 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

time, strolling through the streets, noticing one thing, then another, then 
another. Today, I want to teach you that we don’t just continue through our 
writing like tourists. Eventually, we settle in on one idea, one that truly jumps 
out to us as important, and live in that idea. When we settle into an idea, we 
don’t want it to be just any idea, so we go back and reread all our entries, 
pulling out the one that is most important. Then we write it again and again 
in different ways, until it truly expresses what we are trying to say.  
 
• Today I am going to teach you that essay writers, unlike narrative writers, 
do not make a timeline or a story mountain and then progress straight into 
drafting. Instead we often pause at this point to plan (or frame) the main 
sections of our essay. We plan the sections of our essay by deciding how we 
will support our main idea. One way we may organize our ideas is by writing 
our claim over and over, following each time with the word “because” and a 
reason why that claim is true.  
 
 

◦ Small groups: Sometimes, writers adopt a different structure for our 
essays. Rather than stating a claim, then supporting it with one reason, 
then another, then another, we might follow a journey of thought. We 
may use the structure: “I used to think... but now I think...” and then 
write to develop how our thinking has changed over time.  
 
◦ Small groups: Yet another way to write about an essay is by 
considering multiple angles on one idea. Writers sometimes build an 
essay by using the structure: “My thoughts about ____ are 
complicated. On the one hand, I think.... On the other hand, I think...”  
(Tip: Teachers, you may want to provide the additional support of 
actually creating files and folders for students to organize their ideas. 
They can record their thesis on the outside of a folder, then make 
smaller internal files for each of their bullets, or topic sentences. Then, 
they will collect small piles of paper with ideas and small moments that 
pertain to the topic sentence within each folder.  
 

Bend III: Gathering Material for an Essay, Then Selecting the Most 
Compelling and Appropriate Materials and Constructing a Draft  
 



 
 
 
 
 
 
 

• Today what I want to teach you is that the most important materials writers 
collect when writing essays are stories! One way we can support our topic 
sentences is to collect micro-stories, stories that are angled so they highlight 
and support our ideas. (Adapted from Breathing Life into Essays)  
 
 
 
 

◦ Mid-workshop teaching point: Students, remember, revision is a 
process that doesn’t just come at the end of writing. It is something 
you do constantly. You are collecting so many stories! That means, you 
are also going to be doing a lot of revision, taking time to consider, 
“How can I say this more clearly?” and “How can I angle this to better 
support my ideas?”  
 

• Don’t you find sometimes that you tell a story that really illustrates 
something, but the person you are talking to looks at you, completely 
puzzled and just says, “Huh?” What I want to teach you today is that 
sometimes, writers can add a sentence or two at the end, which clearly 
explain how the story illustrates the main idea, so that our audience will 
much more readily see the point of our stories. • Today I want to teach you 
that as we prepare ourselves to draft our essays, we sort through the 
materials in each folder, thinking, “Is all of my information here? How will 
this part look in the end?” We consider whether our evidence fits with each 
point and whether we have enough variety of evidence to support each 
point. Then, we can develop, add, or take away points as needed.  
 
• Today I want to teach you that after writers plan and collect for our essays 
(as you have done), the day comes to put everything together. Once a writer 
has planned and collected, then presto! The pieces of the essay can rise into 
place. It won't be finished—writers revise essays just like we revise any other 
kind of writing. But in the space of a single day, you can go from a bunch of 
entries in some folders to a rough draft of an essay. Today I will teach you 
how to carry your entries from folders into essay form. (Taken from 
Breathing Life into Essays)  

 
Small groups/conferring for writers in need of a challenge: Today I 
want to teach you sometimes writers look over our materials to decide 

 Production and Distribution of Writing 
• Produce clear and coherent writing in which the development 

and organization are appropriate to task, purpose, and 
audience. 

• With guidance and support from peers and adults, develop 
and strengthen writing as needed by planning, revising, and 
editing. 

• With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well 
as to interact and collaborate with others; demonstrate 
sufficient command of keyboarding skills to type a minimum 
of one page in a single sitting. 
 

 Research and Distribution of Writing 
• Conduct short research projects that build knowledge through 

investigation of different aspects of a topic. 
• Recall relevant information from experiences or gather 

relevant information from print and digital sources; take notes 
and categorize information, and provide a list of sources. 

• Draw evidence from literary or informational texts to support 
analysis, reflection, and research. 

• Apply grade $ Reading standards to literature (e.g. Describe in 
depth a character, setting, or event in a story or drama, 
drawing on specific details in the text [e.g. a character’s 
thoughts, words or actions].) 

• Apply grade 4 Reading standards to informational texts (e.g. 
“Explain how an author uses reasons and evidence to support 
particular points in a text.”) 
 

 Range of Writing 



• Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames ( a single 
sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

 
 

what we have and to figure out the best way to use our evidence to 
support the main point of the essay.  
 
 
 
 
 
 
 

Bend IV: Building Expository Writing Muscles: Revising for Structure 
and Elaboration  
 
• Today you'll continue to cement your selected material into paragraphs, but 
I know you will also want to learn a bit about how essayists write 
introductions and closings for our essays. Specifically, I want to teach you 
that essay writers often use the beginning of an essay as a place to convey to 
readers that the ideas in the essay are important. The lead briefly places the 
essay into context.  
 

◦ Mid-workshop teaching point: Introductions are so important 
because they both draw the reader in and set them up to know what 
ideas they will find in the essays. I want to teach you something else 
that will also pump up your writing. It is this: We don’t just start our 
essays powerfully, we end them powerfully, too. We leave our readers 
with a strong sense of our argument and the feeling that they have just 
read something really important and heartfelt.  
 

• As with most situations, when we are looking for something in particular in 
our writing, we will find it. Today I want to teach you, as you are editing, it is 
important to look at your work through many different lenses. Read and 
reread your work, each time focusing on one particular convention. One 
time, you may look for spelling. Another, you may look for fragments or 
run-on sentences. By dedicating each reading to one convention, your mind 
will be clear and focused, allowing you to clarify your writing bit by bit.  
 
A Final Bend in the Road: Persuasive (or Opinion) Essay  
 
• Today we are going to start a brave endeavor. Yesterday we were content 

 
  



to write essays where we simply told the world what we thought, or how we 
felt. You have become writers of ideas, and you have learned o find stories 
that back up your ideas. Today we are going to learn how to find the things 
that we not only believe in ourselves, but what we think other people should 
believe too. Things that other people—people in this class even—might 
disagree with. This takes bravery, and I know that you are all very brave 
indeed. First things first, persuasive essayists collect ideas. You may come up 
with ideas by asking yourself, “How could the world change for the better?” 
or “Is there anything that people do that I think is wrong or unfair?” or 
“Some people think... but I think...” Then, collect these ideas in your 
notebooks.  
 
• Today I want to teach you that one way writers prepare to argue their point 
is to make sure they have thought carefully about both the reasons they 
think they are right as well as the reasons other people may disagree with 
them. Writers often enter debates with their writing partner, who will take 
the opposite stance, to practice standing up for their own beliefs.  
 

◦ Mid-workshop teaching point: Writers, you are now prepared to 
draft a flash essay. Remember, one way to structure your essay is in 
boxes and bullets form, stating an argument, then backing it up with 
elaborated supports.  
 
◦ Small groups/conferring: You have now thought about your own 
argument as well as the way someone could counter your idea. Today I 
want to teach you another possible way writers structure persuasive 
essays. It is this: Persuasive essays may start with a thesis followed by 
the elaboration of the writer’s opinion. Then, the writer might state the 
counter argument and the reasons why we feel it isn’t true.  
 

• Writers, don’t you find that when you are arguing a point with someone, 
your opinion is most easily swayed when they use undeniable facts to 
support their claim. Well, I want to teach you something. This is absolutely 
true of persuasive writing. Writers, we can make our written arguments very 
difficult to speak against when we use truths about our world to support 
them.  
 

◦ Mid-workshop teaching point: I want to remind you that we don’t let 



go of all the strategies we learned to boost up the level of our personal 
essays. You have learned so much about how to craft gorgeous essays: 
using vivid, to-the-point anecdotes; adding in other people’s stories; 
supporting ideas with quotes. All of those strategies that helped you in 
personal essays will also make your arguments in persuasive writing 
powerful.  
 
◦ Small groups/conferring: Writers sometimes rely on an image or 
object that functions as a central metaphor to support their argument 
in persuasive essay.  
 

• Writers, you are at a critical point in your writing. You have good 
arguments about great ideas. The problem is that a good argument may not 
win the debate. We need great arguments. And the way to make our 
arguments great is to make sure there are no holes in our argument. One way 
we can check for gaps in our argument is by turning to our writing partners 
again, allowing them to search for places they can disagree.  
 
• Today I want to teach you that as we revise our essays, sometimes we 
pretend to be our own readers. We step outside of ourselves, pick up the 
text as if we have never seen it before, and we read it. We notice the sections 
that are convincing and those that make us flick the paper away. We notice 
where the draft loses energy, and where it makes the reader feel skeptical. 
Then rewrite or take away parts that aren’t powerful and add pieces we feel 
are missing.  

◦ Mid-workshop teaching point: Remember, as we revise, one way we 
can improve our own essay is by studying mentor texts. Writers might 
go back into our pieces and try some of the moves that our mentors 
have made. We might use purposeful repetition, like Martin Luther 
King, Jr.’s I Have a Dream speech, or we might use “zingers” that 
drive home the point in a quotable way, like President Obama’s Yes 
We Can speech.  
 

• Today I want to teach you that writers never let their work go out 
into the world unless it is their best. Having pride in your work 
means that you can stand behind any piece of writing you do and say, 
"I'm proud of this. This is my best work." We do this by checking 
our work one section at a time for misspelled words. Remember that 



it takes a little bit of time to recognize whether a word is incorrect or 
not, so you be researchers and watch how I do this, I'm going to read 
word by word. I'll put my finger under each word and look at it and 
see if it looks like a word I have seen in print. If i have trouble 
reading it or it looks like a word I haven't seen in print or if I'm just 
not sure, I'll circle it. Then later I'll go back to all of my circled words 
and correct them.  

 
 

• Mid Workshop Teaching Point: As you are getting your piece ready 
for publication and making sure that readers will take it seriously, this 
is your final chance to make sure that your piece shows all that you 
have learned. I'm going to put our Opinion Writing Checklist back 
up. Writers, soon you will self-assess how well your essay has met 
these goals, as willI but now is your chance to take a good, long hard 
look at these goals and raise the level of your piece so that it does 
meet and exceed them!  

 
 
 
 
 
Sample Assessments: 

• Conferring notes 
• Skills checklist 
• Student Portfolio- see 4th grade Portfolio Checklist/ Portfolio 

Requirements 
• Writing in notebook 
• Final essay 
• Draft work 
• Partner/ conference notes 

 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  

• Write a research essay about a curriculum topic in science or social 
studies. (immigration, space, etc) 



 
 
   Technology Integration 

• Brainstorm topic using Inspiration 
• Type final product in Microsoft Word 
• Write a script for a podcast sharing a small moment from your life 
• Help your peers by offering writing suggestions and posting writing 

for feedback on a classroom blog or forum 
 
 
 
 
   Media Literacy Integration 

• Skype with students in other classes or schools and share their 
writing 

 
   Global Perspectives 

• Students can pick topics ranging from a number of ideas and sources 
around the world, and conduct research from around the world 
using the world-wide web. 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
 
 
 



 
 
 
 
 
 
 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 3 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 2 
r  Launching the Writing Workshop by Lucy Calkins with Marjorie Martinelli, contributing author  
r  Raising the Quality of Narrative Writing by Lucy Calkins with Ted Kesler, contributing author 

 
 
Mentor Texts: 

r Come On Rain! Hesse, Karen  
r Fireflies! Brinckloe, Julie  
r Hurricane! London, Jonathan 
r Knuffle Bunny: A Cautionary Tale, Willems, Mo  

Koala Lou, Fox, Mem  
r A Letter to Amy, Keats, Ezra Jack  
r The Listening Walk, Showers, Paul  
r Nothing Ever Happens on 90th Street, Schotter, Roni  
r Owl Moon, Yolen, Jane  
r Peter’s Chair, Keats, Ezra Jack  
r Roller Coaster, Frazee, Marla  
r Shortcut, Crews, Donald 
r Those Shoes, Boelts, Maribeth  
r When I was Little, Curtis Jamie Lee 
 

 
 
 
 
 
 
 
 



 
 
 
 
 
 
Unit Description:  Informational Writing 
Information writing often has topics and sub-topics that include headings and subheadings with accompanying sections for information, including 
glossaries and text boxes, sidebars, diagrams, charts, graphs, and other visuals. It will be important for students to remember that the writer aims to 
teach readers about a topic, and that as authors of informational texts, they must help readers become informed on a topic that feels very important to 
the writer. Writers will start by writing about very broad, generic topics to creating a focused text that zooms in on more specific topics. In addition, 
writers will then learn that they can focus not just on a smaller topic but on a particular angle (or aspect) of that subject. This typically cumulates in a 
four to five page book complete with a table of contents divided into chapters categorizing information. Then, the information will be grouped into 
categories, sub categories, and comparisons. This will allow students to substantiate claims with information and to elaborate and analyze that 
information. It is important to note,, that mentor texts for this unit should contain sections that sound more story like but are still informational. It will 
be important to include these throughout the unit, in order to build on this work. This unit should start with an on demand writing assessment, and 
then students should be allowed to spend a single day rewriting what they have written from top to bottom. In the first bend of the unit writers will try 
topics, revise their topics and gear towards a greater focus.  
 

 
Writing 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Students will understand that if the overall purpose of a text is to teach important information, then one idea will probably not dominate the 
entire text.  

r Students will write informational writing with the purpose of teaching readers about a topic.  
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do informational writers teach readers about a topic?  
r How do writers find topics and revise those topics to have a 

bigger focus?  
r How do writers gather a variety of information to support 

nonfiction books?  
r How do writers draft pages of their informational books? 

Students will understand that… 
r Informational writers teach readers about a topic 
r Writers find topics that are meaningful and organize them from 

general to specific with an important focus.  
r Writers gather a variety of information that comes from more than 

one source.  
r Writers draft pages of informational books by starting with sections 



they are most eager to write and organize the information into 
chapters.  

 
 
 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend I:  Launching the Unit: Information Writers Try on Topics, 
Then Revise those Topics with an Eye Toward Greater Focus  
 
● Today I want to teach you that writers of information books study 
published writing, imagining the books we will create and paying close 
attention to ways that published authors entice readers to learn about a topic.  
 
● Today I want to teach you that information writers grow potential topic 
ideas in our notebooks, thinking, ‘If I had to teach a course to the other kids 
in the class, what would I teach?’  
 
● Today I want to teach you that some information writers write potential 
back of the book blurbs, imagining how their books might go and why those 
books would interest readers.  
 
● Today I want to teach you that information writers try on possible topics, 
choosing one that we feel we could teach really well.  
 
● Today I want to teach you that information writers make a plan for how 
our books could go. One way we do this is by creating a table of contents for 
our work, determining the  
chapters that could go in our books.  
  
Bend II:  Writers Gather a Variety of Information to Support Our 
Nonfiction Books  
 
● Today I want to teach you that information writers gather the information 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

a. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

b. Provide reasons that are supported by facts and details.  
c. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
d. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 



a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

that will fill up the pages of their books. Along the way, we make decisions 
about how much and what kind of research to conduct. We collect these 
ideas in notebooks, taking care to collect a variety of information and 
information from more than one source. 
  
● Today I want to teach you that information writers record not just facts, 
but ideas. We can use thought prompts to say more about pieces of 
information that we collect.  
  
Bend III:  Writers Draft the Pages of Books, Starting with Sections We 
are Most Eager to Write  
 
● Today I want to teach you that one way information writers rehearse for 
drafting is to teach all we know about our topic to a partner. We take note of 
places where we need to collect more information and make a plan to find 
out more about that particular subtopic.  
 
● Today I want to teach you that information writers often start by drafting 
the pages we are most fired-up to write. As we draft, we keep in mind that 
we are setting up our readers to be experts.  
 
● Today I want to teach you that information writers organize the 
information they have collected within each subsection in a way that best 
teaches the reader. One way writers do this is by saying big or general ideas 
that the reader needs to know about the subtopic first, before getting to the 
smaller details.  
 
● Today I want to teach you that information writers make a plan for the 
text features that will support each page, such as illustrations, diagrams, 
charts, and side-bar definitions.  
  
Bend IV:  Information Writers Study Mentor Authors and Revise in 
Predictable Ways  
 
● Information writers study mentor texts, taking note of all of the different 
kinds of information that writers use to teach readers about subtopics. 
Information writers often include explanations of important ideas, quotes 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  



Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  

from experts, facts, definitions, and other examples related to the subtopic.  
 
● Today I want to teach you that information writers include not only 
information but some of our own thinking about the information. 
Information writers might return to our notebooks to grow ideas, drawing 
on thought prompts such as “This is important  
because...” and “This is connected to...” in order to say more.  
 
 
 
● Today I want to teach you that information writers stay on the lookout for 
places where we might need to define vocabulary words that are connected 
to the topic that might be hard for readers to understand. Writers keep in 
mind common ways that information writers teach important words and 
decide which way will be best for each word.  
 
● Today I want to teach you that information writers don’t just teach 
information with words, we teach information with illustrations, charts, 
diagrams, and other tools that might help the reader to understand. Writers 
can study mentor texts to get tips on how to create and revise these text 
features.  
 
● Today I want to teach you that information writers zoom-in to study the 
structure of each sub-section. They make sure that the information is in the 
right section, that is, that each detail fits with the subtopic. Writers also 
zoom-in on paragraphs within each sub-section, thinking about whether the 
information in each paragraph fits together. Another way that writers study 
the structure of each subsection is to make sure to start with a sentence or 
two that tells the reader what they will be learning about.  
● Today I want to teach you that writers revise the introduction of their 
information books, thinking about how we will set readers up to be experts 
in the topic and how we can draw readers in right from the start.  
 
• Today I want to teach you that information writers revise the concluding 

section, taking care to sum up the important information and also leave 
readers with some big ideas. A powerful kind of concluding section in an 
information book is structured like an essay, with a thesis and some 
examples.  

 
 



 
● Today I want to teach you that information writers use transition words to 
move from detail to detail and to connect subtopics to the main topic.  
  
Bend V: Editing, Publishing, and Celebrating  
● Today I want to teach you that information writers edit carefully, taking 
care to make sure spelling and punctuation are accurate so that readers can 
best learn the information. Writers might use published resources to make 
sure vocabulary words are spelled correctly.  
 
● Today I want to teach you that information writers celebrate all of the 
hard work they have done by getting ready to share the books they have 
created with others.  
 
 
 
 
Sample Assessments: 

• Conferring notes 

• Make a checklist using the "essential mini-lessons" for measurable 

skills.  Note which measurable skills have been mastered, and which 

are still areas of focus.  Use this checklist to guide your conferring, 

and use the commonalities to assist you in forming your small 

strategy groups. 

• Student Portfolio- see 4th Grade Portfolio Checklist/Portfolio 

Requirements 

• Science Journal- a “science journal” (can be part of a notebook or 

binder) will be maintained for all students including Type 1 and Type 

2 writing (capture thoughts on paper, and to give specific 

information.) 

• Writing in notebook 

• On-demand writing sample 



  

Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  
Write on favorite topics 

• Math how-to writing 
• Feature story on science topics 
• Make lists on where in life we read for information 

 
 
 
 
   Technology Integration 

• Use Inspiration to brainstorm ideas for your writing topic 

• Use Timeliner to flush out the beginning, middle, and end events of 
your story 

• Use KidPix to draw ideas and then write about them. 

• Use Microsoft Word to publish your final story 

• Create a final product information book in Comic Life. 

• Develop a hyperlinked document linking readers to more 
information about a topic being described. 
 

• Create a Print, Cut, and Fold document from an established 
template. 

 
   Media Literacy Integration 

• Foster creative skills through encouraging the production of media 
messages about the topic. 

 
   Global Perspectives 

• Research opinions of those around the world on the topic students 
are writing about. 



 
 
 
 
 
 
 
 
 
 
 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

Professional Resources: 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 4 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 4 
r Breathing Life into Essays by Lucy Calkins with Cort Gillette, contributing author 
r   Raising the Quality of Narrative Writing by Lucy Calkins with Ted Kesler, contributing author 

 
Mentor Texts: 

r Apples, Gibbons, Gail  
r Bug-a-licious, Goldish, Meish  
r Bugs! Bugs! Bugs!, Dussling Jennifer 
r Buterflies and Moths, Kalman, Bobbie 
r Emperor Penguin, Goldish, Meish 
r Every Living Thing, Rylant, Cynthia  



r Fireflies!, Brinkloe, Julie 
r Food for Thought, Robbins, Ken  
r Hockey in Action, Walker, Niki  
r How do Fish Breathe Underwater?  
r Insect Bodies, Aloian, Molly  
r Ladybugs, Llewellyn, Claire 
r The Pain and the Great one, Blume, Judy  
r Pro Football’s Most Spectacular Quarterbacks, Sandler, Michael  
r The Pumpkin Book, Gibbons, Gail 
r Seals and Sea Lions, Kalman, Bobbie  
r Surprising Sharks, Davies, Nicola  
r Ubiquitous, Sidman, Joyce 

Unit Description: Historical Fiction (OPTIONAL) 
This unit is a return to fiction writing, yet giving students greater control and ability to become skillful and independent writers.  This unit also should 
parallel the reading work your students are doing where they are in genre study book clubs.  The genres described in this unit are Historical Fiction, 
Fantasy, and Mystery.  

 
 

Writing 
 
Big Ideas: Course Objectives / Content Statement(s)  
 

• Exploring fiction in various genres  
• Becoming skillful fiction writers 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do fiction writers write in various genres? 
r How is historical fiction different from other genre writing? 

Students will understand that… 
• Quality writing traits from past units can help you write in various 

genres today.  
• Depending on genre, writers focus on characters, setting, or plot cues.  
• Various genres have specific terminology associated with that genre. 

 
 

Areas of Focus: Proficiencies Examples, Outcomes, Assessments 



(National Core Standard Alignment) 
Students will: Instructional Focus: 

Bend I: Rehearsal Involves Collecting, Selecting, and Developing 
Story Ideas  
 
• Today I'm going to teach you that historical fiction writers rehearse 
differently because we aren't just writing stories, we are writing historical 
fiction. We learn as much as we can about the time period in which our 
stories will be set, paying attention especially to the people and the issues 
that matter to them, and to the fabric of daily life—to the transportation, the 
clothes, the meals, the setting. As we read about the era, we're thinking, "So 
how might MY story go?" and we collect details that could end up as part of 
our own stories.  
 

◦ Mid-workshop teaching point: Historical fiction writers actively look 
to be inspired and jot those story ideas down as quickly as possible 
before moving on to another source of inspiration. We might study 
photographs or artwork and imagine story lines for the images we are 
seeing. We might listen to music from the times, touch artifacts, pore 
over primary documents and think—what stories are hidden here?  
 

• Today I'm going to teach you that historical fiction writers can collect 
possible story ideas by thinking of our own lives and how the desires and 
problems of our own lives might play out in another time period. We can 
think about what is at the core of our desires and problems (freedom, fitting 
in) and then think about what these might look like in the time period we are 
studying.  
 
• Today I'm going to teach you that historical fiction writers develop both 
the internal and external characteristics for characters that live in our chosen 
story idea. We do this work, remembering to draw on what we know about 
the time period and to make our character true to the times. (Adapted from 
Session III, Developing Believable Characters in Writing Fiction: Big 
Dreams, Tall Ambitions)  
 
• Today I'm going to teach you that historical fiction writers consider the 
struggles and motivations of their character, considering both those that are 
personal and those that comes from the historical period. Sometimes these 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

e. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

f. Provide reasons that are supported by facts and details.  
g. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
h. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  



e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

struggles and motivations are more universal in nature and could happen at 
any time (wanting friendship, needing food). Other times these motivations 
and struggles are unique to the time period (choosing which government to 
support, packing a trunk to go to the New World). We can explore both of 
these possible routes and write long about how our characters can grapple 
with both. The thinking and writing we do around struggles and motivations 
will help us ultimately land on a possible story that we want to develop into a 
published piece. (See Session IV, Giving Characters Struggles and 
Motivations in Writing Fiction: Big Dreams, Tall Ambitions)  
 
 
 
 
 
• Today I'm going to teach you that historical fiction writers plan our pieces 
thoughtfully, making sure to hold in our minds our characters' motivations, 
possible obstacles, and the historical time period. Using a combination of 
quick sketches and a few words in a story booklet can help us keep in mind 
the action in our stories. Better still, we can make several story booklets 
quickly so we can try lots of different ways our stories can go so we can 
make sure our best ideas are the ones that go towards our draft.  
 
Bend II: Drafting and Revision: Crafting a Compelling Historical 
Fiction Story  
• Today I'm going to teach you that historical fiction writers don't just 

draft any old sloppy way. Instead, we keep in mind everything we know 
about good writing and try to be right inside the time period, experience 
the events of each scene, and then go to draft while walking in the 
character’s shoes. (Session XII, Feeling and Drafting the Heart of Your 
Story in Writing Fiction: Big Dreams, Tall Ambitions)  

 
• Today I'm going to teach you that historical fiction writers continue 
researching along side their writing. They are careful to check historical 
accuracy. They look at both their entire draft plan and the specific details 
they have been developing and ask questions like, “Does this feel true to the 
time period? Do I know a more specific way to describe this... piece of 
clothing, item in the house, person’s name, etc.?  
 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
 



• Today I'm going to teach you that when historical fiction writers are on a 
roll in our writing and we are writing fast and furiously, we don't want to 
stop everything and go fact-checking when we find ourselves unsure of a 
little historical fact or detail. Instead, we want to put in a blank space or 
another word as a place holder. Then, when we have finished the draft, we 
can go back and do some quick research to fill in those gaps.  
 
• Today I'm going to teach you that historical fiction writers look to places in 
our stories where our readers might be asking, “Where is this happening?,” 
and revise those places with more historically accurate descriptions of the 
setting. We can go back into our notes, return to artifacts and images, and 
read mentor texts to help us revise in order to make sure that the settings in 
our stories are clear and historically accurate. (Session IX, Orienting Readers 
with Setting in Writing Fiction: Big Dreams, Tall Ambitions)  
 
• Today I'm going to teach you that historical fiction writers are careful to 
revise our endings, making certain they are the kinds of endings our stories 
deserve. We know that there are different ways the character’s story can end, 
but that the historical context needs to remain true. (Session X, Writing 
Powerful Endings in Writing Fiction: Big Dreams, Tall Ambitions)  
 
Bend III: Editing and Publishing: Preparing the Historical Fiction 
Story for Readers  
 
• Today I'm going to teach you that historical fiction writers carefully reread 
our writing, looking for the words we chose to use to describe objects, 
places, or people, and then look back to our research to see if there are more 
historically specific ways to name them.  
Today I'm going to teach you that historical fiction writers can read our 
writing aloud, noting how words, punctuation, and other structures help to 
set the mood, tone, and content of their pieces. (Session XIV, Editing with 
Various Lenses in Writing Fiction: Big Dreams, Tall Ambitions)  
 
• Today I'm going to teach you that historical fiction writers publish and 
celebrate in ways that help our readers best get lost in the worlds we've 
created. Sometimes we might include illustrations or photographs within our 
writing, or we might even act out parts of our stories, trying to speak just as 
people from that time period would.  



 
Sample Assessments: 

• Conferring notes  
• Skills checklist  
• Student Portfolio- see 4th grade Portfolio  
• Checklist/ Portfolio Requirements  
• Writing in notebook  
• Final story 
• Draft work  
• Partner/ conference notes 

 
 
 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  Exploration	  &	  Colonization	  and	  Revolutionary	  War	  social	  studies	  units	  
of	  study	  
 

• Set a historical fiction piece in a time period being studies in social 
studies. 

• Include scientific principals in the fantasy story. 
 
   Technology Integration 

• Use the elementary connections page to research time periods for 
stories 

• Develop a diary or journal in Word about the events occurring in the 
story, add hyperlink or pictures 

• Brainstorm topic using Inspiration 
• Type final product in Microsoft Word 
• Help your peers by offering writing suggestions and posting writing 

for feedback using the track changes feature of Word. 
 
 
   Media Literacy Integration 

• Show video clips about various time periods students are writing 
about 



• Show students how to search for information about the topic on the 
Internet 

• Encourage students to share information in class that they have 
gotten from various media sources (inside or outside of class) 

 
   Global Perspectives 

• Research and portray world opinions and perspectives into the 
historical fiction story. 

 
The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 5 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 5 
r Constructing Curriculum: Alternate Units of Study by Lucy Calkins, Mary Ehrenworth  
r Tackling Complex Texts: Historical Fiction in Book Clubs, Volume I: Synthesizing Perspectives by Lucy Calkins and Mary Ehrenworth  
r Tackling Complex Texts: Historical Fiction in Book Clubs, Volume 2: Interpretation and Critical Reading by Lucy Calkins and  Mary Ehrenworth  
r Writing Fiction: Big Dreams, Tall Ambitions by Lucy Calkins and M. Colleen Cruz 

 
 
Mentor Texts: 

r Buttons for General Washington, Roop, Peter 
r The Fighting Ground, Avi 
r George Washington’s Socks, Woodruff, Elvira  
r George, The Drummer Boy, Benchley, Nathaniel  
r Guns for General Washington, Reit, Symour  



r The Keeping Room, Myers, Anna  
r Meet Felicity, An American Girl, Tripp, Valerie 
r Molly Pitcher, Young Patirot, Stevenson, Augusta  
r Morning Girl, Dorris, Michael  
r Night Journeys, Avi  
r Phoebe the Spy, Griffin Judith  
r Sam the Minuteman, Benchley Nathanial  
r The Secret Soldier, McGovern, Ann 
r Sybil Ludington’s Midnight Ride, Amstel, Marsha  
r Toliver’s Secret, Brady, Esther 

 
 
 
 
Unit Description: Fantasy (OPTIONAL) 
This unit is a return to fiction writing, giving students greater control and ability to become skillful and independent writers.  This unit should parallel 
the reading work your students are doing where they are in genre study book clubs. To return to another narrative unit helps students develop narrative 
writing craft such as changing perspectives, symbolism and metaphor, atmospheric settings, and development of minor characters.   

 
 

Writing 
 
Big Ideas: Course Objectives / Content Statement(s)  

• Exploring fiction in various genres  
• Becoming skillful fiction writers 

 
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do fiction writers write in various genres? 
r How is historical fiction different from other genre writing? 

Students will understand that… 
• Quality writing traits from past units can help you write in various 

genres today.  
• Depending on genre, writers focus on characters, setting, or plot cues.  
• Various genres have specific terminology associated with that genre. 

 
 



 
Areas of Focus: Proficiencies 

(National Core Standard Alignment) 
Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1: Collecting Ideas:  Finding Stories that are both Realistic and 
Magical 

• Writers begin brainstorming ideas with a situation.  We think about a 
character and place them in a problem. 
 

• Writers develop characters.  We try out a few scenes where the 
character faces a clear problem and develop the character through 
the actions and dialogue the character uses in those scenes. 

 
 
 
 

• Writers develop characters.  We fill in for the reader what they think 
and dream about by exploring how the character responds to 
trouble.  We think about what the character says, thinks, and does. 

 
• Fantasy writers develop realistic problems.  We create plots that are 

short, exciting, and resolvable. 
 

• Fantasy writers develop setting in our stories.  We use few simple, 
clear details to convey images to our readers. 

 
• Fantasy writers create mood through our setting.  We use details of 

feeling woven with the setting to create the proper effect. (hopeful, 
full of cheer, dark, eerie). 

 
• Writers keep the genre in mind as we write.  We remember that 

heroes are flawed, villains have motivations, and characters tend to 
go on quests that end happily. 

 
Bend 2: Developing Ideas 

• Fantasy writers keep the time period of our stories tight.  We tend to 
have our stories take place within a day or two.  The quest we write 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

i. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

j. Provide reasons that are supported by facts and details.  
k. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
l. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  



d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

has one or two clear challenges for our character to overcome, and 
then our story ends. 
 

• Fantasy writers make our reader suspend disbelief.  We study mentor 
texts to help us describe our events as being real.  We make sure that 
there are still rules our new world has to follow. 

 
• Fantasy writers describe fantasy elements early in our writing.  We 

describe the elements in the beginning and follow it through until the 
end. 

 
• Writers rehearse story ideas with a partner.  We story tell a few main 

scenes or moments. 
 
 
 
 
Bend 3: Drafting and Revising 

• Writers envision our characters.  We think about the role our 
characters play as a way of developing our characters more fully.  We 
put ourselves in our character’s role and describe what happens. 
 

• Writers develop likeable, interesting characters.  We show character 
desires through internal thinking or dialogue, and develop small 
tension with other characters. 

 
• Writers make our stories interesting.  We use flashbacks or dreams to 

give the history of a quest, object, or magical creature. 
 

• Fantasy writers look to history for inspiration.  We study time 
periods, and look closely at setting, fashion, and daily life to include 
in our stories. 

 
• Fantasy writers work on endings.  We think about ending the quest, 

bringing the character back to the real world, or leaving with other 
bigger enemies still left undefeated but to be dealt with another day. 

 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 



  Sample Assessments: 
• Conferring notes  
• Skills checklist  
• Student Portfolio- see 4th grade Portfolio  
• Checklist/ Portfolio Requirements  
• Writing in notebook  
• Final story  
• Draft work  
• Partner/ conference notes 

 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  

• Set a historical fiction piece in a time period being studies in social 
studies. 

• Include scientific principals in the fantasy story. 
 
   Technology Integration 

• Use the elementary connections page to research time periods for 
stories 

• Develop a diary or journal in Word about the events occurring in the 
story, add hyperlink or pictures 

• Brainstorm topic using Inspiration 
• Type final product in Microsoft Word 
• Help your peers by offering writing suggestions and posting writing 

for feedback using the track changes feature of Word. 
 
 
   Media Literacy Integration 

• Work as a class to create a mock media production such as a 
newspaper or skit of the fantasy stories student write. 

 
   Global Perspectives 

• Read fantasy stories from around the world or use fantastical 
elements (settings, mythological creatures) that can be found around 
the world. 



 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
 
 
 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fifth Grade, 2011-2012 Unit 5 
r Teacher’s College Writing Curricular Calendar, Fifth Grade, 2010-2011 Unit 5 
r Constructing Curriculum: Alternate Units of Study by Lucy Calkins, Mary Ehrenworth  
r Writing Fiction: Big Dreams, Tall Ambitions by Lucy Calkins and M. Colleen Cruz 

 
 
 
Mentor Texts: 

r The 39 Clues, Riordan, Rick  
r Artemis Fowl, Colfer, Eoin  
r Beast Quest, Blade, Adam 
r Black Lagoon, Thaler, Mark  
r Harry Potter Rowling, J.K.  
r Cloudy with a Chance of Meatballs, Barret, Judi  
r The Iron Giant, Hughes, Ted 
r Jumanji, Van Allsburg, Chris  
r A Series of Unfortunate Events, Snicket, Lemony  
r The Shadow Children, Haddix, Margaret 



r The Sisters Grimm, Buckley, Michael  
r The Teacher from the Black Lagoon, Thaler, Mike  
r The Underland Chronicles, Collins, Suzanne 
r Warriors, Hunter, Erin 
r Where the Wild Things Are  
r A Wrinkle In Time  

 
 
 
 
 
 
 
 
 
 
 
 
 
Unit Description: Literary Essay 
The unit of literary essay works in conjunction with the unit on test prep.  Literary essay offers a bridge between reading and writing. Students will learn 
that writing can be a way to not only hold onto one’s thinking about a particular subject or text but also to elaborate this thinking. In addition, students 
will become more skilled in opinion writing as they analyze and respond to texts. The goal of this unit is to ensure that students are fluent in essay 
writing and will be prepared to write essays at the drop of the hat. This unit will start with students writing a flash essay on day one, and to continue this 
“drop of a hat” practice throughout the unit continuously revising so that they internalize the form and voice of the literary essay. Since this unit 
follows the interpretation text sets unit in the reading workshop will allow students to devote themselves to the work of developing accountable 
theories about texts. It is important to note that students’ work in partnerships in both reading and writing workshops, and listen to each other’s ideas 
to notice when a partner says a claim, it is a thesis-a box. As teachers, we will coach into helping the partnership or club to talk about the idea at some 
length, “speaking in essays.” Next, these conversations will come to include the work of finding and elaborating on evidence, and retelling a part of the 
story in a way that is angled to show how this part of the story substantiates a claim. The more fluent students become in “speaking essay” the more 
they will internalize the essay writing process and enhance their essay writing skills. This unit will start with quick essays. With students continuously 
writing or revising another essay every day, so that they become accustomed to writing fluently and with increasing structure, coherency, and precision. 
Finally, the quick drafts of essays will be revised repeatedly, as they learn to incorporate new and more advanced moves into their texts. The final goal is 
for students to master the essay form with the same ease with which they have mastered personal narrative.  
 

 
Writing 

 



Big Ideas: Course Objectives / Content Statement(s)  
r Students will respond to a text with a reasoned, well-crafted piece of writing. 
r Students will become more skilled in opinion writing.  

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do writers respond to a text with a reasoned, well-crafted 

piece of writing?  
r How do students become more skilled in opinion writing? 

Students will understand that… 
r Writers respond to a text with a reasoned, well crafted piece of 

writing that reflects the framework  of essays.  
r Students become more skilled in opinion writing by forming their 

own ideas about topics.   
Areas of Focus: Proficiencies 

(National Core Standard Alignment) 
Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend I:  Expressing Ideas about Texts 

• Today I want to teach you that readers read as deeply as possible by 
putting themselves inside the story, then writing about that experience 
from our perspective.  
 

• Today I want to teach you that readers rely on the clues from a short 
text to envision, picture or create the world in which the story takes 
place, then write about that world  to understand it more clearly or 
create ideas about the importance of that world. 

 
 

• Today I want to teach you that readers pay close attention to texts and 
notice details from this wide-awake attentiveness, then write long 
about what they notice. 

 
• Today I want to teach you that readers read from the point of view of 

the characters to see what the characters sees, then write about what 
the characters sees to develop perspective about that issue or topic. 

 
• Today I want to teach you that readers identify one text they want to 

write about, then collect Writer’s Notebook entries just about this one 
text. 

 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

m. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

n. Provide reasons that are supported by facts and details.  
o. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
p. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  



3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

• Today I want to teach you that readers pause as they read to observe 
what is happening to a character and then grow an idea using 
“thought patches” such as: The thought I have about this…  This makes 
me realize.  We then extend or elaborate our “thought patches” by 
using “thought prompts” such as: The surprising thing about this…  The 
important thing about this is… The thought this gives me…   I using 
concrete details, quotations, or other information and examples 
related to the topic.  

 
• Today I want to teach you that readers rephrase their “thought 

passages” by first writing their “thought passage” and then adding 
that is… in other words…  and rephrasing the idea , and then entertain 
possibilities to their “thought passage” by saying: could it be…  
perhaps…  some may say that… and extending ideas by saying:  
furthermore… this connects with…  on the other hand but you might ask…   
this is true because  …I am realizing  

 
 
 
 
 
 
 
 
 
 
Bend II:  Choosing & Developing Seed Ideas 

• Today I want to teach you that readers identify a seed idea that is 
central to the story and provocative using one of the following 
structures:    
This story is about…(someone), who is…(how?) at the start of the story, but 
then ends up…. (how?)   
This is about (name) who learns…  Early in the text… Later in the text…  
When I first read… I thought it was about (the external plot driven story,) but 
now, rereading it, I realize it is about (the internal story)  
 

• Today I want to teach you that readers identify a seed idea by 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 



thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

rereading and asking, “What is this story really about ?” 
 

• Today I want to teach you that readers develop a clear thesis statement 
from the seed idea making sure it is a claim or an idea. 

 
• Today I want to teach you that readers organize information in folders; 

one folder for each topic sentence. 
 

• Today I want to teach you that readers tell stories in the service of an 
idea or claim, use summaries to support their idea or claim, collect 
information needed to build case for their idea or claim, or cite 
references from a text that addresses their idea or claim. 

  
• Today I want to teach you that readers use specific vocabulary: 

narrator, point of view, and scenes to develop their ideas about a 
story. 

 
Bend III:  Drafting 

• Today I want to teach you that readers write an introductory paragraph 
that includes tiny summary of the story. 
 

• Today I want to teach you that readers write a closing paragraph that 
links the story’s message to the writers own life, to another story, or 
to a social issue. 

 
 
 
Bend IV:  Revision & Editing 

• Today I want to teach you that readers read as deeply as possible by 
putting themselves inside the story, then write about that experience. 
  

• Today I want to teach you that readers ask, “How does this story 
intersect with my life?, and then write about the connections in their 
essay. 

 
• Today I want to teach you that readers imagine how to support thesis 

in a few paragraphs using boxes and bullets formats. 

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
 



 
• Today I want to teach you that readers celebrate by publishing their 

literacy essays. 
 
 
Sample Assessments: 

• Conferring notes  
• Skills checklist  
• Student Portfolio- see 4th grade Portfolio  
• Checklist/ Portfolio Requirements  
• Writing in notebook  
• Final essay  
• Draft work  
• Partner/ conference notes  

 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  

• Students will write opinion essays about books from reading 
• Students will write opinion essays about topics from science, social 

studies, and math 
 
 
 
   Technology Integration 

• Brainstorm topic using Inspiration 
• Type final product in Microsoft Word 
• Help your peers by offering writing suggestions and posting writing 

for feedback using the track changes feature of Word. 
• Using Inspiration or Smart Notebook compare and contrast ideas 

about a text. 
 
 
   Media Literacy Integration 

• Write a podcast   



• Help your peers by offering writing suggestions and posting writing 
for feedback on a classroom blog or forum  

 
   Global Perspectives 

• Students can pick topics ranging from a number of ideas and sources 
around the world, and conduct research from around the world 
using the world-wide web.  

•  Students could interview people on Skype to gather information on 
their topic.  

 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 7 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 7 
r Literary Essays: Writing About Reading by Lucy Calkins with Medea McEvoy, contributing author 

 
 
Mentor Texts: 

r Baseball in April and Other Stories, Soto, Gary 
r Bigmama’s, Crews, Donald  
r A Chair for My Mother, Williams, Vera B.  
r Chicken Soup for the Kid’s Soul, Canfield, Jack  
r Chicken Sunday, Polacco, Patricia  



r Curouroy, Freeman, Don  
r Crow Call, Lowry, Lois 
r Every Living Thing, Rylant, Cynthia  
r Fireflies!, Brinkloe, Julie 
r Nothing Ever Happens on 90th Street, Schotter, Roni  
r Owl Moon, Yolen, Jane 
r The Pain and the Great one, Blume, Judy  
r Peter’s Char, Keats, Ezra jack  
r When I was Young in the Mountains, Rylant, Cynthia 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unit Description: Test Prep 
The Test Prep Unit of Study is based on preparing students’ for the English Language Arts Examination. This unit of study is a combination of test 
prep and an abbreviated unit on literary essay. The state test is an assessment which asks students to respond in writing to a passage or passages they’ve 
read. It will be important to scaffold this unit to meet the needs of scaffold strugglers so they can do competent work on the essays that are required on 
these high stakes tests. Literary essay offers a bridge between reading and writing. Students will learn that writing can be a way to not only hold onto 
one’s thinking about a particular subject or text but also to elaborate this thinking. In addition, students will become more skilled in opinion writing as 
they analyze and respond to texts. The goal of this unit is to ensure that students are fluent in essay writing and will be prepared to write essays at the 
drop of the hat. This unit will start with students writing a flash essay on day one, and to continue this “drop of a hat” practice throughout the unit 
continuously revising so that they internalize the form and voice of the literary essay. Since this unit follows the interpretation text sets unit in the 
reading workshop will allow students to devote themselves to the work of developing accountable theories about texts. It is important to note that 
students’ work in partnerships in both reading and writing workshops, and listen to each other’s ideas to notice when a partner says a claim, it is a 
thesis-a box. As teachers, we will coach into helping the partnership or club to talk about the idea at some length, “speaking in essays.” Next, these 
conversations will come to include the work of finding and elaborating on evidence, and retelling a part of the story in a way that is angled to show how 
this part of the story substantiates a claim. The more fluent students become in “speaking essay” the more they will internalize the essay writing process 



and enhance their essay writing skills. This unit will start with quick essays. With students continuously writing or revising another essay every day, so 
that they become accustomed to writing fluently and with increasing structure, coherency, and precision. Finally, the quick drafts of essays will be 
revised repeatedly, as they learn to incorporate new and more advanced moves into their texts. The final goal is for students to master the essay form 
with the same ease with which they have mastered personal narrative. The last part of this unit is when students will be introduced to the kinds of 
writing tasks they will face on the state examination, and teach them the frameworks that will support their successful responses to those tasks. Due to 
the strong foundational skills that have been established during literary essay, students will be able to respond accordingly to the test prompts and write 
essays at the “drop of a hat.”  

 
Writing 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Students will respond to a text with a reasoned, well-crafted piece of writing. 
r Students will become more skilled in opinion writing.  
r Students will learn the kinds of writing tasks that are likely to appear on the NJ ASK.  

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r How do writers respond to a text with a reasoned, well-crafted 

piece of writing?  
r How do students become more skilled in opinion writing? 
r How do students become prepared to respond to the NJ ASK 

writing tasks?  

Students will understand that… 
r Writers respond to a text with a reasoned, well crafted piece of 

writing that reflects the framework  of essays.  
r Students become more skilled in opinion writing by forming their 

own ideas about topics.   
r Students become prepared to respond to the NJ ASK writing tasks 

by learning the framework that will support successful responses.  
Areas of Focus: Proficiencies 

(National Core Standard Alignment) 
Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend I:   Using interactive writing can aide in launching their essay 
writing. 

• Co-create a quick literary essay with each student (or partnership 
writing a version of the literary essay that the class is working on “in 
the air” at first, later on paper.  Say aloud exact words that they 
might write, receive coaching, and then put on paper .  (see p5 &6 
Unit 7-Literary Essay and Test Preparation in Writing2011  for sample script 
and details on “air writing” and coaching) 
 

• Today I want to teach you that writers begin by looking over the text 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

q. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

r. Provide reasons that are supported by facts and details.  
s. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
t. Prove a concluding statement or section related to the 

opinion presented.  



2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 

quickly thinking “What idea do I have about this book that I could write 
about in an essay?”  We then jot ideas (grow ideas about the character, 
theme, facts, questions, interpretations ) we have about the book as 
we skim through. 

 
• Today I want to teach you that writers craft essays around a writer’s 

claim about the protagonist (what kind of person the character is, 
character changes, or what the main character learns).  We provide 
evidence form the text to support ideas. 

 
• Today I want to teach you that writers will state their claim, find 

places in the text to support the claim, writing a paragraph about 
each bit of evidence.  

 
• Today I want to teach you that essays start with opening sentences 

using the title, author, and claim. 
 

• Today I want to teach you that essays can end with sentences “ now, 
as I think about my idea that….. I realize that……. 
 

• Today I want to teach you that writers rehearse the essay, locating 
places in the text that support the claim 

 
 
 

• Today I want to teach you that writers take the first part of the text. 
Say in a new paragraph, “early in the text, there are examples of ..repeat the 
claim.  One example is the time when…..”  
 

• Today I want to teach you that writers are sure to cite detailed 
actions and words, unpacking this example by writing, “ This 
shows…” and refer back to the claim. 

 
• Today I want to teach you that writers cite a second example, again 

using the transitional phrases as in the first paragraph and again 
unpacking this. 



sitting.  
 

 
• Today I want to teach you that writers don’t retell the whole story, 

instead they cite little detailed actions or words and how they make 
your point. 

 
Bend II: Revising Quickly  

• Today I want to teach you that writers revise essays to meet the 
criteria-indent, use of transitional phrases, and organization of ideas. 
 

• Today I want to teach you that revising is sometimes done by cutting 
an essay into pieces and moving sections of the essay around to 
create a sense of organization. 

 
• Today I want to teach you that writers remember that after writing 

an essay, they shift from being writers to being readers and read over 
our drafts and revise as needed 

 
Bend III: Comparing and Contrasting Ideas 

• Today I want to teach you that writers think out big ideas they have 
noticed in their reading that cuts across multiple sources. 
 

• Today I want to teach you that writers focus on theme or life lesson 
that we notice in more than one text and possibly in their own lives 
as well (see p 11 Unit 7-Literary Essay and Test Preparation in Writing2011  
for sample thesis statements for compare/contrast two texts).  This type of 
essay may have a thesis statement followed by two paragraphs 
supports claims. 

 
 

• Today I want to teach you that writers name themes 
compared/contrasted and how the different authors approach this 
theme.  Writers can compare key scenes, repeated images, or patterns 
across texts. 
 

• Today I want to teach you that writers unpack and elaborate on their 
observations about the texts-specifics matter: proper names, exact 
quotes, precise actions. 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 

  



 
• Today I want to teach you that writers alternate between flash-draft 

writing and revising them for meeting the criteria. 
 

• Today I want to teach you that writers include introductory 
paragraphs. There are various ways of doing such as: (see p 12-13 Unit 
7-Literary Essay and Test Preparation in Writing2011  for sample templates 
for opening sentences) 

 
• Today I want to teach you that writers revise their essays by writing 

closings. Closing paragraphs are a good place to link the stories’ 
message to the writer’s own life or as an alternative, link to a social 
issue in the world. 

 
• Today I want to teach you that writers read and revise their essay, 

often with a partner, looking for places where there are gaps and fill 
those gaps as they revise: 

                      Decide when to paraphase and when to cite directly 
                     Make more sophisticated transitions 
                     Writing one-sentence retellings of texts to include in the introduction 
                     Comment on how an author’s craft decisions effect the reader 
                     Build out conclusions that illustrate the significance of the thesis statement  
                              and/or relate to real life 
                     Elaborate on evidence by staying focused on the part of the story that best  
                             supports an idea, citing specific details (rather than retelling the  
                             whole story). 
                     Revising to include forecasting sentences at important points, especially a  
                            the beginning of paragraphs. These sentences let the reade know what  
                           the next part will mostly be about 
 
Sample Assessments: 

• Conferring notes  
• Skills checklist  
• Student Portfolio- see 4th grade Portfolio  
• Checklist/ Portfolio Requirements  
• Writing in notebook  
• Final essay  



• Draft work  
• Partner/ conference notes  

 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  

• Create how-to sheets for test prep, evaluate test prep strategies, 
create a list as to why knowing how to test is important and what are 
important tests people take in life (drivers, certification, etc) 

 
   Technology Integration 

• Use Inspiration to brainstorm ideas for your writing topic 

 
 
   Media Literacy Integration 

• Use print media (books, newspapers, magazines) to practice reading 
and comprehension skills and develop essays from those readings. 

 
   Global Perspectives 

• Students can pick topics ranging from a number of ideas and sources 
around the world, and conduct research from around the world 
using the world-wide web.  

• Students could interview people on Skype to gather information on 
their topic.  

 
 
 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
 



21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 

r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 7 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 8 
r Breathing Life into Essays by Lucy Calkins with Cort Gillette, contributing author 
r Literary Essays: Writing About Reading by Lucy Calkins with Medea McEvoy, contributing author 

 
 
Mentor Texts: 

r Apples, Gibbons, Gail  
r Baseball in April and Other Stories, Soto, Gary 
r Bigmama’s, Crews, Donald  
r Bug-a-licious, Goldish, Meish  
r Bugs! Bugs! Bugs!, Dussling Jennifer 
r Buterflies and Moths, Kalman, Bobbie 
r A Chair for My Mother, Williams, Vera B.  
r Chicken Soup for the Kid’s Soul, Canfield, Jack  
r Chicken Sunday, Polacco, Patricia  
r Curdouroy, Freeman, Don  
r Crow Call, Lowry, Lois 
r Emperor Penguin, Goldish, Meish 
r Every Living Thing, Rylant, Cynthia  
r Fireflies!, Brinkloe, Julie 
r Food for Thought, Robbins, Ken  

r Hockey in Action, Walker, Niki  
r How do Fish Breathe Underwater?  
r Insect Bodies, Aloian, Molly  
r Ladybugs, Llewellyn, Claire 
r Nothing Ever Happens on 90th Street, Schotter, Roni  
r Owl Moon, Yolen, Jane 
r The Pain and the Great one, Blume, Judy  
r Peter’s Char, Keats, Ezra jack  
r Pro Football’s Most Spectacular Quarterbacks, Sandler, Michael  
r The Pumpkin Book, Gibbons, Gail 
r Seals and Sea Lions, Kalman, Bobbie  
r Surprising Sharks, Davies, Nicola  
r Traveling, Green, Ball, Jacqueline A 
r Ubiquitous, Sidman, Joyce 
r When I was Young in the Mountains, Rylant, Cynthia 

Unit Description: Content Area Writing/ Expert Projects 
In this unit, you will want to get students writing powerfully about information they have gained in various content areas.  In essence, students will be 
writing about topics and subjects they have studied in class.  One of the most important aspects of this unit is to teach students to make choices about 
genre.  Students will be writing to learn (reading & taking notes, accumulating information), reading as a writer (studying mentor texts and choosing 
genre), and then publishing. 

 
 

Writing 



 
Big Ideas: Course Objectives / Content Statement(s)  
 

• Participating in a common class study 
• Observing closely, asking big questions, and following procedures to find out about those questions 
• Adding to their knowledge base by thinking like science writers   
 

 
Essential Questions 

What provocative questions will foster inquiry, understanding, and transfer of 
learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
 

• How can a common class study add to my knowledge of a 
topic? 

• What are big questions that I might consider about a scientific 
topic and how might I observe closely and follow procedures 
to find out about those questions? 

• What are ways to think and proceed like a writer engaged in 
scientific study?  

• What are some of the formats used to write about scientific 
information? 
 

 
Students will understand that… 

• Group study can add to one's knowledge of a topic 
• Every topic inspires 'big questions' that might be asked.  
• Observing closely and following procedures can assist in finding 

answers to those big (and smaller) questions 
• Science writing often has formats which differ from prose writing 
 

 
 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Bend 1:  Developing & Growing Ideas 

• Social scientists write in many ways for many purposes.  We write to 
capture what we are learning and what we are thinking.  We write to 
grow our ideas. 
 

• Social scientists use notebooks as collections of many kinds of 
writing.  We use observational writing (recording as much detail as 
possible from what we observe), sketches with labels and captions, 
notetaking, annotated timelines, and questions/ wonderings. 

 
• Researchers go back to sketches and observations to say more about 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

u. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

v. Provide reasons that are supported by facts and details.  
w. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
x. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 



ideas and information clearly.  
a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  

our ideas.  We write in words, phrases, sentence, and even 
paragraphs about what we have seen and sketched.  We use prompts 
such as “I notice…”  “I see…” or “This reminds me of…” 

 
• Social scientists think deeply about the topics we study.  We consider 

cause and effect.  We compare and contrast information.  We 
evaluate what we find, and we draw inferences making personal 
connections to our topics. 

 
• Social scientists chunk parts of the text and ask ourselves, “What is 

the most important part of this?  What facts support that important 
part?” 

 
• Social scientists try to hypothesize answers to questions we have 

about topics of interest.  We use prompts such as “I wonder why…”  
or “How come…” to push our thinking. 

 
• Social scientists think through possible answers to questions and 

wonderings about topics.  We use prompts such as “maybe…”  
“Could it be…”  “But what about…”  and “The best explanation 
is…” 

 
• Historians not only write about what they observe or notice, we 

write about what we think of these observations and noticings.  We 
look back over our collections and write long about our thinking 
using prompts such as “I know some things about…”  “One thing I 
know…”  “Another thing I know…”   “This makes me realize…”  
“I used to think…but now I think…”  “My thinking changed 
because…” 

 
 
 
 
Bend 2:  Studying Mentors and Writing Drafts 

• Writers present facts in a neutral way, but use stories and images to 
implicitly create an angle for our subject. 
 



 • Writers write to stir up feelings as well as to inform. 
 

• Writers study mentors for craft moves such as layout and structure. 
 

• Writers consider how our writing will be structured.  We decide what 
format it will take:  compare/contrast, cause/effect. 

 
• Non-fiction writers write with great detail about topics.  To do this, 

we use content-specific vocabulary and partner sentences that 
explain, define and teach the reader. 

 
• Writers write with independence and stamina.  We plan out time, use 

partners, read mentor texts, and review all that we have learned 
about writing so far. 

 
 

• Writers elaborate upon our ideas.  We do this by saying more about 
detailed drawings or diagrams we’ve created, add captions and labels, 
and support new vocabulary words in greater detail. 

• Writers use partners to make our writing better.  We ask our 
partners, “Did that make sense?”  or “Do you feel like there is 
anything missing?” or “What questions do you still have about my 
topic after you read the page?” 
 

• Writers make sure our writing is focused.  We reread our work 
making sure each page is focused on single events. 

 
 
 
Bend 3:  Revising, Editing, Publishing 

• Writers review all of our notes to decide which parts will be turned 
into a book.  We ask ourselves, “Will others be interested in reading 
about…?” 
 

• Writers rely on revision strategies we know to make our writing 
better.  We incorporate partner sentences, make sure our writing is in 
a good order, include content-specific vocabulary, and add extra 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  
8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 

  



pages of charts, diagrams, timelines, captions, front covers, back 
covers, and blurbs. 

 
• Writers make sure that our writing is structured.  We check to make 

sure we have included clear topic sentences and detailed supports. 
 

• Writers include perspective in our writing.  We consider if we want 
our writing to have a slant or angle, or if we want to include our own 
perspectives on the topic. 

 
• Writers check for frequently misspelled words. 

 
• Writers fancy up our work.  We use photographs, pictures, diagrams, 

bold and underlined words. 
 
 
Sample Assessments: 

• Conferring notes  
• Skills checklist  
• Student Portfolio- see 4th grade Portfolio Checklist/ Portfolio 

Requirements  
• Writing in notebook  
• Final essay  
• Draft work  
• Partner/ conference notes 

 
 
Instructional Strategies: 
   Interdisciplinary Connections 
Correlates	  to	  any	  science,	  math,	  or	  social	  studies	  unit	  of	  study	  

• Write a research essay about a curriculum topic in science or social 
studies. (immigration, space, etc) 

 
 
 
 
 



 
   Technology Integration 

• Develop a brochure about one aspect of the Revolutionary War.. 
• Using green-screen technology create a skit transporting students 

into a picture from the time period of the Revolutionary War.. 
 
 
   Media Literacy Integration 

• Summarize knowledge about a topic in a final report that employs 
other forms of media beyond the standard written report (e.g. 
computer-illustrated report, audio or video production, photographic 
illustration) 

• Have students work in groups to illustrate their understanding of a 
topic by creating mock media productions 

 
   Global Perspectives 

• Students can pick topics ranging from a number of ideas and sources 
around the world, and conduct research from around the world 
using the world-wide web.  

• Students could interview people on Skype to gather information on 
their topic.  

 
The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

Professional Resources: 
r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2011-2012 Unit 8 



r Teacher’s College Writing Curricular Calendar, Fourth Grade, 2010-2011 Unit 9 
 
 
Mentor Texts: 

r Apples, Gibbons, Gail  
r Bug-a-licious, Goldish, Meish  
r Bugs! Bugs! Bugs!, Dussling Jennifer 
r Buterflies and Moths, Kalman, Bobbie 
r Emperor Penguin, Goldish, Meish 
r Every Living Thing, Rylant, Cynthia  
r Fireflies!, Brinkloe, Julie 
r Food for Thought, Robbins, Ken  
r Hockey in Action, Walker, Niki  
r How do Fish Breathe Underwater?  
r Insect Bodies, Aloian, Molly  
r Ladybugs, Llewellyn, Claire 
r The Pain and the Great one, Blume, Judy  
r Pro Football’s Most Spectacular Quarterbacks, Sandler, Michael  
r The Pumpkin Book, Gibbons, Gail 
r Seals and Sea Lions, Kalman, Bobbie  
r Surprising Sharks, Davies, Nicola  
r Ubiquitous, Sidman, Joyce 

 
 
 
 
 
 
 
 
 
 
 
 
 
Unit Description: Conventions of Writing (YEARLONG, GRADE-LEVEL REQUIREMENTS) 



Throughout the units of study, students will be accountable for learning conventional grammar and various conventions of writing when appropriate.  
Therefore, this content description has been created to identify those skills that should be taught and mastered by the end of the school year.  Knowing 
and observing proper grammar and conventions of writing it makes it possible to communicate ideas more clearly.  These skills should NOT be taught 
in isolation via ditto or worksheet.  Instead, they should be taught through conferences, small groups skill sessions, revision lessons and other areas on 
an as needed basis.  Skills covered in this description include:  text layout, grammar, capitalization, punctuation, handwriting and word processing. 

 
Writing 

 
Big Ideas: Course Objectives / Content Statement(s)  

r Identify conventional grammar, capitalization, punctuation, and handwriting appropriate per grade level.  
 

Essential Questions 
What provocative questions will foster inquiry, understanding, and transfer of 

learning? 

Enduring Understandings 
What will students understand about the big ideas? 

 
r Which conventions of writing are important for me to learn 

and master? 
Students will understand that… 

r Knowing and observing proper conventions of writing makes it 
possible to communicate ideas more clearly.  

 
 

Areas of Focus: Proficiencies 
(National Core Standard Alignment) 

Examples, Outcomes, Assessments 

Students will: Instructional Focus: 
Text Layout 

• Understand that layout of print and illustrations are important in 
conveying the meaning of a text. 

• Understand that size of print conveys meaning in printed text 
• Use layout, spacing, and size of print to create titles, headings, and 

subheadings. 
• Use underlinings, italics, and bold print to convey meaning 
• Arrange print on the page to support the text’s meaning and to help 

the reader notice important information. 
• Use indentation or spacing to set off paragraphs. 

 
Grammar 

• Write complete sentences with nouns and verb 
• Place clauses in sentences 

Text Types and Purposes:  
1. Write opinion pieces on topics or texts, supporting a point of view 
with reasons and information. 

y. Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which related ideas 
are grouped to support writer’s purpose.  

z. Provide reasons that are supported by facts and details.  
aa. Link opinion and reasons using words and phrases (e.g., 

for instance, in order to, in addition).  
bb. Prove a concluding statement or section related to the 

opinion presented.  
2. Write informative/explanatory texts to examine a topic and convey 
ideas and information clearly.  

a. Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 



comprehension.  
b. Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the 
topic.  
c. Link ideas within categories of information using words and 
phrases (e.g. another, for example, also, because) 
d. Use precise language and domain-specific vocabulary to 
inform about or explain the topic.  

3. Write narratives to develop real or imagined experiences or events 
using effective technique, descriptive details, and clear event 
sequences.  

a. Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and 
events or show the responses of characters to situations.  
c. Use a variety of transitional words and phrases to manage 
the sequence of events.  
d. Use concrete words and phrases and sensory details to 
convey experiences and events precisely.  
e. Provide a conclusion that follows from the narrated 
experiences or events.  

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience.  
5. Within guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing. 
(Editing for conventions should demonstrate command of Language 
standards 1-3).  
6. With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command 
of keyboarding skills to type a minimum of one page in a single 
sitting.  
 

• Places phrases in sentences 
• Use conventional sentence structure for complex sentences with 

embedded clauses 
• Write simple and compound sentences 
• Vary sentence structure and length for reason of craft 
• Use a range of sentence types (declarative, interrogative, imperative, 

exclamatory) 
• Write dialogue in conventional structures 
• Write sentences in past, present, future, present perfect, and past 

perfect tenses. 
 
Parts of Speech 

• Use nouns and pronouns that are in agreement (Mike/he) 
• Use objective and nominative case pronouns correctly (me, him, her; 

I, he, she) 
• Use indefinite and relative pronouns correctly (everyone, both; who 

whom) 
• Use prepositions and prepositional phrases correctly 
• Use verbs that are often misused (lie, lay; rise, raise) 
• Use verb and objects that are often misused (to her and me; she and 

I) 
• Use adjectives and adverbs correctly 
• Use nouns 
• Use adjectives 
• Use adverbs 

 
 
Tense 

• Maintain consistency of tense 
• Write sentences in past, present, future, present perfect, and past 

perfect tenses 
 
Paragraphing 

• Use paragraph structure (indented or block) to organize sentences 
that focus on one idea 

Research and Distributions of Writing  
7. Conduct short research projects that build knowledge though 
investigation of different aspects of a topic.  



8. Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
9. Draw evidence form literary or informational texts to support 
analysis, reflection, and research.  

a. Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (eg., a character’s 
thoughts words, or actions) “ ).  
b. Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence to 
support particular points in a text”).  

• Create transitions between paragraphs to show the progression of 
ideas 

• Use paragraphing to show speaker changes in dialogues 
 
Capitalization 

• Use capital letters for the first word of a sentence 
• Use capital letters appropriately for the first letters in days, months, 

holidays, city and state names, and titles of books 
• Use capital letters correctly in dialogue 
• Use capitalization for specialized functions (emphasis, key 

information, voice) 
• Use more complex capitalization with increasing accuracy, such as 

abbreviations and quotation marks in split dialogue 
 
Punctuation 

• Learn about the possibility of using punctuation and its effect on 
readers by studying mentor texts 

• Notice effective or unusual use of punctuation marks by authors 
• Try out new ways of using punctuation 
• Understand and use ellipses to show pause or anticipation, usually 

before something surprising 
• Use dashes to indicate a longer pause or slow down the reading to 

emphasize particular information 
• Consistently use periods, exclamation points, and question marks as 

ending marks 
• Use commas and quotation marks correctly in writing interrupted 

and uninterrupted dialogue 
• Use apostrophes in contractions and possessives 
• Use commas to identify a series and introduce clauses 
• Break words apart at the syllabic break and at the end of a line using 

a hyphen 
• Use brackets to set aside a different idea or kind of information 
• Use colons to indicate something is explained or described 
• Use commas and parentheses to set off parenthetical information 
• Use hyphens to divide words 
• Use indentation to identify paragraphs 

Range of Writing  
10. Write routinely over extended time frames (time for research, 
reflection and revision) and shorter time frames (a single sitting or day 
or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
Demonstrate command of the conventions of stand English grammar 
and usage when writing or speaking. 

• Use relative pronouns (who, whose, whom, which, that) and 
relative adverbs (where, when, why) 

• For and use progressive (e.g. I was walking; I am walking; I 
will be walking) verb tenses 

• Use modal auxiliaries (e.g. can, may, must) to convey various 
conditions. 

• Order adjectives within sentences according to conventional 
patterns (e.g. a small red bag rather than a red small bag) 

• Form and use propositional phrases 
• Produce complete sentences, recognizing and correcting 

inappropriate fragments and run-ons 
• Correctly use frequently confused words (e.g. to, too, two; 

there, their) 
 

Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

• Use correct capitalization 



• Use commas and quotation marks to mark direct speech and 
quotations from a text 

• Use a comma before a coordinating conjunction in a 
compound sentence 

• Spell grade-appropriate words correctly, consulting references 
as needed.  

 
Use knowledge of language and its conventions when writing, 
speaking, reading, or listening. 

• Choose words and phrases to convey ideas precisely 
• Choose punctuation for effect 
• Differentiate between contexts that call for formal English 

(e.g. presenting ideas) and situations where informal discourse 
is appropriate (e.g. small-group discussion) 

 
Sample Assessments: 

• Conferring notes 
• Skills checklist 
• Student Portfolio- see 4th grade Portfolio Checklist/ Portfolio 

Requirements 
• Writing in notebook 
• Final stories/ essays 
• Draft work 
• Partner/ conference notes 

 
Instructional Strategies: 
   Interdisciplinary Connections 

• Students can draw from and write about school experiences which 
occurred over the school year in any subject  

• Write a research essay about a curriculum topic in science or social 
studies. 

• Students will write opinion essays about books from reading 
• Students will write opinion essays about topics from science, social 

studies, and math 
• Set a historical fiction piece in a time period being studies in social 

studies. 
• Include scientific principals in the fantasy story. 

 
 
   Technology Integration 

• Use the world-wide web to research topics for essays 
• Brainstorm topic using Inspiration 
• Type final product in Microsoft Word 
• Use Microsoft Word to check grammar and spelling 

 
 
   Media Literacy Integration 

• Summarize knowledge about a topic in a final report that employs 
other forms of media beyond the standard written report (e.g. 
computer-illustrated report, audio or video production, photographic 



illustration) 
• Have students work in groups to illustrate their understanding of a 

topic by creating mock media productions 
 
 
 
 
 
 
   Global Perspectives 

• Students will understand their place in the world by writing about 
what matters most to them and how it may differ from others in the 
world. 

• Students can pick topics ranging from a number of ideas and sources 
around the world, and conduct research from around the world 
using the worldwide web. 

• Students could interview people on Skype to gather information on 
their topic. 

• Students can research various perspectives on historical events via 
the Internet. 

• Students can create characters from various cultures and perspectives 
 
 

The following skills and themes listed to the right should be reflected 
in the design of units and lessons for this course or content area. 

21st Century Skills: 
       Creativity and Innovation 
        Critical Thinking and Problem Solving 
        Communication and Collaboration 
        Information Literacy 
        Media Literacy 
        Life and Career Skills 
 
21st Century Themes (as applies to content area): 
       Financial, Economic, Business, and 
       Entrepreneurial Literacy 
       Civic Literacy 
        Health Literacy 

 
Professional Resources: 



r The Continuum of Literacy Learning, K-8 by Fountas and Pinnell 
r The Power of Grammar: Unconventional Approaches to the Conventions of Language  Mary Ehrenworth, Vicki Vinton   
r The Resourceful Writing Teacher: A Handbook of Essential Skills and Strategies  Jenny Mechem Bender  
r Practical Punctuation: Lessons on Rule Making and Rule Breaking in Elementary Writing  Dan Feigelson  
r Getting Grammar: 150 New Ways to Teach an Old Subject  Donna Hooker Topping  
r Mechanically Inclined: Building Grammar, Usage, and Style into Writer’s Workshop  Jeff Anderson  
r Revising and Editing: Using Models and Checklists to Promote Successful Writing Experiences  Les Parsons (2001) 

 


