
 
Summit   Public   Schools 

Summit,   New   Jersey 

Grade   Level:   Fifth/   Content   Area:   READING 

 
Curriculum 

Suggested   Pacing   Guide   for   Reading   and   Writing   Units   of   Study 

 

Month  Reading   Unit  Writing   Unit  Grammar   Skill   Work 

September/ 

October 

Interpretation   Book   Clubs: 

Analyzing   Themes   (book   1)* 

 

Narrative   Craft   Editing   Checklist   &   Using 

Commas  

October/ 

November 

Tackling   Complexity:   Moving   up 

Levels   of   Non�ction   (book   2)* 

 

Information/Lens   of   History   *  Using   commas   to   add 

information   in   sentences   with 

parentheses,   dashes,   and 

commas 

 

December/   January  Reading   Like   a   Fan:   Author 

Study*  

 

Literary   and   Comparative   Essay   Using   Metaphors   to   Convey 

Ideas  

 

January/   February 

 

Argument   and   Advocacy: 

Researching   Debatable   Issues 

(book   3)*  

 

 

The   Research-Based   Argument 

Essay  

   

Using   footnotes   to   add 

information  

 

March/   April   2   Week   Mini   Test   Prep   Unit 

 

Fantasy   (book   4) /Historical 

Fiction  

 

2   Week   Mini   Test   Prep   Unit 

 

Fantasy/Historical   Fiction  

Varying   Punctuation   for   Mood 

and   Tone  

May/ 

June 

Learning   Through   Reading: 

Westward   Expansion   * 

 

Content   Area   Writing  Colons   and   Dividing   Long 

Sentences  

 

 



Interpretation   Book   Clubs:      Analyzing   Themes 
This   unit   asks   a   lot   of   students   and   gives   a   lot   to   them   as   well.    The   learning   curve   between   fourth   and   �fth   grade   is   an   especially   steep   one, 

and   work   that   �fth-graders   are   asked   to   do   is   work   that   many   of   us   didn’t   do   until   high   school   (if   then!).    The   fact   that   students   will   convene 

in   clubs   within   a   week   or   two   of   the   start   of   �fth   grade   is   emblematic   of   the   tone   and   the   message   that   characterize   this   unit.    You’ll   set 

students   up   to   participate   by   telling   them   that   the   most   important   thing   they   need   to   learn   is   to   be   in   charge   of   their   own   learning.    In   the 

second   and   third   bends,   you   will   suggest   to   students   that   just   as   writing   makes   a   person   more   awake   to   his   or   her   life,   so,   too,   writing 

makes   a   reader   more   awake   to   his   or   her   text.    Readers   who   write   can   see   more   in   a   text-   the   notice   more   and   they   make   more   of   what   they 

see.    This   bend   quickly   turns   to   the   work   of   interpretation,   teaching   students   how   to   read   with   interpretive   lenses.    Finally,   you   will   teach 

students   to   read   analytically,   noticing   the   way   di�erent   authors   develop   the   same   theme   di�erently.    You’ll   also   help   them   do   some 

important   compare-and-contrast   work   on   several   texts   that   develop   a   similar   theme,   too.     

 
 

Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  
 

● Study   characters   to   synthesize,   infer,   and   interpret   information 
● Create   e�ective   book   clubs   to   elevate   levels   of   reading,   thinking   and   conversations 

● Read   at   level   books   to   develop   the   skills   to   write   well   about   reading 

Essential   Questions 

What   provocative   questions   will   foster   inquiry,   understanding, 

and   transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

● How   do   readers   get   to   know   characters   at   a   deeper 

level?  

● How   do   readers   grow   ideas   about   characters?  

Students   will   understand   that… 

● Readers   build   theories   and   gather   evidence   about   characters. 

● Readers   use   inferences   to   build   interpretations   about   texts. 

● Readers   read   across   books   looking   at   similarities   and   di�erences   in 

characters   and   grow   bigger   theories   about   them 

 

Areas   of   Focus:   Pro�ciencies 
(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

Students   will: 

Key   Ideas   and   Details 
RL.5.1.   Quote   accurately   from   a   text,   and   make   relevant 

connections   when   explaining   what   the   text   says   explicitly 

and   when   drawing   inferences   from   the   text.  

 

Instructional   Focus: 
Bend   I:   Building   Theories,   Gathering   Evidence  
Readers,   today   I   want   to   teach   you   that   readers   grow   as   readers   by   working 

with   deliberateness   toward   the   speci�c   goals   you   set   for   yourself. 

We   do   this   by: 

1. Asking,   “What’s   the   most   important   way   to   get   better   as   a   reader?” 

1 



RL.5.2.   Determine   the   key   details   in   a   story,   drama   or   poem 

to   identify   the   theme   and   to   summarize   the   text.  

 

RL.5.3.   Compare   and   contrast   two   or   more   characters, 

settings,   or   events   in   a   story   or   drama,   drawing   on   speci�c 

details   in   the   text   (e.g.,   how   characters   interact). 

 

Craft   and   Structure 
RL.5.4.   Determine   the   meaning   of   words   and   phrases   as   they 

are   used   in   a   text,   including   �gurative   language   such   as 

metaphors   and   similes. 

 

RL.5.5.   Explain   how   a   series   of   chapters,   scenes,   or   stanzas 

�ts   together   to   provide   the   overall   structure   of   a   particular 

story,   drama,   or   poem. 

 

RL.5.6.   Describe   how   a   narrator’s   or   speaker’s   point   of   view 

in�uences   how   events   are   described. 

 

Integration   of   Knowledge   and   Ideas 
RL.5.7.   Analyze   how   visual   and   multimedia   elements 

contribute   to   the   meaning,   tone,   or   beauty   of   a   text   (e.g., 

graphic   novel,   multimedia   presentation   of   �ction,   folktale, 

myth,   poem). 

 

RL.5.8.   (Not   applicable   to   literature) 

 

RL.5.9.   Compare,   contrast   and   re�ect   on   (e.g.   practical 

knowledge,   historical/cultural   context,   and   background 

knowledge)   the   treatment   of   similar   themes   and   topics   (e.g., 

opposition   of   good   and   evil)   and   patterns   of   events   (e.g.,   the 

quest)   in   stories,   myths,   and   traditional   literature   from 

di�erent   cultures.  

 

Range   of   Reading   and   Complexity   of   Text 
RL.5.10.   By   the   end   of   the   year,   read   and   comprehend 

literature,   including   stories,   dramas,   and   poems   at   grade 

level   text-complexity   or   above,   with   sca�olding   as   needed.  

2. Setting   a   goal,   asking,   “What   goals   could   make   a   real   di�erence   in 

your   reading   life   this   year?”      You   may   use   the   reading   learning 

progression   to   help   you   set   a   goal   in   your   notebook. 

3. Then,   underneath   that   goal,   jot   some   practical   steps   you   might 

follow. 

 
Today   I   want   to   teach   you   that   writing   about   your   reading   is   the   best   way   to 

improve   your   thinking   about   a   story.     

We   do   this   by: 

1. Since   you   are   in   �fth   grade,   the   thinking   you   do   as   you   read 

becomes   all-important.    There   is   no   prize   for   reading   a   ton   of   pages 

or   extra   hard   books   and   you   can’t   remember   what   they   were   about. 

Our   question   is   “what   are   some   qualities   of   strong   writing   about 

reading?” 

2. I’m   going   to   read   aloud   from   the   book,    Home   of   the   Brave .    This   is 

about   a   boy   named   Keck   who   comes   to   Minnesota   from   Africa   after 

many   people   in   his   village-   including   his   father   and   brother-   are 

killed.    When   I   stop   reading,   you   and   your   partner   will 

write-in-the-air,   dictating   to   each   other   what   a   not-so-great   �fth 

grade   about   this   story   would   sound   like.    Then,   the   harder   job, 

write-in-the-air   the   best,   most   mature   entry   you   can   imagine.     

3. “What   are   some   qualities   of   good   writing   about   reading?” 

4. Readers,   I   need   your   attention-   I’m   noticing   you   aren’t   sure   what 

constitutes   strong   writing   about   reading.    You   have   some   good 

ideas,   but   seem   a   bit   shaky.    Set   up   a   gallery   walk   with   some 

e�ective   �fth   grade   pieces   and   have   students   annotate   the   text   on 

the   chart   paper   the   writing   is   on.  

 
Today   I   want   to   teach   you   that   people    read   di�erently    when   they   write   about 

their   reading.    You   notice   stu�   that   others   would   pass   right   by,   and   you 

make   something   out   of   what   you   see.  

1. Ask   students   to   study   the   writing   about   reading   they   did   the 

previous   day   and   annotate   what   works   in   their   writing   as   they   did   in 

the   gallery   walk. 

2. Continue   reading    Home   of   the   Brave    (God   with   a   Wet   Nose)   If   we 

weren’t   trying   to   read   like   a   writer,   we   could   just   whirl   through   this 

part,   but   we   are   trying   to   read   with   a   writerly   wide-   awakeness.    So 

what   feels   important?    What   do   you   notice? 
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Progress   Indicators   for   Reading   Informational   Text 
Key   Ideas   and   Details 
RI.5.1.   Quote   accurately   from   a   text   and   make   relevant 
connections   when   explaining   what   the   text   says   explicitly 
and   when   drawing   inferences   from   the   text.  
 
RI.5.2.   Determine   two   or   more   main   ideas   of   a   text   and 
explain   how   they   are   supported   by   key   details;   summarize 
the   text. 
 
RI.5.3.   Explain   the   relationships   or   interactions   between   two 
or   more   individuals,   events,   ideas,   or   concepts   in   a   historical, 
scienti�c,   or   technical   text   based   on   speci�c   information   in 
the   text. 
 
Craft   and   Structure 
RI.5.4.   Determine   the   meaning   of   general   academic   and 
domain-speci�c   words   and   phrases   in   a   text   relevant   to   a 
grade   5   topic   or   subject   area . 
 
RI.5.5.   Compare   and   contrast   the   overall   structure   (e.g., 
chronology,   comparison,   cause/e�ect,   problem/solution)   of 
events,   ideas,   concepts,   or   information   in   two   or   more   texts. 
 
RI.5.6.   Analyze   multiple   accounts   of   the   same   event   or   topic, 
noting   important   similarities   and   di�erences   in   the   point   of 
view   they   represent. 
 
Integration   of   Knowledge   and   Ideas 
RI.5.7.   Draw   on   information   from   multiple   print   or   digital 
sources,   demonstrating   the   ability   to   locate   an   answer   to   a 
question   quickly   or   to   solve   a   problem   e�ciently. 
 
RI.5.8.   Explain   how   an   author   uses   reasons   and   evidence   to 
support   particular   points   in   a   text,   identifying   which   reasons 
and   evidence   support   which   point(s). 
 

3. Reread   and   project   the   part   on   the   projector.    Tell   the   students   to 
notice   details.    After   rereading,   instruct   them   to   push   themselves   to 
do   some   writing.    “What   is   especially   meaningful   that   I’m   noticing? 
What   resonates   with   you?    Is   this   part   of   Kek’s   journey?” 

4. Share   with   partner 
 
In   order   to   understand   and   interpret   a   story,   readers   must   pay   attention   to 
story   elements. 

1. Review   with   the   class   the   elements   of   a   �ction   story   (characters,   plot, 
setting   and   repeating   objects). 

 
Readers   push   themselves   to   grow   new   ideas   about   reading. 

1. Look   through   what   you   have   read   in   the   whole   book   and   list   the 
most   important   ideas   across   your   �ngers.    Of   these   ideas,   which   one 
is   most   interesting   to   you   right   now-   keep   that   in   your   head. 

2. Now   write   about   this   idea.    But   here   is   the   thing.    After   you   record 
your   �rst   thought,   try   to   go   from   that   �rst   though   to   a   second 
thought   about   the   same   topic. 

3. Today   you   will   work   in   partnerships,   one   person   speaks   today,   we 
will   switch   another   day,   and   use   one   of   the   prompts   on   the   anchor 
chart   I   just   created   to   have   a   conversation.     

 
Today   I   want   to   teach   you   that   once   readers   settle   on   an   idea   about   a   text 
worth   developing,   they   think,   “Where   does   this   idea   live   in   the   text?”    Then 
they   reread   those   selected   passages   closely,   expecting   to   �nd   new   insights 
to   their   initial   idea.” 

1. Earlier   we   read    Home   of   the   Brave    and   wrote   about   ideas   we   had 
from   reading   it.    Today   your   partnership   will   team   up   with   another 
partnership   to   locate   passages   where   that   idea   especially   lives. 

2. After   some   time   to   talk,   stop   the   class   and   give   them   a   class   idea   to 
ponder   over   and   demonstrate   how   to   break   ideas   down.  

3. Share   the   idea   that   Keck   is   torn   between   wanting   to   start   a   new   life 
in   America,   but   missing   his   old   life   in   Africa.    Can   any   partnerships 
�nd   a   passage   that   would   support   this   idea? 

4. After   hearing   a   few,   point   out   a   passage   from   “Old   Words,   New 
Words”   where   Keck   is   describing   his   relationship   with   Dave 

5. “How   might   this   passage   go   with   the   idea   that   Keck   is   torn   between 
his   old   life   and   his   new   life?    Put   the   characters   in   the   place   of   the 

3 



RI.5.9   Integrate   and   re�ect   on   (e.g.   practical   knowledge, 
historical/cultural   context,   and   background   knowledge) 
information   from   several   texts   on   the   same   topic   in   order   to 
write   or   speak   about   the   subject   knowledgeably.  
 
Range   of   Reading   and   Level   of   Text   Complexity 
RI.5.10.   By   the   end   of   year,   read   and   comprehend   literary 
non�ction   at   grade   level   text-complexity   or   above,   with 
sca�olding   as   needed.  
 
 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word 
analysis   skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 
correspondences,   syllabication   patterns,   and 
morphology   (e.g.,   roots   and   a�xes)   to   read   accurately 
unfamiliar   multisyllabic   words   in   context   and   out   of 
context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to   support 
comprehension. 

1. Read   grade-level   text   with   purpose   and 
understanding. 

2. Read   grade-level   prose   and   poetry   orally   with 
accuracy,   appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word 
recognition   and   understanding,   rereading   as 
necessary. 

 
Language   Standards 
Conventions   of   Standard   English 
L.5.1.   Demonstrate   command   of   the   conventions   of   standard 
English   grammar   and   usage   when   writing   or   speaking.  

1. Explain   the   function   of   conjunctions,   prepositions, 
and   interjections   in   general   and   their   function   in 
particular   sentences. 

animals.    “Maybe   Keck   and   Dave   are   just   too   di�erent   to   make   a 
connection??” 

6. Readers,   do   you   see   how   I   looked   at   this   passage   through   the   lens   of 
the   idea   that   Keck   is   torn   between   his   two   worlds?    And   now   he   isn’t 
even   sure   he   can   bridge   them   together. 

7. Invite   the   class   to   try   this   out   using   ‘Lessons,’   when   Dave   walks   Keck 
through   some   things   he   needs   to   know. 

8. Read   passage   and   have   students   turn   and   talk. 
9. Remind   the   class   that   today   as   they   are   reading,   they   will   have   time 

after   to   write.    Make   sure   you   �ag   your   passages   where   your   ideas 
live. 

 
Today   I   want   to   teach   you   that   to   think   analytically,   a   person   divides   into 
parts,   then   select,   ranks   and   compares.  

1. One   way   to   think   analytically   is   to   think   of   a   subject   (reading 
workshop)   and   to   think   about   the   parts   of   that   subject.    How   could 
you   divide   up   the   reading   workshop   into   parts   and   how   does   that 
thinking   about   parts   help   you   come   to   new   ideas   about   reading 
workshop?    Jot   your   thinking. 

2. Give   the   simple   invitation:   “I’m   noticing   that   some   of   you   are   thinking 
about   the   reading   workshop   in   three   parts;   whole   group,   small 
group,   individual.    Others   are   thinking   about   it   in   two   parts;   last   year 
and   this   year.    What   other   ways   can   you   break   up   reading 
workshop?” 

3. Others   of   you   are   ranking   most   helpful,   next   helpful   etc.   parts   of 
reading   workshop.    “How   else   can   you   rank   the   reading   workshop?” 

4. After   a   few   minutes,   invite   them   to   talk   with   their   partners 
analytically   about   reading   workshop-   talk   about   parts,   ranks   and 
selections. 

5. Next,   ask   the   class   to   continue   their   conversations,   but   this   time 
thinking   analytically   by   comparing.    Before   they   start,   ask   them   to 
think   about   what   they   will   compare;   reading   vs.   writing   workshop? 
 The   parts   to   a   reading   workshop?   Similarities   and   di�erences   in 
whole   group   vs.   small   group?    Etc 

6. Practice   now   by   thinking   analytically   about    Home   of   the   Brave.     First 
make   a   plan,   will   you   compare,   rank   or   compare?     

7. After   they   wrote   a   few   minutes,   share   with   them   that   often   they   may 
even   combine   these   ways   of   thinking 
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2. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I   have 
walked;   I   will   have   walked )   verb   tenses. 

3. Use   verb   tense   to   convey   various   times,   sequences, 

states,   and   conditions. 

4. Recognize   and   correct   inappropriate   shifts   in   verb 

tense. 

5. Use   correlative   conjunctions   (e.g.,    either/or, 
neither/nor ). 

 

L.5.2.   Demonstrate   command   of   the   conventions   of   standard 

English   capitalization,   punctuation,   and   spelling   when 

writing.  

1. Use   punctuation   to   separate   items   in   a   series. 

2. Use   a   comma   to   separate   an   introductory   element 

from   the   rest   of   the   sentence. 

3. Use   a   comma   to   set   o�   the   words    yes    and    no    (e.g., 

Yes,   thank   you ),   to   set   o�   a   tag   question   from   the   rest 

of   the   sentence   (e.g.,    It’s   true,   isn’t   it? ),   and   to   indicate 

direct   address   (e.g.,    Is   that   you,   Steve? ). 
4. Use   underlining,   quotation   marks,   or   italics   to   indicate 

titles   of   works. 

5. Spell   grade-appropriate   words   correctly,   consulting 

references   as   needed. 
 

Knowledge   and   Language 

L.5.3.   Use   knowledge   of   language   and   its   conventions   when 

writing,   speaking,   reading,   or   listening.  

1. Expand,   combine,   and   reduce   sentences   for 

meaning,   reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of   English   (e.g., 

dialects,   registers )   used   in   stories,   dramas,   or   poems. 

 

Vocabulary   Acquisition   and   Use 

L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 

multiple-meaning   words   and   phrases   based   on   grade   5 

reading   and   content,   choosing   �exibly   from   a   range   of 

strategies.  

8. Children,   take   a   minute   to   think   about   how   you   want   to   read 

analytically   today   and   jot   that   idea   in   your   notebook.    Have   them 

raise   their   hand   with   the   decision   they   chose.     

 
Today   I   want   to   remind   you   that   when   aiming   to   write   well   about   reading,   it’s 

important   to   remember   that   revision   is   the   most   important   way   to   ratchet   up 

the   level   of   your   writing.     

1. Pass   out   the   example   of    Wringer    that   they   looked   at   previously   and 

ask   them   to   reread   it   again,   this   time   �agging   something   the   writer 

did   that   they   would   like   to   try.     

2. Share   some   ideas   with   your   partner.    Share   out   with   the   class. 

3. Emphasize   a   few   more   key   points:   Some   of   you   feel   that   you   can 

raise   the   level   of   your   entries   by   using   more   prompts   to   extend   and 

challenge   your   thinking,   others   realized   you   aren’t   spending   enough 

time   thinking   about   how   these   ideas   connect,   others   realized   they 

need   more   details   from   the   text 
4. As   you   read   today,   see   what   you   can   learn   from   these   writers.  

5. Allow   partners   to   revise   each   other’s   work   by   sharing   together   and 

giving   constructive   feedback.     

 
Bend   II:   Raising   the   Level   of   Writing   and   Talking   about   Literature 

(Teachers,   this   is   suggested   as   a   book   club   meeting   unit.    You   have   the 
autonomy   to   choose   when   in   September   launching   book   clubs   most   makes 
sense   to   you   and   your   students.    Upon   launching   book   clubs,   you   could   either 
have   clubs   meet   for   10   minutes   at   the   end   of   every   workshop   lesson 
(recommended),   or   each   club   meets   for   an   extended   period   of   time   once   a 
week,   or   you   have   two   20   minute   talk   times   twice   a   week   for   all   clubs   to 
engage   in   conversation.    This   is   not   put   in   the   plans   below,   you   have   to   decide 
what   makes   the   most   sense   for   your   class.) 
 

Today   I   want   to   teach   you   that   as   readers   sharpen   their   reading   and   thinking 

skills,   they   develop   the   eyes   to   not   only   see   more   in   a   text,   but   to   make 

more   signi�cance.    They   pay   more   attention   as   they   read   to   make 

something   of   observations   that   others   just   pass. 

1. Help   children   think   of   an   experience   that   was   saturated   with 

meaning   (a   time   when   they   were   with   someone   they   cared   about 

and   you   know   this   was   the   last   time   together,   or   a   place   that   really 

mattered   to   you   and   you   knew   you   were   leaving   it.) 
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1. Use   context   (e.g.,   cause/e�ect   relationships   and 
comparisons   in   text)   as   a   clue   to   the   meaning   of   a 
word   or   phrase. 

2. Use   common,   grade-appropriate   Greek   and   Latin 
a�xes   and   roots   as   clues   to   the   meaning   of   a   word 
(e.g.,    photograph,   photosynthesis ). 

3. Consult   reference   materials   (e.g.,   dictionaries, 
glossaries,   thesauruses),   both   print   and   digital,   to   �nd 
the   pronunciation   and   determine   or   clarify   the 
precise   meaning   of   key   words   and   phrases. 

 
L.5.5.   Demonstrate   understanding   of   �gurative   language, 
word   relationships,   and   nuances   in   word   meanings.  

1. Interpret   �gurative   language,   including   similes   and 
metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of   common 
idioms,   adages,   and   proverbs. 

3. Use   the   relationship   between   particular   words   (e.g., 
synonyms,   antonyms,   homographs)   to   better 
understand   each   of   the   words. 

 
L.5.6.   Acquire   and   use   accurately   grade-appropriate   general 
academic   and   domain-speci�c   words   and   phrases,   including 
those   that   signal   contrast,   addition,   and   other   logical 
relationships   (e.g.,    however,   although,   nevertheless,   similarly, 

moreover,   in   addition ). 
 
 

2. Guide   them   towards   a   story,   and   if   they   can’t   come   up   with 
something,   tell   them   to   imagine   it   (last   time   with   your   best   friend   and 
something   funny   happens.) 

3. Tell   them   that   what   they   need   to   realize   is   that   they   are   thinking 
interpretively.    Think   about   the   little   things   in   a   story   that   suddenly 
become   more   meaningful.    Share   an   example   from   text   everyone 
knows. 

4. Guide   them   to   know   that   as   they   are   reading   today,   they   will   be 
thinking   about   the   meanings   they   are   �nding   and   making.  

5. Practice   with    Home   of   the   Brave    by   reading   the   next   section   aloud 
and   asking   the   kids   to   listen   interpretively,   letting   details   take   on 
signi�cance. 

6. Set   up   clubs.    Set   them   up   for   their   reading   today.    “The   challenge   for 
today   will   be   to   read   your   own   club   books   with   the   same   alertness 
and   eagerness   you’ve   brought   to   the   class   lessons.” 

7. Allow   clubs   to   talk   and   make   a   plan   for   their   reading   today.    They 
must   choose   a   stopping   spot.     

8. If   they   �nish   early,   they   must   reread   and   jot   for   talking.      
 
Today   I   want   to   teach   you   that   the   best   part   of   reading   with   others   is   that   it 
changes   you.    You   end   up   viewing   the   text   through   the   eyes   of   others,   and 
therefore   seeing   more   than   you   would   otherwise   have   seen.  

1. Tell   students   about   reading   a   book   in   a   parent-child   book   club, 
explaining   that   the   kids   and   parents   saw   things   di�erently  

2. Flip   back   to   the   current   situation   expressing   that   it   is   common   to   be 
in   book   clubs   where   members   interpret   books   di�erently.    Those 
di�erent   views   can   be   enriching.  

3. Show   clip   of   a   book   club   talking,   asking   them   to   name   out   ways   the 
readers   allow   each   other’s   thought   to   a�ect   their   own.  

4. Chart   with   class   How   Club   Members   Learn   from   Each   Other’s   Ideas. 
5. Remind   students   that   they   want   to   be   the   kind   of   readers   and   book 

club   members   whose   thinking   if   a�ected   by   those   around   them.  
 
Today   I   want   to   teach   you   that   readers   link   ideas   together   to   build   larger 
theories   or   interpretations.    As   they   think   about   how   ideas   might   connect, 
they    ask,   “Could   there   be   a   larger   truth   or   lesson   here?” 

1. Share   the   work   of   a   student   who   developed   several   smaller   ideas 
about   a   book.    Ask   students   to   look   across   the   ideas   and   think   about 
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how   they   connect,   before   sharing   the   interpretive   work   of   the 

student.  

2. Study   the   jots   that   the   student   has   made   by   projecting   them   for   all 

to   see.    “What   connections   between   these   ideas   do   you   see?    What 

questions   do   these   ideas,   taken   together,   raise?”    Turn   and   talk. 

3. Share   some   out   and   then   hear   what   the   student   wrote   in   their 

notebook   as   the   bigger   idea. 

4. Now   it   is   your   book   clubs   turn   to   try   this   out.    With   your   groups,   �rst 

retrace   the   steps   that   you   just   did   to   connect   issues   together   to   �nd 

the   larger   theory.     

5. Ask   the   students   to   go   through   the   jottings   they   have   in   their 

notebooks   and   try   to   determine   what   life   lessons   can   be   learned.  

6. Remind   students   that   one   way   readers   build   interpretations   is   by 

linking   similar   ideas   together   to   build   larger   theories   and   then 

asking,   “Is   there   a   larger   truth   or   lesson   here?”    The   ideas   that   they 

have   function   like   an   umbrella   and   the   whole   story   �ts   underneath   it. 

  

 
Today   I   want   to   remind   you   that   once   a   reader   has   developed   an 

interpretation   about   a   book,   it   is   important   that   he   or   she   stay   with   that   idea. 

 As   readers,   you   must   read   on   in   your   book   looking   for   more   places   that   �t 

with   or   change   your   idea.     

1. Tell   the   importance   of   mental   �exibility  

2. Model   this   by   taking   an   idea   the   class   developed   in   read-aloud   and 

showing   students   how   you   read   a   bit   of   a   chapter   with   the   idea   as   a 

lens.    “As   a   class,   we   developed   the   idea   of   hope-   Hope   can   help 

people   survive   hard   times   and   go   on-    I’m   going   to   hold   on   to   this 

idea   as   we   read   on.     

3. As   you   read   on,   stop   and   ask,   “what   is   this   idea   of   hope?    Is   it   a   good 

or   bad   thing?    Will   this   idea   about   Keck   change   as   we   gather   new 

information?” 

4. Reread   the   chapter   from   the   previous   day.    At   the   end   of   the   chapter, 

discuss   �ndings   and   how   it   is   connecting   to   the   idea   of   hope.  

5. Continue   on   with    Once   there   was... and   stop   at   the   line    and   take   me 

far   from   the   pain   in   my   belly   and   the   tight   knot   in   my   heart.     When 

�nished   discuss   how   the   interpretation   of   the   story   is   evolving.     
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6. Read   the   last   portion   of   the   chapter,   giving   the   students   an 

opportunity   to   try   the   same   work   by   discussing   in   clubs   what   they 

notice.    Share   out. 

7. Remind   students   of   the   day’s   strategy   and   send   them   o�   to   read, 

think   and   write   in   ways   that   nurture   their   interpretations.  

 

Today   I   want   to   teach   you   that   when   di�erent   readers   read   the   same   book, 

they   often   develop   di�erent   viewpoints.    The   di�erences   can   spark   a   debate 

where   each   person   presents   his/   her   position   and   then   supports   it   with 

evidence-   aiming   to   persuade   the   other   person. 

1. Teach   children   that   debates   can   only   occur   around   an   idea   that   can 

be   argued   from   both   sides.    Channel   students   to   test   whether   ideas 

you   suggest   qualify   and   to   generate   others. 

2. Talk   about   how   di�cult   it   is   to   come   up   with   provocative,   brave   ideas. 

 Go   over   several   ideas   and   have   students   decide   if   it   will   work   for   a 

debate   or   if   it   is   too   easy.    Next,   they   work   with   a   group   to   come   up 

with   debatable   ideas   about    Home   of   the   Brave . 

3. Demonstrate   how   to   develop   an   evidence-based   argument   for   or 

against   one   of   the   claims   related   to   the   read-aloud.    Challenge-   take 

the   side   that   is   harder   to   defend,   leave   the   other   side   for   the   class. 

 Introduce   a   claim   to   the   class   that   they   will   take-   “Ganwar   is   a   bad 

in�uence   on   Keck.” 

4. First   decide   which   position   will   you   be,   pro   or   con?    Think   over   the 

book,   review   your   notes,   recall   your   ideas   and   then   list   on   your 

�ngers   the   evidence   that   you   have.    Review   what   you   did   with   the 

class.  

5. Next,   ask   the   students   to   take   a   position   di�erent   than   yours   and 

collect   some   evidence   with   the   kids   around   them   that   support   that 

Ganwar   is   bad   for   Keck.     

6. Pass   out   copies   of   the   pages   for   them   to   review   so   that   they   can   cite 

the   text.    You   have   3   minutes   to   focus   on   this.  

7. On   chart   paper,   show   some   key   phrases   that   could   be   used   during   a 

debate   (see   pg.   122.   of   the    Teacher’s   College   Units   of   Study) 

 
Today   I   want   you   to   participate   in   a   bare-bone   debate   using   the   phrases   on 

the   chart   paper.  
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1. “I   will   go   �rst   taking   the   position   that   Ganwar   is   good   for   Keck.”    As 
you   list   your   reasons,   touch   each   �nger   and   show   evidence   from   the 
text.  

2. Ask   students   to   launch   into   an   argument   using   what   they   have 
gathered   in   their   groups.  

3. Before   they   go   o�   to   read,   ask   them   to   sit   in   their   book   club   groups 
and   come   up   with   a   debatable   idea   that   they   will   read   and   think 
about   today   (pass   out   a   list   of   ideas   to   help   (pg.   123   in    Units   of   Study 
book) 

4. Tell   children   that   they   should   be   able   to   debate   their   own   position   as 
well   as   the   opposing   one  

 
Today   I   want   to   teach   you   how   to   have   your   �rst   debate...a   book   club 
debate! 

1. Unveil   a   chart   titled   “Let’s   Have   a   Club   Debate”   (pg.   127    Units   of   Study 
book) 

2. Remind   them   that   they’ve   already   completed   step   1.    Right   now   they 
will   caucus   (meet)   with   same-side   club   partners.    Questions   to   think 
about   are:   What   will   be   your   best   reasons   and   evidence?    Who   will 
be   your   �rst   presenter?  

3. Rehearse   a   little   and   practice   being   convincing-   use   your   voice   to 
state   your   case   strongly.  

4. One   child   from   each   side   presents   to   the   club   for   one   minute,   then 
switch   sides. 

5. Caucus   again   and   plan   rebuttal   for   tomorrow. 
 
Today,   our   minilesson   is   an   inquiry,   an   investigation,   exploring   an   important 
question:   “What   do   book   club   members   do   in   an   e�ective   book   club   that 
lifts   the   level   of   the   club’s   work?” 

1. On   chart   paper,   jot   a   few   subtopics   and   ask   each   student   to   take   one 
of   the   four   questions   as   a   lens.    Each   book   club   member   should 
have   a   di�erent   role.    Prep   each   lens   quickly   and   then   show   video   of 
a   book   club   and   tell   the   class   to   focus   on   their   lens. 

2. Show   the   video,   stopping   intermittently   to   give   students   a   chance   to 
share   observations   with   their   group. 

3. Call   the   students   back   together   and   add   to   the   chart   based   on   their 
ideas.  

 
Bend   III:   Thematic   Text   Sets:   Turning   Texts   Inside   Out 
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Today   I   want   to   teach   you   that   when   you’re   exploring   universal   themes, 

what’s   really   interesting   is   how   authors   will   develop   those   themes 

somewhat   di�erently.    Sophisticated   readers   ask,   “What’s   the   same   and 

what’s   di�erent   in   how   this   theme   plays   out   in   di�erent   texts?” 

1. Have   each   book   club   pick   a   theme   that   applies   to   the   book   they   are 

currently   reading.    Ask   them   to   write   it   on   a   sentence   strip   and 

display   on   chart   paper.  

2. Explain   that   themes   are   universal   and   can   be   found   in   many   places. 

 Though   the   speci�cs   are   di�erent,   two   texts   could   advance   the 

same   theme.    Discuss   some   of   the   themes   they’ve   listed   and   if   any 

seem   similar. 

3. Remind   students   to   use   an   idea   as   a   lens   through   which   to   read   a 

text,   especially   when   considering   a   theme.   Read   key   parts   of    Fly 

Away   Home    and    Home   of   the   Brave    to   see   if   the   themes   are 

applicable   to   the   text. 

4. Review   what   you   did.    First -    found   a   way   that   these   books   might   be 

similar.    Then   tested   the   idea   by   rereading   parts   of   the   second   book, 

testing   to   see   if   the   theme   seems   important   across   the   book.     

5. Turn   over   the   reins   to   students   and   read   a   few   more   scenes   from    Fly 

Away   Home -   with   a   lens   on   comparing   and   contrasting.    Continue 

focusing   on    Fly   Away   Home    focusing   on   the   idea   of   hope   and   how   it 

is   similar   and   di�erent   to    Home   of   the   Brave . 

6. Decide   as   a   group,   which   two   you’d   like   to   start   with,   reminding   them 

that   their   goal   is   to   �nd   a   text   that   advances   the   same   theme   as   the 

novel   they   have   been   reading.     

 
Today   I   want   to   teach   you   that   strong   readers   deepen   interpretation   of   their 

story   by   revising   interpretations   to   make   them   more   nuanced   and   precise. 

1. Although   it’s   true   that   ____,   it’s   also   true   that   ___ 

2. At   �rst   I   thought__,   but   then   I   realized____ 

3. The   characters   are   similar   because   ____,   the   characters   are   di�erent 

because   ____.    This   a�ects   the   theme   because   _____. 

4. The   setting   in   similar   because   ____,   the   setting   is   di�erent   because   ___. 

 This   a�ects   the   theme   because   ____. 

5. The   characters’   problems   are   similar   because   ___,   the   characters’ 

problems   are   di�erent   because   ___.    This   a�ects   the   theme   because 

____. 
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6. The   characters’   relationships   are   similar   because   ____,   the   characters’ 

relationships   are   di�erent   because   ____.    This   a�ects   the   theme 

because   ___. 

 
Today   I   want   to   teach   you   that   one   way   readers   think   about   a   theme   in   more 
complex   ways   is   to   think   how   di�erent   characters   connect   to   that   theme. 
Readers   think   about   how   a   character   relates   to   a   theme   through   their 
thoughts,   actions   and   dialogue.    They   also   think   about   which   characters 
work   against   the   theme.  

1. Channel   students   to   think   about   how   di�erent   characters   connect   to 
a   theme   and   remind   students   to   use   evidence   to   support   their   ideas. 

2. Channel   students   to   plan   their   book   club   work   to   read   and   reread 
texts   and   use   all   they   have   learned   about   analyzing   themes.     

3. Make   a   plan   with   your   book   club,   “Will   you   reread   parts   of   the   story 
to   think   about   author’s   decision?    Read   a   new   story   to   see   how   the 
author   presents   that   theme?” 

 
Today   I   want   to   teach   you   that   it   can   be   helpful   to   think   about   the   choices 
authors   make   (and   the   ones   they   don’t),   as   a   way   to   come   to   new   insights   as 
a   reader. 

1. Model   how   you   would   do   this   with    Home   of   the   Brave ,   asking 
students   to   think   along   with   you. 

2. Debrief   by   discussing   how   you   thought   about   alternatives,   which 
created   new   thinking. 

3. Ask   the   students   to   revisit   the   beginning   of   their   books,   asking   what 
an   author   could   have   done   but   chose   not   to.    In   book   clubs,   have 
them   work   through   the   beginning   of   their   books   trying   to   imagine 
other   ways   the   story   could   have   begun,   and   then   to   understand   the 
choice   the   author   did   make. 

4. Recap   the   work   that   the   students   just   did   and   send   them   o�   to 
consider   today’s   strategy   as   they   look   between   their   two   texts.    Add 
to   anchor   chart   for   ‘Deeper   Interpretation   Readers   Can..’  

 
Today   I   want   to   teach   you   that   when   you   study   a   text,   it   can   be   illuminating 
to   study   the   author’s   goals   and   the   techniques   he   or   she   uses   to   achieve 
them.  

1. Ask   the   class   to   turn   and   talk   to   their   clubs   about   what   their   story   is 
really   about   and   how   they   have   or   plan   on   making   that   clear   to   the 
reader.     
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2. Introduce   the   class   to   the   Narrative   Writer’s   Techniques   and   Goals 
chart.    Discuss   which   of   these   are   new   to   them   and   which   ones 
seem   familiar. 

3. Now,   using   both   charts,   ask   them   what   they   notice   goal   the   author 
achieved   and   what   technique   they   used   to   achieve   that.     

4. Have   the   students   study   part   of    Home   of   the   Brave    and   to   think   about 
the   goals   and   techniques   the   author   has   used. 

5. Before   they   go   o�   to   read,   they   need   to   make   a   plan   as   to   how   they 
will   study   the   author’s   goals. 

 
CELEBRATION :       Today   I   want   to   invite   you   to   participate   in   a   literary   salon   as 
a   fun   way   to   show   o�   your   new,   sophisticated   thoughts   about   literature. 
We   prepare   to   celebrate   by: 

1. Breaking   up   books   clubs   and   meeting   with   a   new   group   of   6-7 
peers. 

2. Options   for   “mingling:”      A.      Act   like   they   are   the   author   of   one   of   the 
books   they   read,   and   tell   about   amazing   ideas   in   that   book   as   if   they 
are   our   own.      B.      Discuss   in   “mini-book   talk,”   describing   what   author 
accomplished   in   terms   of   character,   plot,   or   theme,   and   citing 
speci�c   examples   from   the   text   to   support   ideas.      C.      Use 
goal/technique   cards   to   support   discussion   of   book. 

 
 
 
 
 
Sample   Assessments: 

● Student   Notebooks:      Students   take   notes   and   organize   ideas   in 
self-generated   entries 

● TCRWP   Running   Records 
● TCRWP   Performance   Assessments 
● Words   Their   Way   spelling   inventory  
● Formative/anecdotal   assessments   (data   collected   during   small 

group,   1:1   conferences,   active   engagement,   and   share   time) 
 

Instructional   Strategies: 
  Interdisciplinary   Connections 
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● Close   Reading   of   primary   documents,   works   of   art,   music   lyrics, 

videos,   and   advertisements 

● Research   Simulation   Task-type   interpretation   across   multiple   texts 

on   the   same   topic   (using   paired   texts   such   as   those   available   on 

Newsela) 

● Use   Standards   for   Mathematical   Practice   to   support   debate/inquiry 

across   ALL   content   areas 

 

  Technology   Integration 

        Ongoing: 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available. 

● Listen   to   books   on   websites   (pbskids.org/lions/index.html, 

storylineonline.net,   storyit.com,   Elementary   Connections   Page)  

● Use   document   camera   or   overhead   projector   for   shared   reading   of 

texts. 

 

      Other: 

● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook   software 

to   write   the   words   from   their   word   sorts. 

● Use   Inspiration   to   create   a   double   timeline   looking   at   plot   events   and 

character   motivation. 

● Develop   a   character   eulogy   of   a   main   character   in   the   book.   ( Be 
sensitive   to   the   timing   and   needs   of   students   in   your   class) 

 

   Media   Literacy   Integration 

● Use   multiple   forms   of   print   media   (including   books, 

illustrations/photographs/artwork,   video   clips,   commercials, 

podcasts,   audiobooks,   Playaways,   newspapers,   magazines)   to 

practice   reading   and   comprehension   skills. 

 

  Global   Perspectives 

    
 

The   following   skills   and   themes   listed   to   the   right   should   be 

re�ected   in   the   design   of   units   and   lessons   for   this   course   or 

content   area. 

21 
st 
   Century   Skills: 

      Creativity   and   Innovation 

       Critical   Thinking   and   Problem   Solving 
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         Communication   and   Collaboration 
       Information   Literacy 
       Media   Literacy 
       Life   and   Career   Skills 
 
21 st    Century   Themes   (as   applies   to   content   area): 
      Financial,   Economic,   Business,   and 
      Entrepreneurial   Literacy 
      Civic   Literacy 
      Health   Literacy 

 
Professional   Resources: 

● TCRWP   Reading   Book   1:       Interpretation   Book   Clubs,    Grade   5,   ©   2015 
● Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
● Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
● TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
● Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 
● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 
Mentor   Texts: 

● Fly   Away   Home    by   Eve   Bunting 
● Home   of   the   Brave     by   Katherine   Applegate 
● Bu�alo   Bill    by   Ingri   and   Edgar   Parin   d’Aulaire  
● Cassie’s   Journey:    Going   West   in   the   1860s    by   Brett   Harvey  
● Dandelions    by   Eve   Bunting  
● Going   West!    Journey   on   a   Wagon   Train   to   Settle   a   Frontier   Town     by   C.   Johmann  
● Long   Way   to   a   New   Land    (I   Can   Read   Series)   by   Joan   Sandin 

 
 
 
 
 
Tackling   Complexity:   Moving   Up   Levels   of   Non�ction 
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The   non�ction   texts   your   �fth-graders   are   reading   are   complex;   they   raise   important   challenges.    These   texts   tend   not   to   contain   supportive 

headings   and   subheadings,   nor   the   pop-out   sentences   that   highlighted   main   ideas   in   the   passages   your   students   used   to   read.    These 

complexities   are   often   glossed   over   because   of   the   engaging   visuals   and   catchy   fonts   that   make   the   texts   appear   deceptively   simple.    This 

unit   sets   out   to   directly   address   these   challenges.    Across   the   unit,   your   students   will   study   ways   in   which   their   texts   are   becoming   more 

complex,   and   they   will   realize   that   the   reading   strategies   they   used   to   rely   on   are   insu�cient   for   these   new   challenges.    At   the   same   time, 

this   unit   supports   students   in   building   independent   non�ction   reading   lives   outside   of   school.    You   will   help   students   see   that   readers   turn 

to   complex   non�ction   because   those   texts   give   them   access   to   the   knowledge   they   seek   and   open   doors   of   opportunity.     

 

Across   Bend   I,   you’ll   help   students   inquire   into   the   ways   complex   non�ction   gets   hard,   and   you’ll   support   them   in   developing   skills   and 

strategies   to   tackle   those   di�culties.    In   Bend   II,   you’ll   invite   students   to   take   on   independent   inquiry   projects   studying    the   topic   they   most 

want   to   learn   about.    Your   teaching   will   support   students   in   transferring   everything   they’ve   learned   about   making   meaning   from   complex 

texts   to   texts   on   their   inquiry   topic.    You   will   extend   this   work,   helping   students   to   synthesize   across   texts   and   critically   analyze   author’s 

craft.      
Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  
 

● Determine   importance   and   synthesize   information   in   expository   non�ction 

● Read   from   various   non�ction   text   structures 

● Read   contrasting   texts   to   determine   new   complexities   within   them 

● Apply   knowledge   about   non�ction   reading   to   inquiry 

 

Essential   Questions 

What   provocative   questions   will   foster   inquiry, 

understanding,   and   transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

 

Essential   Question:    How   can   I   read   tons   of   high‑interest 

non�ction   texts,   reading   to   learn   all   that   I   can,   and   to 

read   faster,   smoother,   with   absorption—while   also 

learning   from   the   texts. 

 

Bend   I: 
● How   can   I   understand   what   I   read,   aware   not   just 

of   the   content   but   also   of   the   structure   and   of 

reasons   why   that   structure   is   a   good   one   for 

carrying   the   content? 

Bend   II: 

 

Students   will   understand   that… 

● Readers   read   to   gather   information   about   a   topic. 

● Readers   synthesize   information   and   determines   important   as   they   read. 

● Readers   read   from   various   non�ction   text   formats   paying   attention   to   the 

text   structure. 

● Readers   build   theories   about   what   the   text   is   telling   and   suggesting. 
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● How   can   I   build   theories   about   what   the   text 

says,   in   noting   not   just   what   it   actually   says   but 

also   what   it   suggests? 

Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

  Instructional   Focus: 

Bend   I:   Working   with   Text   Complexity  

Today   I   want   to   teach   you   that   readers   don’t   see   with   their   eyes   alone,   but   with 

their   minds.    Reading   any   text   well   requires   you   to   approach   that   text,   knowing 

things   that   are   apt   to   be   important.    That   knowledge   comes   from   knowing   about 

the   genre.     

1. Use   an   article   to   demonstrate   that   readers   approach   non�ction   with   a 

short   list   of   things   that   are   apt   to   be   important,   reading   with   extra 

alertness   because   of   that   short   list.     

2. Read   �rst   part   from   ‘Lessons   from   the   Deep’   together.    Pause   while 

reading   and   draw   students’   attention   to   cues   you   noted   that   helped   you 

notice   main   ideas   and   their   supports.  

3. Remind   students   that   the   work   done   today   can   be   transferrable   to 

another   text   and   another   day. 

4. Channel   students   to   listen   alertly   as   you   continue   reading   the   text,   then 

engage   them   in   partner   conversation   about   the   things   it   pays   o�   for 

non�ction   readers   to   think   about.  

 

Readers,   today   I   want   to   teach   you   that   when   readers   orient   themselves   to 

complex   non�ction   texts,   they   use   text   features   and   their   knowledge   of   the 

topic   to   help.    But   as   you   begin   reading,   you   also   need   to   live   in   the   gray   area   for 

a   while,   to   tolerate   confusion,   knowing   the   focus   of   the   text   may   be   revealed 

slowly. 

1. Demonstrate   how   to   preview   the   overall   text,   to   generate   tentative 

hypothesis   for   how   the   text   will   go.    Highlight   that   the   topic   is   not   always 

immediately   obvious.     

2. Demonstrate   a   second   way   to   orient   yourself   to   a   complex   text, 

highlighting   that   a   table   of   contents   can   be   confusing   or   nonexistent. 

 Explain   to   them   that   it   is   important   for   them   to   muddle   through   the 

uncertainty.     

3. Channel   partners   to   preview   a   chapter   together   to   orient   themselves    to 

it.    Help   them   revise   hypotheses   as   needed   as   they   begin   reading,   based 

on   clues   in   the   structure   and   content   of   the   text.  

Progress   Indicators   for   Reading   Informational   Text 

Key   Ideas   and   Details 

RI.5.1.   Quote   accurately   from   a   text   and   make   relevant 

connections   when   explaining   what   the   text   says 

explicitly   and   when   drawing   inferences   from   the   text.  

 

RI.5.2.   Determine   two   or   more   main   ideas   of   a   text   and 

explain   how   they   are   supported   by   key   details; 

summarize   the   text. 

 

RI.5.3.   Explain   the   relationships   or   interactions   between 

two   or   more   individuals,   events,   ideas,   or   concepts   in   a 

historical,   scienti�c,   or   technical   text   based   on   speci�c 

information   in   the   text. 

 

Craft   and   Structure 

RI.5.4.   Determine   the   meaning   of   general   academic   and 

domain-speci�c   words   and   phrases   in   a   text   relevant   to 

a    grade   5   topic   or   subject   area . 
 

RI.5.5.   Compare   and   contrast   the   overall   structure   (e.g., 

chronology,   comparison,   cause/e�ect, 

problem/solution)   of   events,   ideas,   concepts,   or 

information   in   two   or   more   texts. 

 

RI.5.6.   Analyze   multiple   accounts   of   the   same   event   or 

topic,   noting   important   similarities   and   di�erences   in   the 

point   of   view   they   represent. 

 

Integration   of   Knowledge   and   Ideas 
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RI.5.7.   Draw   on   information   from   multiple   print   or   digital 
sources,   demonstrating   the   ability   to   locate   an   answer 
to   a   question   quickly   or   to   solve   a   problem   e�ciently. 
 
RI.5.8.   Explain   how   an   author   uses   reasons   and   evidence 
to   support   particular   points   in   a   text,   identifying   which 
reasons   and   evidence   support   which   point(s). 
 
RI.5.9   Integrate   and   re�ect   on   (e.g.   practical   knowledge, 
historical/cultural   context,   and   background   knowledge) 
information   from   several   texts   on   the   same   topic   in   order 
to   write   or   speak   about   the   subject   knowledgeably.  
 
Range   of   Reading   and   Level   of   Text   Complexity 
RI.5.10.   By   the   end   of   year,   read   and   comprehend   literary 
non�ction   at   grade   level   text-complexity   or   above,   with 
sca�olding   as   needed.  
 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word 
analysis   skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 
correspondences,   syllabication   patterns,   and 
morphology   (e.g.,   roots   and   a�xes)   to   read 
accurately   unfamiliar   multisyllabic   words   in 
context   and   out   of   context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to 
support   comprehension. 

1. Read   grade-level   text   with   purpose   and 
understanding. 

2. Read   grade-level   prose   and   poetry   orally   with 
accuracy,   appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word 
recognition   and   understanding,   rereading   as 
necessary. 

 

4. Challenge   readers   to   practice   this   in   their   reading   today. 
 
Today,   let’s   explore   one   way   non�ction   texts   get   complex:   main   idea.    Pose   the 
question,   “In   what   ways   does   main   idea   become   more   complex?” 

1. Engage   students   in   a   guided   inquiry   to   determine   di�erent   ways   in   which 
main   idea   becomes   increasingly   complex,   coaching   along   the   way   to   lift 
the   level   of   the   inquiry.  

2. Continue   rereading    When   Lunch   Fights   Back    keeping   the   question   in 
mind.    While   reading,   pause   in   the   middle   and   coach   students   to   notice 
the   ways   the   author   is   teaching   about   the   main   idea   and   giving   them 
time   to   discuss   their   thoughts   about   what   they   are   seeing.     

3. Name   the   big   ideas   partnerships   discovered.     
4. Continue   reading   aloud   the   text,   setting   students   up   to   identify   additional 

ways   main   ideas   become   complex.     
 
Readers,   today   I   want   to   teach   you   that   once   readers   know   how   a   non�ction   text 
is   complex   when   it   comes   to   main   ideas,   they   can   develop   and   draw   on   a   toolkit 
of   strategies   to   support   them   in   determine   the   main   ideas.     

1. Suggest   that   many   students   reported   that   they   invented   a   strategy   for 
discerning   the   main   idea   when   none   is   stated.    Detail   the   strategy. 
 Recruit   students   to   study   a   video   clip.    Set   them   up   to   note   the   multiple 
main   ideas   forwarded   in   the   video   and   then   to   determine   which   main 
ideas   are   most   supported   by   the   text.     

2. Record   two   main   ideas   the   video   forwards.    Ask   students   to   record   the 
main   ideas   they   found   and   to   �nd   the   strongest   details   that   support 
those   main   ideas.    Show   the   video   clip   again.     

3. Name   the   transferrable   reading   work   students   just   engaged   in   with   the 
video   clip,   and   set   students   up   to   try   similar   work   with   the   texts   they’ve 
been   reading.     

4. Remind   students   to   pull   �exibly   from   their   repertoire   of   main   ideas 
strategies   and   to   begin   taking   notes   that   mirror   the   main   ideas   and 
supportive   details   in   the   text.     

 
● Readers,   today   I   want   to   teach   you   that   as   non�ction   texts   become   more 

complex,   the   vocabulary   the   author   uses   becomes   hard   and    technical, 
and   the   clues   that   help   readers   �gure   out   what   the   words   mean   are   often 
hidden.    When   this   happens,   you   have   to   search   for   clues   all   around   the 
word   to   determine   what   it   might   mean.     

17 



Language   Standards 
Conventions   of   Standard   English 
L.5.1.   Demonstrate   command   of   the   conventions   of 

standard   English   grammar   and   usage   when   writing   or 

speaking.  

6. Explain   the   function   of   conjunctions, 

prepositions,   and   interjections   in   general   and 

their   function   in   particular   sentences. 

7. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I 
have   walked;   I   will   have   walked )   verb   tenses. 

8. Use   verb   tense   to   convey   various   times, 

sequences,   states,   and   conditions. 

9. Recognize   and   correct   inappropriate   shifts   in 

verb   tense. 

10. Use   correlative   conjunctions   (e.g.,    either/or, 
neither/nor ). 

 

L.5.2.   Demonstrate   command   of   the   conventions   of 

standard   English   capitalization,   punctuation,   and 

spelling   when   writing.  

6. Use   punctuation   to   separate   items   in   a   series. 

7. Use   a   comma   to   separate   an   introductory 

element   from   the   rest   of   the   sentence. 

8. Use   a   comma   to   set   o�   the   words    yes    and    no 

(e.g.,    Yes,   thank   you ),   to   set   o�   a   tag   question   from 

the   rest   of   the   sentence   (e.g.,    It’s   true,   isn’t   it? ),   and 

to   indicate   direct   address   (e.g.,    Is   that   you,   Steve? ). 
9. Use   underlining,   quotation   marks,   or   italics   to 

indicate   titles   of   works. 

10. Spell   grade-appropriate   words   correctly, 

consulting   references   as   needed. 
 

Knowledge   and   Language 

L.5.3.   Use   knowledge   of   language   and   its   conventions 

when   writing,   speaking,   reading,   or   listening.  

3. Expand,   combine,   and   reduce   sentences   for 

meaning,   reader/listener   interest,   and   style. 

1. Explain   to   students   how   the   day’s   work   will   go,   setting   them   up   to   read   a 

text   across   several   levels.    Engage   students   in   studying   an   excerpt   of   a 

text   written   at   a   level   2,   noticing   how   the   text   teaches   the   meaning   of 

unfamiliar   vocabulary   words   and   what   strategies   are   helpful..     

2. Have   students   read   a   level   4   version   of   the   same   text,   and   ask   them   to 

study   how   vocabulary   demands   become   increasingly   complex.    Remind 

students   of   previous   learning   by   revisiting   /   creating   a   chart   and   ask 

them   to   use   these   strategies   to   notice   an   author’s   embedded   clues.     

3. Finally,   ask   the   students   to   transfer   the   strategies   they   just   practiced   as   a 

new   section   of   a   text,   written   at   a   level   6.     

4. Connect   the   work   students   did   today   determining   the   meaning   of 

unfamiliar   vocabulary   words   with   the   work   the   should   do   when   they 

read.      

 

Readers,   today   I   want   to   start   with   a   question,   “How   often   does   it   really   pay   o�   to 

push   ourselves   to   look   inside   words   when   they   are   tricky?” 

1. Explain   how   the   inquiry   will   go.    Let   students   know   that   just   for   today, 

they   will   be   focused   on   looking   in   words.  

2. Convene   readers   and   share   a   few   examples   of   what   they   noticed   when 

they   pushed   themselves   to   look   in   words.    Caution   students   that   it   is 

equally   important   to   look   around   the   words,   and   channel   them   to   return 

to   the   same   words   they   have   studied,   this   time   looking   at   context   clues.  

3. Send   readers   o�   to   continue   to   read,   paying   special   attention   today   to 

how   they   �gure   out   tricky   vocabulary.     

 

Today,   I   want   to   teach   you   that   as   texts   get   more   complex,   readers   must   study 

and   consider   the   structure   of   those   texts,   noticing   the   overall   structure   and   how 

chunks   of   texts   are   built.  

1. Set   readers   up   to   discuss   the   overall   structure   of   a   non�ction   text,   in   this 

case   the   class   read   aloud.     

2. Share   out   what   the   students   noticed   and   what   was   hard.    Ask   them   to 

listen   as   you   read   aloud   a   chunk   of   text   from   a   tricky   section   and   to   name 

its   overall   structure.     

3. Set   students   up   to   study   structure   at   the   part   level,   noticing   parts 

contained   within   a   subtopic   and   then   labeling   those   parts   to   describe 

their   structure.     

4. Send   readers   o�   to   continue   to   read   and   to   notice   anything   interesting   or 

unusual   related   to   structure   as   they     read   today.  
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4. Compare   and   contrast   the   varieties   of   English 

(e.g.,    dialects,   registers )   used   in   stories,   dramas,   or 

poems. 

 

Vocabulary   Acquisition   and   Use 

L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 

multiple-meaning   words   and   phrases   based   on   grade   5 

reading   and   content,   choosing   �exibly   from   a   range   of 

strategies.  

4. Use   context   (e.g.,   cause/e�ect   relationships   and 

comparisons   in   text)   as   a   clue   to   the   meaning   of 

a   word   or   phrase. 

5. Use   common,   grade-appropriate   Greek   and   Latin 

a�xes   and   roots   as   clues   to   the   meaning   of   a 

word   (e.g.,    photograph,   photosynthesis ). 
6. Consult   reference   materials   (e.g.,   dictionaries, 

glossaries,   thesauruses),   both   print   and   digital,   to 

�nd   the   pronunciation   and   determine   or   clarify 

the   precise   meaning   of   key   words   and   phrases. 

 

L.5.5.   Demonstrate   understanding   of   �gurative   language, 

word   relationships,   and   nuances   in   word   meanings.  

4. Interpret   �gurative   language,   including   similes 

and   metaphors,   in   context. 

5. Recognize   and   explain   the   meaning   of   common 

idioms,   adages,   and   proverbs. 

6. Use   the   relationship   between   particular   words 

(e.g.,   synonyms,   antonyms,   homographs)   to 

better   understand   each   of   the   words. 

 

L.5.6.   Acquire   and   use   accurately   grade-appropriate 

general   academic   and   domain-speci�c   words   and 

phrases,   including   those   that   signal   contrast,   addition, 

and   other   logical   relationships   (e.g.,    however,   although, 
nevertheless,   similarly,   moreover,   in   addition ). 
 

 

Today,   I   want   to   teach   you   that   as   non�ction   readers   monitor   their   own 

comprehension,   they   notice   when   they’re   confused   or   feeling   stuck,   and   they 

turn   to   tools   and   strategies   for   help. 

1. Read   an   excerpt   from   a   text   aloud.    Model   how   you   notice   ways   that   the 

text   gets   complex   and   how   you   determine   whether   you   can   keep 

reading   or   need   to   turn   to   a   strategy   for   support.     

2. Explain   to   the   readers   that   we   have   been   focusing   on   how   text   becomes 

more   di�cult   in   non�ction   and   that   you   have   a   tool   that   will   help   them 

when   they   feel   it   is   getting   to   be   too   much.    (show   them   the   complexity 

cards-   online   resources) 

3. Go   through   the   cards   and   tell   the   kids   that   they   would   not   use   the   cards 

if   they   are   reading   along   and   their   mind   is   on   �re,   they   can   make   a   mental 

model   of   what   they   are   learning.    However,   if   they   are   not   sure   what   they 

are   reading   they   might   want   to   use   this   tool   to   help   them   think   about   the 

sources   of   text   complexity.  

4. Go   back   to   the   text   you   read   to   start   the   class   o�   and   demonstrate   how 

you   use   the   new   tool   to   identify   a   complexity   in   the   text   and   �nd   a 

strategy   that   will   help   you   tackle   that   complexity. 

5. Set   students   up   to   continue   reading,   monitoring   their   own 

comprehension.  

 

Today,   I   want   to   teach   you   that   when   readers   summarize   complex   non�ction 

texts,   they   craft   short   versions   of   a   text.    These   summaries   tend   to   include   the 

author’s   main   ideas,   how   those   main   ideas   relate   to   each   other,   and   the   key 

supportive   details.  

1. Use   an   anecdote   to   allow   students   into   the   idea   that   summarization   is 

important.    Suggest   that   as   texts   become   more   complex,   summarizing 

becomes   more   challenging.     

2. Channel   students   to   reread   a   text   that   the   class   will   summarize   today, 

asking   them   to   look   for   multiple   main   ideas   in   the   text   and   consider   how 

those   ideas   relate   to   each   other.    Have   students   reread    When   Lunch 
Fights   Back -   termites   with   the   toxic   bubbles-   and   to   note   any   key 

sentences   that   provide   evidence   for   the   main   idea. 

3. Channel   partnerships   to   identify   the   key   supportive   details   that   the 

author   uses   to   support   the   main   idea,   drawing   on   previous   work   with 

main   idea.    Remind   them   that   the   supportive   details   are   usually   threaded 

throughout   the   text,   rather   than   grouped   together.  
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4. Direct   the   class   to   take   the   shared   main   ideas   and   supportive   details   and 

to   “write-in-the-air”   their   own   iteration   of   a   summary   of   the   passage.   Give 

them   the   tip   to   make   sure   they   include   the   author   in   their   summary,   give 

credit   where   it   is   due.  

5. Share   one   out   and   debrief,   going   over   the   work   that   you   just   went   over 

hoping   all   readers   will   transfer   that.  

6. Launch   students   into   independent   reading,   reminding   them   about   how 

the   work   they   just   tried   can   support   them   in   holding   onto   the   content 

they   are   reading.     

 

Bend   II:   Applying   Knowledge   About   Non�ction   Reading   to   Inquiry   Projects 

Today   I   want   to   start   by   asking   you   a   question.    “How   is   the   work   we   do   as 

researchers   of   our   topics   (and   of   our   world)   similar   to   and   di�erent   from   the 

reading   work   we   do   in   books? 

1. Think   about   what   you   have   done   so   far   to   learn   about   your   inquiry   topic. 

 Whether   you   observed   your   gold�sh   as   he   swam   around   his   bowl   or 

interviewed   your   karate   teacher,   my   question   is   this:   “what   thinking   were 

you   doing?   How   was   it   similar   to   (and   di�erent   from)   the   thinking   you   do 

as   you   read   a   bunch   of   texts?” 

2. Investigate   your   notebook. 

3. Ask   students   to   share   out   and   create   class   chart  

4. As   you   go   o�   today,   I   want   you   to   think   about   your   topic   widely.   learning 

about   as   many   main   ideas   as   you   can   that   go   with   your   topic-   this   way 

you’ve   got   some   ideas   about   what   is   important   to   know.   Research   in 

di�erent   ways:   interviews,   surveys,   videos   or   observations.     

5. With   students,   create   a   research   plan   that   details   the   way   you   can 

accomplish   di�erent   ways   to   research.  

 

● Today   I   want   to   teach   you   one   reason   researchers   do   primary   research   is 

to   learn   as   much   as   they   can   about   their   topic 

1. Share   with   the   class   the   notes   you   took   from   interviewing   the   science 

teacher   about   being   a   scientist,   the   survey   you   took   and   observations 

you   made.   (see   pg.   105   of    Units   of   Study) 
2. Students   should   reread   the   primary   research   they’ve   done   so   far   to 

discover   patterns   and   identify   main   ideas   that   are   already   signi�cant   to 

their   topics. 

3. Remind   students   to   continue   the   work   they   did   earlier   with   building 

vocabulary   and   word   solving. 
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4. Gather   with   partners   and   share   the   main   ideas   they’ve   already 

generated.     

 

Today   I   want   to   teach   you   that   readers   come   to   texts   di�erent   once   they   have 

some   expertise   on   their   topic.    You   read   di�erently,   and   see   more,   because   you 

have   this   knowledge   in   mind.  

1. Readers,   yesterday   you   helped   me   study   the   notes   I   took   from   my 

interviews   and   observation   and   identify   patterns   and   main   ideas.    Reveal 

list   from   yesterday.   (pg.   105   in    Units   of   Study   book ) 
2. Read   over   this   list   with   your   partner   and   remind   yourself   of   the   main 

ideas   that   are   important   to   our   topic.  

3. Read   a   chunk   of   text   from    Alien   Deep    (pg.   17)   and   instead   of   just   noticing 

details   that   the   author   teaches,   can   we   �nd   information   that   supports   our 

main   ideas   we   already   know? 

4. Read   once   through,   have   students   turn   and   talk   about   what   they   have 

discovered   and   then   read   again-   this   time   using   the   main   idea   chart   to 

help   us. 

5. Discuss   how   this   part   shows   how   scientists   work   in   di�erent   ways. 

6. Continue   reading    Alien   Deep    as   the   class   listens   as   an   expert   to   push 

themselves   to   see   more   in   the   text 

7. Have   class   discuss   if   it   followed   our   main   idea   about   scientists.    When 

they   decide   it   hasn’t,   ask   them   to   choose   a   main   idea   and   reread   with 

that   in   mind. 

8. Reread   your   research   notes,   looking   for   additional   main   ideas   that   may 

pop   up. 

 

Today   I   want   to   teach   you   that   there   are   many   kinds   of   non�ction   texts   that   you 

can   read:   historical,   scienti�c,   and   technical. 

1. Meet   on   the   rug   and   each   student   brings   a   familiar   text   on   their   topic.  

2. Talk   about   how   some   students   are   reading   historical   texts,   texts   about 

famous   people,   technical   texts   like   diagrams,   forms,   etc.     

3. Introduce   new   lenses   that   readers   carry   when   reading   scienti�c   and 

technical   texts.    Share   Lenses   to   Carry   When   Reading   Scienti�c   and 

Technical   Texts   (pg.   116   in    Units   of   Study   book )   with   the   class.  

4. Tell   the   students   to   go   back   to   reading   carrying   the   lenses   that   make 

sense   for   their   text.     
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5. After   some   time,   tell   the   students   to   talk   long   with   their   partner   about   the 

relationships   they   are   noticing   in   their   texts   and   the   ideas   that   it   is   giving 

you. 

 

Today   I   want   to   teach   you   that   informational   readers   write   to   understand   what 

they   are   learning   as   they   read.    Speci�cally,   you   can   angle   your   writing   so   that   it 

better   explains   the   information.  

1. Read    When   Lunch   Fights   Back    by   Rebecca   Johnson   to   the   class   starting 

on   pg.   38   (science   behind   the   two-spot   astyanax) 

2. Ask   the   class   to   focus   back   to   the   part   where   the   �sh   injure   each   other.    If 

we   were   to   explain   this   part   better   to   ourselves,   I   could   ask,   “What   is   this 

part   really   trying   to   get   me   to   understand?” 

3. To   use   my   writing   about   reading   I   will   create   a   cause   and   e�ect   diagram. 

 Create   diagram   on   chart   that   is   on   pg.   123   of    Units   of   Study   book. 
4. Reread   section   in   book   “Science   behind   the   Story”   and   �ll   in   the   chart. 

5. Readers,   today   you   will   be   pushing   yourself   to   really   think   about   what 

type   of   writing   will   help   my   reading.    You   might   ask   yourself,   “How   might 

I   break   this   down?   What   part   seems   important   to   my   topic?”    Flip   through 

your   text   and   put   a   �nger   on   a   page   you   are   considering   studying   more 

closely.  

6. Tell   the   students   to   think   about   what   main   ideas   keep   coming   up   for 

them   and   how   they   can   use   their   notebook   to   write   more   about   this   main 

idea   to   further   understand   it. 

7. Share   out.  

8. Send   readers   o�   and   remind   them   that   their   notebook   should   be   a 

helpful   tool   for   them   to   use.    It   should   be   used   to   hold   onto   information 

you   have   read   and   think   more   about   it.    It   should   help   you   take 

information   apart,   study   those   parts   and   then   explain   what   you   have 

learned   and   how   it   is   meaningful.  
 

Readers,   today   I   want   to   teach   you   that   we   can   learn   from   each   other’s   writing 

about   reading. 

1. Skim   through   your   pages   in   your   reader’s   notebook   and   select   a 

powerful   example   of   writing   about   reading   that   you   think   the   group   can 

bene�t   from.  

2. Meet   with   another   partnership   and   decide   how   you   will   teach   each   other 

about   the   writing   that   each   of   you   have   done   so   far.    You   might   want   to 

put   one   notebook   in   the   center   and   discuss,   maybe   you   will   pass 
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notebooks   around   and   studying   them   before   discussing,   etc.    However 
you   decide,   make   sure   you   are   studying   what   your   group   members   did. 

3. After   sharing,   talk   to   the   group   about   the   reading   goals   they   made   for 
themselves   earlier   in   this   unit.     Tell   them   to   look   closely   at   these   goals 
and   �nd   evidence   that   you   have   been   working   towards   your   goal?   Mark 
your   evidence   in   a   way   that   makes   your   growth   clear   (post-it   notes   or 
symbols   in   the   margin.) 

4. Ask   the   class   to   think   about   what   you   still   need   to   do   to   meet   your   goals 
and   make   a   plan   to   achieve   it. 

 
Today   I   want   to   introduce   you   to   a   new   tool   that   you   can   use   to   analyze 
questioning   and   invite   you   to   use   this   tool   to   strengthen   your   research. 

1. Share   with   the   class   a   tool   that   will   help   them   continue   to   do   strong 
research;   Depth   of   Knowledge   (DOK)   that   was   created   in   the   1990’s. 

2. Reveal   a   pre-made   chart   to   the   class   (pg.   133   of    Units   of   Study   book )   and 
explain   the   characteristics   of   each   level   by   giving   examples   of   what   a 
question   would   look   like   at   each   level   (add   the   question   in   with   the 
class.) 

3. Ask   the   class   to   think   about   how   this   information   could   be   useful   as   we 
research-   share   with   partner   and   then   share   out.  

4. Project   pg.   25   of    When   Lunch   Fights   Back    and   read   to   them   as   they   follow 
along.    Explain   this   part   is   about   fulmar   chicks.    These   chicks   vomit   on 
predators   attacking   them.    Start   reading. 

5. Stop   after   “ spew   onto   anything   that   threatens   them.”    and   demonstrate 
questions   you   have   already:   how   far   can   the   vomit   reach?   How   close   do 
the   predators   have   to   be? 

6. Demonstrate   asking   questions   at   di�erent   levels. 
7. Instruct   students   to   now   try   this   using   pages   9   and   10   of    Alien   Deep . 

 They   need   to   make   a   plan   for   how   you’ll   read   the   text-   together,   taking 
turns,   silently   and   how   they   will   talk   about   questions   they   have   along   the 
way.   Start   reading. 

 
Readers,   today   I   want   to   teach   you   that   you   can   spy   on   yourself   while   you   are 
reading   to   see   the   level   of   questions   that   you   are   asking. 

1. To   do   this,   you   need   to   jot   down   ALL   questions   you   have   as   your   are 
reading.     

2. Finally,   take   notice   of   your   questions.    Which   ones   do   you   need   to   go 
inside   the   text   that   you   are   reading?  
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3. Discuss   how   you   see   their   pile   of   questions   growing.    With   your   partner, 
look   across   the   piles   of   questions   you   have   and   sort   them   into   di�erent 
levels:   level   1   is   questions   that   answers   are   easy   to   �nd   up   to   level   4 
which   is   for   questions   you’ll   have   to   look   across   the   text   to   answer. 

4. Look   across   your   pile   of   questions   and   set   a   goal   for   yourself-   what   can 
you   do   to   deepen   the   questions   you   are   asking? 

 
Readers,   today   I   want   to   teach   you   that   as   researchers   investigate   a   topic,   they 
often   encounter   multiple   subtopics   hidden   inside   their   topic   and   ask,   “How   do 
these   parts   �t   together?    Why   is   this   part   important?” 

1. Demonstrate   how   to   look   back   over   research   and   identify   a   subtopic   you 
want   to   study   further.     

2. Read   a   new   text   and   talk   about   how   to   consider   how   the   information   they 
are   learning   in   the   new   text   could   �t   with   what   they   read   about   the 
subtopic   in   the   �rst   text. 

3. Demonstrate   how   to   reread   the   text,   digging   deeper   to   notice 
connections. 

4. Give   students   time   to   reread   their   individual   topics   trying   to   follow   the 
steps   on   the   chart.   Remind   them   to   continue   to   ask   themselves,   “how   do 
these   parts   �t   together?   Why   is   this   part   important?” 

 
Today   I   want   to   teach   you   that   as   readers   craft   powerful   writing   about   reading, 
they   constantly   move   from   big   to   small.    You   might   start   with   a   big   idea-   your 
own   or   one   of   the   author’s-   and   then   you   support   that   idea   with   the   speci�cs 
from   the   text. 

1. On   chart   paper,   write   “Include   Speci�c   Details”   and   hear   some   students 
share   how   they   feel   they   have   notes   on   speci�c   details.  

2. Ask   students   to   reread   their   entries   and   to   star   at   least   three   places 
where   they   included   speci�c   details.    Next,   �nd   some   areas   where   you 
know   you   need   to   add   more   speci�c   details   and   make   some   revisions 
with   more   details.     

3. Remind   students   that   they   need   small   details   and   big   ideas   and   that   the 
best   writing   about   reading   goes   back   and   forth   between   the   two.       

4. Have   students   look   at   their   writing   and   decide   if   they   need   more   speci�c 
details   or   big   ideas   and   to   set   a   goal   to   help   them   accomplish   that. 
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Today   I   want   to   remind   you   that   after   researchers   have   read   a   few   sources   on   a 
topic,   they   compare   and   contrast   those   texts,   noticing   how   they   portray   their 
topics   in   similar   ways   and   how   they   are   di�erent.  

1. As   a   class,   read   a   text   on   a   subtopic   and   together   think   about   the   central 
ideas.  

2. Read   the   section   in    When   Lunch   Fights   Back    about   the   two-spot   �sh   and 
discuss   what   a   bully   he   was.    Reread   it   again,   this   time   noticing   the 
central   idea   that   Rebecca   Johnson   is   teaching   and    how    she   is   teaching 
them.    Guide   them   to   notice   that   she   seems   to   want   the   reader   to 
understand   that   scienti�c   research   could   help   animals. 

3. Break   the   group   up   into   2   and   have   one   half   of   the   room   study   the   text 
again   noticing   how   the   author   structures   this   section   to   teach   that 
scienti�c   research   could   help   animals.    The   other   half   of   the   room   will 
reread   to   notice   the   craft   the   author   uses.     

4. Share   with   partners.     
5. Remind   students   that   as   they   read,   they   need   to   look   for   similarities   and 

di�erences.    Display   the   Prompts   to   Help   you   Compare   and   Contrast 
Chart   for   students   to   refer   to.     

6. Make   a   plan   for   how   you   will   conduct   your   reading   today.    Once   you   have 
a   plan,   give   a   thumbs   up.    O�   you   go. 

 
Readers,   I   want   to   teach   you   today   that   readers   don’t   just   think   about   the 
information   in   a   text,   they   �gure   out   the   author’s   perspective.     

1. Go   back   to    When   Lunch   Fights   Back    and   discuss   both   the   author’s   view 
on   animal   defenses   (she   made   that   clear)   and   then   discuss   her 
perspective   on   scientists   (that   we   need   to   look   more   into . )     

2. Demonstrate   how   to   analyze     that   author’s   words   and   images   to   consider 
the   author’s   perspective   on   a   topic.    Dig   into   sections   of   the   text   to   notice 
the   author’s   perspective,   even   when   the   author   doesn’t   just   come   out 
and   say   it.     

3. Ask   the   students   to   study   a   section   of   their   topic   by   rereading   it   to 
determine   author’s   perspective.    Ask   yourself,   “How   does   the   author 
want   me   to   feel   about   this   topic?”   Look   for   words,   visuals   and   examples 
to   help   you   understand   the   author’s   perspective.  

 
Today   I   want   to   teach   you   that   when   readers   study   a   topic   deeply,   the   allow   the 
research   they   do   to   change   the   way   they   think   about   their   topic.     
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1. Remind   students   that   today   is   their   celebration,   where   they   get   to   teach 
others   about   their   topic.    However,   they   have   to   �gure   out   what   exactly 
they   want   to   teach   because   they   can’t   teach   everything   they   have 
learned.     

2. Demonstrate   to   class   how   you   decide   what   to   contribute   to   the   grand 
conversation. 

3. Ask   students   to   use   the   next   20   minutes   or   so   to   determine   what   it   is 
they   want   to   teach   their   audience.    Remind   them   to   read   over   their   notes 
and   create   a   plan   for   what   to   teach.     

4. Show   them   the   To   Teach   Well...chart   (pg.   190)   and   give   them   time   to   plan.  
5. Celebrate! 

 
Sample   Assessments: 

● Utilize   boxes,   bullets,   and   bubbles   to   express   main   idea,   key   details,   and 
interpretation   (analysis)   for   an   excerpt   of   text 

● Highlight   similarities   and   di�erences   between   two   topics   or   two   texts   on 
the   same   topic   in   reader’s   notebooks   and/or   via   debate 

● Develop   a   PowerPoint   presentation   about   a   topic/   subject   studied. 
● Teach   a   group   of   peers   about   an   expert   topic 

 
Instructional   Strategies: 
  Interdisciplinary   Connections 
Correlates   to   micro-worlds    and   changes   in   Earth’s   surface   in   science   units   of   study 
or   government   in   social   studies 

● Create   an   annotated   diagram   of   a   cell 

● Create   a   rocks   and   minerals   museum   describing   all   you   know   about 
each 

● Create   a   poster   outlining   the   branches   of   government 

  Technology   Integration 
Ongoing: 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available. 
● Listen   to   books   on   websites   (pbskids.org/lions/index.html, 

storylineonline.net,   storyit.com,   Elementary   Connections   Page)  
● Use   document   camera   or   overhead   projector   for   shared   reading   of   texts. 
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      Other: 
● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook   software   to 

write   the   words   from   their   word   sorts. 
● On   a   district   approved   web-based   blog,   develop   a   blog   sharing   ideas 

about   the   topic   students   are   reading   about. 
● Create   a   poster   in   Glister,   Inspiration,   or   Word   based   on   the   non-�ction 

topics   students   are   studying   and   reading   about. 
● Using   Print,   Cut,   Fold   PowerPoint   templates,   develop   an   informative 

brochure   about   the   topic   being   read. 
● Develop   a   multimedia   presentation   for   a   passion   project 

 
             Media   Literacy   Integration 

● Use   print   media   (books,   newspapers,   magazines)   to   practice   reading   and 
comprehension   skills. 

 
 
           Global   Perspectives 
         Read   from   the   following   books   during   read   alouds   or   shared   reading.  

● Bu�alo   Bill    by   Ingri   and   Edgar   Parin   d’Aulaire  
● Cassie’s   Journey:    Going   West   in   the   1860s    by   Brett   Harvey  
● Dandelions    by   Eve   Bunting  
● Going   West!    Journey   on   a   Wagon   Train   to   Settle   a   Frontier   Town     by   C. 

Johmann  
● Long   Way   to   a   New   Land    (I   Can   Read   Series) 

 

The   following   skills   and   themes   listed   to   the   right   should 
be   re�ected   in   the   design   of   units   and   lessons   for   this 
course   or   content   area. 

21 st    Century   Skills: 
      Creativity   and   Innovation 
       Critical   Thinking   and   Problem   Solving 
       Communication   and   Collaboration 
       Information   Literacy 
       Media   Literacy 
       Life   and   Career   Skills 
 
21 st    Century   Themes   (as   applies   to   content   area): 
      Financial,   Economic,   Business,   and 
      Entrepreneurial   Literacy 
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      Civic   Literacy 
      Health   Literacy 

 
Professional   Resources: 

❒ TCRWP   Reading   Book   2:       Tackling   Complexity:      Moving   Up   Levels   of   Non�ction,    Grade   5,   ©   2015 
❒ Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
❒ Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
❒ TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
❒ Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 
❒ Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
❒ Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 
Mentor   Texts: 

● National   Geographic 
● Archaeology    magazine 
● Cobblestone 
● Shimmy   Shimmy   Shimmy   like   My   Sister   Kate:    Looking   at   the   Harlem   Renaissance    by   Nikki   Giovanni 
● On   My   Journey   Now:   Looking   at   African   American   History   Through   the   Spirituals    by   Nikki   Giovanni 
● Rose   That   Grew   From   Concrete    by   Nikki   Giovanni 
● The   Midnight   Ride   of   Paul   Revere    by   Henry   Wadsworth   Longfellow 
● Songs   by   Bob   Dylan 
● Octopus    by   Harry   Abrams 
● Under   the   Sea:   Hidden   World    by   C.   Delafosse 
● A   Look   Inside   Sharks   and   Rays    by   K.   Banister 
● Shark   Attack!    DK   Readers 
● When   Lunch   Fights   Back    by   Rebecca   Johnson 
● Alien   Deep    by   Bradley   Hague 
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Reading   Like   a   Fan:      Author   Study 
The   goal   of   this   unit   is   to   turn   all   your   students   into   fans   of   books,   of   authors,   and   of   reading.   Whatever   their   level   and   previous   success   with 

reading,   in   this   unit,   your   students   will   articulate   their   identities   as   readers.   Speci�cally,   they   will   identify   one   book,   one   author,   who   speaks 

to   them—and   then   become   experts   and   insiders   on   everything   this   author   has   written   and   everything   this   author   stands   for.     

 

This   unit   of   study   taps   into   the   power   of   studying   an   author’s   work   closely,   of   eagerly   anticipating   reading   another   book   by   this   author,   and 

of   becoming   enriched   by   the   craft   and   life   lessons   this   author’s   books   provide.   This   work   will   pull   students   �rmly   into   forging   a   unique 

personal   literary   identity   by   attaching   their   own   name   with   that   of   an   author   who   speaks   to   them.   With   your   help,   this   is   work   that   all 

students—not   just   the   strongest   ones   in   the   room—can   do.   By   setting   up   students   to   become   fans   of   particular   authors,   you   set   the   stage 

for   voracious   reading.  

 

This   unit   provides   students   with   the   chance   to   whet   their   appetites   and   practice   coming   up   with   the   kinds   of   focused   game   plans   for 

independent   reading   that   will   lead   to   growth.   That   reading   will   be   crucial   to   their   ongoing   reading   growth.   Another   important   goal   to   bear   in 

mind   is   that   this   is   a   crucial   opportunity   to   provide   readers   with   support   in   moving   up   levels   of   text   di�culty.   Now   is   the   perfect   time   to   help 

students   who   are   ready   to   break   into   another   level   to   do   so. 

 

Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  
 

● How   can   I   connect   to   an   author   and   his   or   her   body   of   work   in   a   way   that   inspires   me   to   become   enriched   by   the   craft   as   well   as 

themes   that   this   author   embraces   in   their   writing? 

 

Essential   Questions 

What   provocative   questions   will   foster   inquiry,   understanding, 

and   transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

 

● How   can   I   connect   to   an   author   and   his   or   her   body   of 

work   in   a   way   that   inspires   me   to   become   enriched   by 

the   craft   as   well   as   themes   that   this   author   embraces 

in   their   writing? 

● Bend   I:   How   can   I   follow   an   author   like   a   fan,   learning 

not   only   about   the   distinctive   craft   moves   the   author 

tends   to   make   but   also   about   the   topics   and   themes 

that   the   author   tends   to   address?   How   can   I   notice   the 

similar   and   di�erent   ways   that   an   author   approaches 

the   same   themes   throughout   his   or   her   writing?   Can 

this   thinking   about   other   authors   help   me   think   about 

my   own   writing   in   new   ways? 

Students   will   understand   that: 

● Authors’   approaches   to   the   same   theme   help   the   reader   think 

about   their   own   writing   in   new   ways 

● A   writer   can   apprentice   himself   to   an   author   to   try   some   of   what   an 

author   has   done   in   his   own   writing 

● Broadening   knowledge   about   an   author   allows   for   the   reader   to 

become   a   literary   critic 

● Life   lessons   from   authors   can   be   applied   to   a   reader’s   own   life 
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● Bend   II:   How   can   I   come   to   know   an   author   well   so   that 

I   am   aware   of   that   author’s   distinctive   craft   moves? 

How   can   I   study   the   way   an   author   uses   craft 

techniques   to   develop   his   or   her   theme?   How   can   I 

apprentice   myself   to   an   author’s   craft   so   that   I   read, 

aware   that   I   could   try   some   of   what   an   author   has 

done   in   my   own   writing? 

● Bend   III:   How   can   I   become   an   author-expert, 

becoming   so   knowledgeable   about   an   author   that   I 

can   talk   about   and   reference   that   author’s   works 

almost   automatically,   as   if   I   were   a   literary   critic? 

● Bend   IV:   How   can   I   learn   life   lessons   from   the   authors 

that   I   love?   How   can   live   my   life   di�erently   because   of 

what   I   read? 

 

 

 

 

Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

Students   will:  

 

Key   Ideas   and   Details 

RL.5.1.   Quote   accurately   from   a   text,   and   make   relevant 

connections   when   explaining   what   the   text   says   explicitly   and 

when   drawing   inferences   from   the   text.  

 

RL.5.2.   Determine   the   key   details   in   a   story,   drama   or   poem   to 

identify   the   theme   and   to   summarize   the   text.  

 

RL.5.3.   Compare   and   contrast   two   or   more   characters, 

settings,   or   events   in   a   story   or   drama,   drawing   on   speci�c 

details   in   the   text   (e.g.,   how   characters   interact). 

 

Craft   and   Structure 

RL.5.4.   Determine   the   meaning   of   words   and   phrases   as   they 

are   used   in   a   text,   including   �gurative   language   such   as 

metaphors   and   similes. 

 

RL.5.5.   Explain   how   a   series   of   chapters,   scenes,   or   stanzas   �ts 

together   to   provide   the   overall   structure   of   a   particular   story, 

drama,   or   poem. 

Instructional   Focus: 

Bend   I:   When   Readers   Read   More   Than   One   Book   by   the   Same   Author, 

They   Come   to   Know   that   Author 

Today   I   want   to   teach   you   that   fans   of   an   author   read   and   reread   all   of   the 

author’s   books. 

1. Choose   a   book   by   your   favorite   author.  

2. Mark   your   favorite   parts   with   a   sticky   note. 

3. Mark   the   parts   where   you   had   a   strong   emotional   response 

(laughed,   cried,   surprised,etc.) 

 

Today   I   want   to   teach   you   that   fans   of   authors   pay   attention   to   the   author’s 

craft. 

1. Choose   a   book   by   your   favorite   author.  

2. Read   a   section   by   choosing   a   particular   lens   (focus). 

a. Setting   →   Ask,   “What   is   the   world   of   this   story?   Does   this 

author   always   create   this   same   world   or   similar   worlds?” 

b. Themes→   Ask,   “What   is   the   author   trying   to   teach   me?   Does 

the   author   always   create   these   theme   in   his/her   books?” 

c. Characters   →   Ask,   “Who   is   the   hero   of   this   story?   Is   this   hero 

like   the   hero   or   heroine   in   another   book   by   this   author? 
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RL.5.6.   Describe   how   a   narrator’s   or   speaker’s   point   of   view 

in�uences   how   events   are   described. 

 

 

Integration   of   Knowledge   and   Ideas 
RL.5.7.   Analyze   how   visual   and   multimedia   elements 

contribute   to   the   meaning,   tone,   or   beauty   of   a   text   (e.g., 

graphic   novel,   multimedia   presentation   of   �ction,   folktale, 

myth,   poem). 

 

RL.5.8.   (Not   applicable   to   literature) 

 

RL.5.9.   Compare,   contrast   and   re�ect   on   (e.g.   practical 

knowledge,   historical/cultural   context,   and   background 

knowledge)   the   treatment   of   similar   themes   and   topics   (e.g., 

opposition   of   good   and   evil)   and   patterns   of   events   (e.g.,   the 

quest)   in   stories,   myths,   and   traditional   literature   from   di�erent 

cultures. 

 

Range   of   Reading   and   Complexity   of   Text 
RL.5.10.   By   the   end   of   the   year,   read   and   comprehend 

literature,   including   stories,   dramas,   and   poems   at   grade   level 

text-complexity   or   above,   with   sca�olding   as   needed.  

 

Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word   analysis 

skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 

correspondences,   syllabication   patterns,   and 

morphology   (e.g.,   roots   and   a�xes)   to   read   accurately 

unfamiliar   multisyllabic   words   in   context   and   out   of 

context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to   support 

comprehension. 

Today   I   want   to   teach   you   that   fans   of   authors   compare   and   contrast   the 

characters   in   several   books   by   the   same   author. 

1. Choose   a   book   and   note   a   character’s   wants   and   struggles. 

2. Choose   a   second   book   by   the   same   author   and   note   a   character’s 

wants   and   struggles. 

3. Compare   and   contrast   your   notes   on   these   two   characters   by 

asking:   “How   are   these   two   characters’   wants   and   struggles   similar? 

How   are   they   di�erent?   How   do   these   characters’   wants   and 

struggles   compare   and   contrast   with   characters   in   other   books   I’ve 

read   by   this   author?” 

 

Today   I   want   to   teach   you   that   fans   of   authors   do   not   just   notice   the 

settings   of   their   books,   but   use   the   setting   to   help   them   learn   things   about 

their   authors: 

1. Read   books   by   your   author   with   through   the   lens   of   setting. 

2. Look   for   literal/obvious   patterns   in   the   settings.   (Ex:   Most   of   Gary 

Soto’s   books   take   place   in   California.)  

3. Look   for   symbolic   patterns   in   the   settings.   (Ex:   Most   of   Gary   Soto’s 

books   take   place   in   a   city   where   characters   are   struggling.) 

 
Today   I   want   to   teach   you   that   fans   of   authors   notice   the   elements 

(strategies)   authors   use   to   show   theme.  

1. Read   a   book/part   of   a   book   by   your   author   through   the   lens   of 

theme. 

2. Recall   strategies   we   learned   of   how   authors   can   show   theme: 

Reread   through   these   lenses: 

a. Characters’   choices 

b. Perspective 

c. Role   of   minor   characters 

 
Today   I   want   to   teach   you   that   fans   of   authors   notice   the   plot   structure 

(how   the   plot   unfolds/happens)   in   their   books. 

1. Read   a   book/part   of   a   book   by   your   author   through   the   lens   of 

structure:  

2. Look   for   patterns   across   your   authors’   books. 

3. Ask,   “Does   my   author   use   this   plot   structure   in   multiple   books? 

When   is   there   a   break   in   the   author’s   plot   structure   patterns?” 
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1. Read   grade-level   text   with   purpose   and 

understanding. 

2. Read   grade-level   prose   and   poetry   orally   with 

accuracy,   appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word   recognition 

and   understanding,   rereading   as   necessary. 

 

Language   Standards 

Conventions   of   Standard   English 

L.5.1.   Demonstrate   command   of   the   conventions   of   standard 

English   grammar   and   usage   when   writing   or   speaking.  

1. Explain   the   function   of   conjunctions,   prepositions,   and 

interjections   in   general   and   their   function   in   particular 

sentences. 

2. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I   have 
walked;   I   will   have   walked )   verb   tenses. 

3. Use   verb   tense   to   convey   various   times,   sequences, 

states,   and   conditions. 

4. Recognize   and   correct   inappropriate   shifts   in   verb 

tense. 

5. Use   correlative   conjunctions   (e.g.,    either/or, 
neither/nor ). 

 

L.5.2.   Demonstrate   command   of   the   conventions   of   standard 

English   capitalization,   punctuation,   and   spelling   when   writing.  

1. Use   punctuation   to   separate   items   in   a   series. 

2. Use   a   comma   to   separate   an   introductory   element 

from   the   rest   of   the   sentence. 

3. Use   a   comma   to   set   o�   the   words    yes    and    no    (e.g.,    Yes, 
thank   you ),   to   set   o�   a   tag   question   from   the   rest   of   the 

sentence   (e.g.,    It’s   true,   isn’t   it? ),   and   to   indicate   direct 

address   (e.g.,    Is   that   you,   Steve? ). 
4. Use   underlining,   quotation   marks,   or   italics   to   indicate 

titles   of   works. 

5. Spell   grade-appropriate   words   correctly,   consulting 

references   as   needed. 

 

Knowledge   and   Language 

Today   I   want   to   teach   you   that   fans   of   authors   notice   the   pacing   of   the 

stories   by   their   authors. 

1. Read   a   book/part   of   book   by   your   author   through   the   lens   of 

pacing   (how   fast/slow   the   plot   is   moving).   Ask: 

--“Is   there   a   lot   of   action   in   this   story?” 

--“Does   this   story   begin   with   action?” 

--“Is   there   a   lot   of   dialogue?” 

--“Do   things   happen   quickly   or   is   the   story   slow-paced   and   full   of 

description?” 

--“Do   I   have   questions   about   the   story   right   from   the   start?” 

2.   Look   for   patterns   or   breaks   in   patterns   across   the   texts   with   your 

book   club   members.  

 

Bend   II:   Reading   Many   Books   by   a   Beloved   Author   Means   Apprenticing 

Oneself   to   that   Author’s   Craft 

Today   I   want   to   teach   you   that   fans   of   authors   notice   their   author’s   craft 

moves   in   order   to   get   to   know   their   author   better. 

1. Read   a   passage   by   your   author,   looking   for   any   of   the   following 

craft   moves    one   at   a   time    (read   with   any   of   these   lenses): 

(Depending   on   how   much   experience   your   students   have   with 

these   literary   elements,   you   might   want   to   break   each   one   of   these 

into   a   separate   lesson.   If   they   have   already   done   this   work,   you   can 

turn   this   into   an   inquiry   lesson).  

a. Symbolism-   “How   does   my   author   use   it?” 

b. Repetition-   “How   does   my   author   use   it?” 

c. Word   Choice 

d. Beginnings/leads   of   books 

e. Endings   of   books 

                     2.      Mark   these   craft   moves   with   a   sticky   note   in   your   text. 

                     3.      Read   another   passage   by   your   author,   looking   for   these   craft   moves. 

                     4.      Look   for   patterns   across   the   books.  

 
Today   I   want   to   teach   you   that   fans   of   authors   compare   their   own   writing 

craft   moves   to   their   author’s   craft   moves. 

1. Select   a   passage   of   the   author’s   text   to   read   closely 

2. Select   a   passage   from   your   own   writing   to   read   closely 

3. Identify   craft   moves   in   the   mentor   text   and   the   ones   in   your   own 

writing 

32 



L.5.3.   Use   knowledge   of   language   and   its   conventions   when 
writing,   speaking,   reading,   or   listening.  

1. Expand,   combine,   and   reduce   sentences   for   meaning, 
reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of   English   (e.g., 
dialects,   registers )   used   in   stories,   dramas,   or   poems. 

 
Vocabulary   Acquisition   and   Use 
L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 
multiple-meaning   words   and   phrases   based   on   grade   5 
reading   and   content,   choosing   �exibly   from   a   range   of 
strategies.  

1. Use   context   (e.g.,   cause/e�ect   relationships   and 
comparisons   in   text)   as   a   clue   to   the   meaning   of   a 
word   or   phrase. 

2. Use   common,   grade-appropriate   Greek   and   Latin 
a�xes   and   roots   as   clues   to   the   meaning   of   a   word 
(e.g.,    photograph,   photosynthesis ). 

3. Consult   reference   materials   (e.g.,   dictionaries, 
glossaries,   thesauruses),   both   print   and   digital,   to   �nd 
the   pronunciation   and   determine   or   clarify   the   precise 
meaning   of   key   words   and   phrases. 

 
L.5.5.   Demonstrate   understanding   of   �gurative   language,   word 
relationships,   and   nuances   in   word   meanings.  

1. Interpret   �gurative   language,   including   similes   and 
metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of   common 
idioms,   adages,   and   proverbs. 

3. Use   the   relationship   between   particular   words   (e.g., 
synonyms,   antonyms,   homographs)   to   better 
understand   each   of   the   words. 

 
L.5.6.   Acquire   and   use   accurately   grade-appropriate   general 
academic   and   domain-speci�c   words   and   phrases,   including 
those   that   signal   contrast,   addition,   and   other   logical 
relationships   (e.g.,    however,   although,   nevertheless,   similarly, 
moreover,   in   addition ). 

4. Compare   and   contrast   the   craft   moves,   and   create   a   plan   to   revise 
your   own   writing 

 
Today   I   want   to   teach   you   that   fans   of   authors   write   their   own   fan   �ction, 
scenes   from   their   favorite   books!   (Repertoire   lesson) 

1. Choose   a   book   by   your   author. 
2. Choose   an   additional   scene   to   write   in   the   book.   Ask   yourself:     

a. What   scene   is   missing   that   I   wish   the   author   had   included?  
b. What   part   of   the   story   was   left   unwritten   that   would   have 

given   readers   a   clearer   sense   of   this 
event/character/relationship? 

c. What   perspective   do   I   want   to   write   from? 
 
Today   I   want   to   teach   you   that   when   fans   of   authors   write   fan   �ction,   they 
try   to   use   some   of   the   same   writing   moves   as   their   authors. 

1. Choose   a   scene   to   write. 
2. Study   your   jottings   about   that   author’s   craft   moves. 
3. Plan   for   your   characters: 

a. What   do   the   characters   sound   like? 
b. What   do   the   characters   say? 
c. What   do   the   characters   do? 

                  4.      Plan   for   your   setting.  
     -What   craft   moves   does   my   author   use   for   the   setting? 

                  5.   Plan   for   your   plot. 
    -What   craft   moves   does   my   author   use   to   advance   the   plot? 
(keep   the   plot   going) 

 
Today   I   want   to   teach   you   that   when   fans   of   authors   write   fan   �ction   they 
go   back   to   a   favorite   part   of   the   book,   or   a   spot   where   you   had   a   strong 
emotional   response   and   study   the   author’s   craft   moves. 

1. Read   through   a   favorite   scene/emotional   scene   in   your   book. 
2. Write   this   scene   into   your   reader’s   notebook. 
3. Study   the   scene.   Ask   yourself,   “What   moves   does   my   writer   use   to 

make   this   scene   so   e�ective/so   memorable?” 
4. Annotate   your   text   in   your   notebook. 

 
Today   I   want   to   teach   you   that   fans   of   authors   mark   sections   of   the   text   to 
use   in   their   own   writing. 

1. Read   a   spot   of   your   author’s   text. 
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2. Flag   a   part   you   admire   with   a   sticky   note/copy   down   a   part   you 
admire   in   your   notebook. 

3. Close   read   for   di�erent   craft   moves. 
4. Try   out   these   craft   moves   in   your   own   writing   during   your   writer’s 

workshop:      varying   sentence   lengths   (short/long), 
realistic/humorous   dialogue,   add   in   more   action   or   more   setting 

 
Bend   III:   Becoming   an   Author   Expert 
Today   I   want   to   teach   you   that   once   fans   of   authors   have   read   at   least   two 
books,   they   can   start   looking   at   issues   and   themes   across   the   books. 

1. Look   through   your   notebooks   for   themes   we   have   explored   in 
previous   units.  

2. Pick   one   book   by   your   author.   Which   of   these   themes   does   my 
author   write   about? 

3. Some   examples: 
a. Relationships   between   family   and   friends   vs.   isolation 
b. Does   the   main   character   lose   one   thing   but   �nd   something 

else   of   deeper   value—and   if   so,   what   is   this   newfound   thing?  
c. Is   every   book   about   a   battle   between   good   and   evil?  
d. About   growing   up?  
e. About   �nding   the   courage   within? 
f. About   being   resilient   and   �ghting   challenges? 
g. What   is   the   main   character’s   journey   of   growth? 

        4.         Pick   another   book   by   your   author   and   look   at   the   list   of   themes.  
                        5.         Ask,   “Which   of   these   themes   does   my   author   address   multiple 
                                          times   throughout   the   text?” 
 
Today   I   want   to   teach   you   that   fans   of   authors   get   to   know   their   author’s 
style,   or   what   their   author   is   known   for,   and   can   predict   what   another   book 
by   that   author   might   be   like. 

1. List   the   patterns   of   your   author   that   you’ve   collected   so   far   (craft 
moves,   themes,   plot   structure,   topics,   etc.) 

2. Predict   what   patterns   another   book   might   have. 
 
Today   I   want   to   teach   you   that   when   fans   of   authors   know   their   author 
well,   they   compare   and   contrast   a   new   book   to   the   old   books   they   have 
read. 

1. Choose   a   new   book   by   your   author. 
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2. Look   at   your   notes   on   your   author’s   patterns:   topic   choice,   theme, 
craft   moves,   plots,   settings,   and   characters. 

3. What   is   this   author   doing   that   is   new? 
4. In   what   way   is   this   part   like   part   in   another   book   by   this   author? 

 
Bend   IV:   Readers   Explore   the   Deeper   Connections   that   An   Author 
Inspires   Within   Us  
Today   I   want   to   teach   you   that   fans   of   authors   think   about   why   a   certain 
book   has   a   strong   e�ect   on   them. 

1. Read   until   you   come   to   a   spot   that   gives   you   a   strong   emotional 
response/that   you   love/that   you   are   interested   in.  

2. Sticky   note   that   spot   in   your   book. 
3. Quickly   jot   why   you   think   this   part   of   the   book   had   such   a   strong 

e�ect   on   you. 
4. Share   your   jottings   with   your   book   clubs   to   help   extend   your 

thinking. 
5. Write   long   o�   of   your   stick   note   about   why   you   think   you   have   a 

connection   with   your   author.   You   could   even   write   a   literary   essay! 
 
Today   I   want   to   teach   you   that   just   because   our   unit   is   over   doesn’t   mean 
you   have   to   stop   your   love   of   your   author.   You   can: 

1. Continue   gathering   books   by   this   author   from   our   classroom,   the 
library,   online,   the   bookstore,   and   swap   with   friends,   read   it   on   your 
e-reader. 

2. Set   up   a   book   club   during   recess,   or   before   or   after   school   with 
peers   who   also   share   a   love   of   your   author!  

 

Sample   Assessments: 
● Student   Notebooks:      Students   take   notes   and   organize   ideas   in 

self-generated   entries 
● TCRWP   Running   Records 
● TCRWP   Performance   Assessments 
● Words   Their   Way   spelling   inventory  
● Formative/anecdotal   assessments   (data   collected   during   small 

group,   1:1   conferences,   active   engagement,   and   share   time) 
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Interdisciplinary   Connections  
Correlates   to   any   science,   math,   or   social   studies   unit   of   study 

● Get   to   know   your   classroom   by   creating   a   classroom   map   and 
labeling   all   of   the   parts   of   the   classroom   and   the   classroom   library. 

Technology   Integration  
Ongoing: 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available. 
● Listen   to   books   on   websites   (pbskids.org/lions/index.html, 

storylineonline.net,   storyit.com,   Elementary   Connections   Page)  
● Use   document   camera   or   overhead   projector   for   shared   reading   of 

texts. 
 
      Other: 

● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook   software 
to   write   the   words   from   their   word   sorts. 

● In   Inspiration   develop   a   reading   goal   plan   for   the   school   year. 
●  

Media   Literacy   Integration 
● Use   print   media   (books,   newspapers,   magazines)   to   practice 

reading   and   comprehension   skills. 
 
Global   Perspectives  
Read   from   the   following   books   during   read   alouds   or   shared   reading. 

● Bu�alo   Bill    by   Ingri   and   Edgar   Parin   d’Aulaire 

● Cassie’s   Journey:    Going   West   in   the   1860s    by   Brett   Harvey 

● Dandelions    by   Eve   Bunting 

● Going   West!    Journey   on   a   Wagon   Train   to   Settle   a   Frontier   Town 
 by   C.   Johmann 

The   following   skills   and   themes   listed   to   the   right   should   be 
re�ected   in   the   design   of   units   and   lessons   for   this   course   or 
content   area. 

21 st    Century   Skills: 
      Creativity   and   Innovation 
      Critical   Thinking   and   Problem   Solving 
       Communication   and   Collaboration 
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       Information   Literacy 
       Media   Literacy 
       Life   and   Career   Skills 
 
21 st    Century   Themes   (as   applies   to   content   area): 
      Financial,   Economic,   Business,   and 
      Entrepreneurial   Literacy 
      Civic   Literacy 
      Health   Literacy 

 
Professional   Resources: 

● TCRWP   Curricular   Calendar,   Unit   5, ,    Grade   5,   ©   2015-2016 
● Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
● Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
● TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
● Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 

● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 
Mentor   Texts   (including   author   study   topics   and   text   sets): 

● What   do   Fish   Have   to   Do   With   Anything?    Avi 
● Patricia   MacLachlan 

--Journey 

--Sarah,   Plain   and   Tall 
--Baby 

--Edward’s   Eyes 
● Barbara   Parks 

--The   Kid   in   the   Red   Jacket 

--Skinny   Bones 
● Katherine   Paterson 

--Bridge   To   Terabithia 

--Lyddie 
● Gary   Soto 
● Jon   Scieszka 
● Kate   DiCamillo 
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Argument   and   Advocacy:   Researching   Debatable   Issues 
 
This   unit   supports   students   in   reading   more   complex,   challenging   non�ction.   It   aims   to   support   �fth-graders   in   becoming   more   active   and 

critical   citizens.   The   unit   aims   to   help   them   think   for   themselves   and   learn   to   have   an   informed   viewpoint   and   to   communicate   it   clearly,   as 

well   as   to   listen   to   others.   It   aims   to   help   them   think   about   complicated   issues,   which   the   world   is   dealing,   and   to   make   decisions   that   will 

let   them   live   more   informed   lives.  

 
 

Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  

 

● Draw   on   all   they   have   learned   about   how   to   read   complex   non�ction   in   order   to   research   and   make   arguments   about   provocative, 

debatable   issues.  

● How   do   I   investigate   an   issue? 

● How   do   I   raise   the   level   of   research   to   consider   craft,   perspective,   and   evaluate   arguments?  

● How   do   I   research   a   new   issue   with   agency,   independence,   and   the   lens   of   power   and   advocacy?  

 

Essential   Questions 

What   provocative   questions   will   foster   inquiry, 

understanding,   and   transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

How   can   I   decide   upon   and   evaluate   or   create   a 

claim? 

 

How   can   I   evaluate   given   reasons   to   support   that 

claim? 

 

How   can   I   �nd   and   evaluate   evidence   to   support 

reasons? 

Students   will   understand   that… 

● working   in   research   groups   will   help   to   investigate   important,   pressing,   and 

sometimes   controversial   issues 

● research   can   be   used   to   make   decisions   about   how   you   will   live   their   life 

● by   doing   this   work   they   will   become   con�dent   and   critical   readers   of 

complicated   non�ction 

 

Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards 

Alignment) 

Examples,   Outcomes,   Assessments 

Students   will:  

Progress   Indicators   for   Reading   Informational 

Text 

Key   Ideas   and   Details 

RI.5.1.   Quote   accurately   from   a   text   and   make 

relevant   connections   when   explaining   what   the   text 

Instructional   Focus: 

Bend   I:    Investigating   Issue 

Today   I   want   to   teach   you   that   a   good   argument   has   reasons   to   support   it   and 

evidence   to   back   those   reasons.    When   you   analyze   an   argument,   it   helps   to   ask, 

o “What   is   the   claim   being   made?  

o What   reasons   support   that   claim?  
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says   explicitly   and   when   drawing   inferences   from 
the   text.  
 
RI.5.2.   Determine   two   or   more   main   ideas   of   a   text 
and   explain   how   they   are   supported   by   key   details; 
summarize   the   text. 
 
RI.5.3.   Explain   the   relationships   or   interactions 
between   two   or   more   individuals,   events,   ideas,   or 
concepts   in   a   historical,   scienti�c,   or   technical   text 
based   on   speci�c   information   in   the   text. 
 
Craft   and   Structure 
RI.5.4.   Determine   the   meaning   of   general   academic 
and   domain-speci�c   words   and   phrases   in   a   text 
relevant   to   a    grade   5   topic   or   subject   area . 
 
RI.5.5.   Compare   and   contrast   the   overall   structure 
(e.g.,   chronology,   comparison,   cause/e�ect, 
problem/solution)   of   events,   ideas,   concepts,   or 
information   in   two   or   more   texts. 
 
RI.5.6.   Analyze   multiple   accounts   of   the   same   event 
or   topic,   noting   important   similarities   and 
di�erences   in   the   point   of   view   they   represent. 
 
Integration   of   Knowledge   and   Ideas 
RI.5.7.   Draw   on   information   from   multiple   print   or 
digital   sources,   demonstrating   the   ability   to   locate 
an   answer   to   a   question   quickly   or   to   solve   a 
problem   e�ciently. 
 
RI.5.8.   Explain   how   an   author   uses   reasons   and 
evidence   to   support   particular   points   in   a   text, 
identifying   which   reasons   and   evidence   support 
which   point(s). 
 

o What’s   the   evidence   to   support   those   reasons? 
 

1. Find   a   claim 
2. Ask,   “What   reasons   support   the   claim?  
3. Ask,   “What’s   the   evidence   to   support   those   reasons?  

 
Today   I   want   to   teach   you   that   when   you   are   speci�cally   researching   an   argument, 
you   want   to   understand   and   show   both   sides   of   that   argument   early   in   your   research. 
 Onc   way   readers   do   this   is   to   focus   initially   on   texts   that   lay   out   the   argument   clearly, 
and   then   read   to   learn   about   both   sides. 

1. Set   aside   your   own   opinions   and   suspend   judgment  
2. Make   a   reading   plan   (Get   the   overall   view   of   the   argument   �rst).  
3. Gather   evidence   from   both   sides   of   the   issue  

 
Today   I   want   to   teach   you   that   after   reading   about   an   issue   for    a   bit,   non�ction 
readers   can   let   their   research   spur   quick   �ash   debates.   This   can   help   you   clarify   your 
thinking   and   know   what   further   research   you   need   to   do. 
*(Teacher’s   Note:   post   a   chart   with   some   of   the   notes   taken   about   the   class   topic.    Get 
students   involved   in   quick   �ash   debates   about   the   class   topic,   and   send   students   o� 
to   read,   take   notes,   and   prepare   for   a   �ash-debate   at   the   end   of   reading   workshop 
that   will   be   held   within   their   own   groups.) 

1. Take   opposite   sides   of   the   debate   with   your   partner  
2. Read   and   �nd   evidence   to   support   your   claim/opinion  
3. Partner   1   state   your   claim   and   reasons  
4. Partner   2   state   your   claim   and   reasons  
5. Let   your   opponent   know   what   you   thought   was   their   best   piece   of   evidence 

and   why  
 

Readers,   today   I   want   to   teach   you   that   researchers   read   deeply   about   an   issue, 
including   background   information,   to   become   authorities   on   that   issue.    Whenever 
they   read,   they   ask,   “How   might   this   information   apply   to   the   argument?” 

1. Read   until   my   mind   gets   full 
2. Ask,   “What   was   this   mostly   about?” 
3. Ask,   “Does   this   apply   to   the   argument-   is   it   evidence   to   support   either 

position?   
 
Readers,   today   I   want   to   teach   you   that   researching   is   a   continual   cycle   of   reading 
more,   raising   new   questions,   and   having   new   ideas...then   reading   more,   this   time   with 
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RI.5.9   Integrate   and   re�ect   on   (e.g.   practical 
knowledge,   historical/cultural   context,   and 
background   knowledge)   information   from   several 
texts   on   the   same   topic   in   order   to   write   or   speak 
about   the   subject   knowledgeably.  
 
Range   of   Reading   and   Level   of   Text   Complexity 
RI.5.10.   By   the   end   of   year,   read   and   comprehend 
literary   non�ction   at   grade   level   text-complexity   or 
above,   with   sca�olding   as   needed.  
 
 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and 
word   analysis   skills   in   decoding   and   encoding 
words. 

1. Use   combined   knowledge   of   all 
letter-sound   correspondences,   syllabication 
patterns,   and   morphology   (e.g.,   roots   and 
a�xes)   to   read   accurately   unfamiliar 
multisyllabic   words   in   context   and   out   of 
context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to 
support   comprehension. 

1. Read   grade-level   text   with   purpose   and 
understanding. 

2. Read   grade-level   prose   and   poetry   orally 
with   accuracy,   appropriate   rate,   and 
expression. 

3. Use   context   to   con�rm   or   self-correct   word 
recognition   and   understanding,   rereading   as 
necessary. 

 
Language   Standards 
Conventions   of   Standard   English 

those   new   ideas   in   mind.   You   always   want   to   shift   from   taking   in   information   to 
re�ecting   on   information.  

1. Choose   whether   to   read   new   information   or   go   back   to   reread   an   older 
resource.  

2. Think   and   wonder  
3. Read   more  
4. Think   and   wonder   more! 

Think   and   Wonder   in   Response   to   Reading   Prompts:  
o I   wonder   if  
o Could   it   be   that?  
o This   makes   me   think… 
o I’m   realizing… 
o This   might   be   important   because.. 
o Probably   they..  
o It   must   have   been… 
o For   example…  
o Probably   after   a   while…  

 
Today   I   want   to   teach   you   that   when   readers   summarize   arguments,   they   use   their 
own   words   to   express   the   most   essential   parts   of   the   writer’s   argument--the   central 
idea   or   claim,   and   major   points--all   the   while   being   careful   to   not   distort   or   change 
any   of   what   the   writer   meant. 

1. Find   out   the   writer’s   central   idea  
o What   is   the   big   idea?  
o What   does   the   author   want   to   argue?  
o Underline   phrases   to   help   you!  

2. Say   the   central   idea   in   your   own   words:   “In   this   article   the   author   explains 
why…   OR   In   this   article   the   author   argues….  

3. Add   the   main   points-   a   short   paragraph   that   explains   the   central   idea   and 
main   points   in   your   own   words   without   changing   the   author’s   original 
meaning!  

4. Use   Phrases   to   Help!:   She   argues   that…,   She   points   out   that…   She   concludes 
her   argument   by….  

 
Today   I   want   to   teach   you   that   it’s   important   not   just   to   learn   to   argue,   but   also   to 
argue   to   learn.   Preparing   for   and   having   a   debate   about   an   issue   can   lead   you   to   new 
ways   of   thinking   about   ideas   and   give   you   new   insights   into   that   issue.  
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L.5.1.   Demonstrate   command   of   the   conventions   of 

standard   English   grammar   and   usage   when   writing 

or   speaking.  

1. Explain   the   function   of   conjunctions, 

prepositions,   and   interjections   in   general 

and   their   function   in   particular   sentences. 

2. Form   and   use   the   perfect   (e.g.,    I   had   walked; 
I   have   walked;   I   will   have   walked )   verb 

tenses. 

3. Use   verb   tense   to   convey   various   times, 

sequences,   states,   and   conditions. 

4. Recognize   and   correct   inappropriate   shifts   in 

verb   tense. 

5. Use   correlative   conjunctions   (e.g.,    either/or, 
neither/nor ). 

 

L.5.2.   Demonstrate   command   of   the   conventions   of 

standard   English   capitalization,   punctuation,   and 

spelling   when   writing.  

1. Use   punctuation   to   separate   items   in   a 

series. 

2. Use   a   comma   to   separate   an   introductory 

element   from   the   rest   of   the   sentence. 

3. Use   a   comma   to   set   o�   the   words    yes    and 

no    (e.g.,    Yes,   thank   you ),   to   set   o�   a   tag 

question   from   the   rest   of   the   sentence   (e.g., 

It’s   true,   isn’t   it? ),   and   to   indicate   direct 

address   (e.g.,    Is   that   you,   Steve? ). 
4. Use   underlining,   quotation   marks,   or   italics 

to   indicate   titles   of   works. 

5. Spell   grade-appropriate   words   correctly, 

consulting   references   as   needed. 
 

Knowledge   and   Language 

L.5.3.   Use   knowledge   of   language   and   its 

conventions   when   writing,   speaking,   reading,   or 

listening.  

1. Try   saying   each   reason   in   di�erent   ways   until   it   feels   like   the   best   way   to 

say   it. 

2. Check   to   be   sure   that   none   of   your   reasons   are   overlapping.  

3. Consider   how   the   other   side   might   talk   back   to   those   reasons   and   what 

you   could   say   in   response 

 

Bend   II:   Raising   the   Level   of   Research 

Readers,   today   I   want   to   teach   you   that   will   do   an   inquiry,   and   the   question   we   will   be 

asking   is,   “How   do   readers   push   themselves   to   �nd   di�erent   questions   and   ideas   to 

discuss   around   an   issue.  

1. Be   alert   to   who   is   involved   in   the   issue.   What      other   questions   can   you 

ask   about   these   people/companies/animals?  

2. Consider   what   articles,   and   parts,   don’t   �t   exactly   with   the   main   debate. 

(What   other   questions/ideas   do   they   bring   up?)  

3. Pay   attention   to   what   questions   others   are   asking,   and   use   them   to 

help   you   grow   your   own   questions  

4. Make   connections   to   your   own   life.   What   new   questions   come   up?  

 

Readers,   today   I   want   to   teach   you   that   readers   mark   up   a   text   in   a   purposeful   and 

deliberate   way,   to   help   them   remember   the   big   ideas   of   the   text,   as   well   as   the   things 

they   were   thinking   when   they   read   it.   The   annotations   that   readers   make   should   help 

them   use   that   text   in   conversation. 

(Teacher’s   Note:   distribute   an   article   annotated   di�erently   by   two 

students--carelessly,   and   the   other   with   thought   and   purpose.    Ask   kids   to   consider 

which   will   lead   to   a   better   conversation,   and   why.) 

1. Preview   the   text   and   scan   it   thinking,   “What   is   the   text   structure?”   What   are   the 

main   ideas?  

2. Set   up   a   way   to   organize   your   thoughts   that   matches   the   text   structure/levels 

3. As   you   read   ask,   What   is   this   mostly   about   and   underline   important   parts   as 

you   go!,   Make   word   lists,   box   and   bullet-   whatever   works   best   for   you   as   a 

reader! 

4. Compare   your   notes   to   a   partner’s   to   make   sure   you   captured   all   of   the 

important   parts   and   you   can   learn   new   annotating   ideas!  

 

● Today   I   want   to   remind   you   that   when   readers   recognize   that   a   text   (or   part   of   a 

text)   is   slightly   more   di�cult,   they   draw   on   strategies   that   help   them   to   deal   with 

the   di�culty.    Above   all,   though,   readers   read   these   slightly   more   di�cult   texts 

with   agency,   saying   to   themselves:   I   can   do   this. 
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1. Expand,   combine,   and   reduce   sentences   for 
meaning,   reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of 
English   (e.g.,    dialects,   registers )   used   in 
stories,   dramas,   or   poems. 

 
Vocabulary   Acquisition   and   Use 
L.5.4.   Determine   or   clarify   the   meaning   of   unknown 
and   multiple-meaning   words   and   phrases   based 
on   grade   5   reading   and   content,   choosing   �exibly 
from   a   range   of   strategies.  

1. Use   context   (e.g.,   cause/e�ect   relationships 
and   comparisons   in   text)   as   a   clue   to   the 
meaning   of   a   word   or   phrase. 

2. Use   common,   grade-appropriate   Greek   and 
Latin   a�xes   and   roots   as   clues   to   the 
meaning   of   a   word   (e.g.,    photograph, 
photosynthesis ). 

3. Consult   reference   materials   (e.g., 
dictionaries,   glossaries,   thesauruses),   both 
print   and   digital,   to   �nd   the   pronunciation 
and   determine   or   clarify   the   precise 
meaning   of   key   words   and   phrases. 

 
L.5.5.   Demonstrate   understanding   of   �gurative 
language,   word   relationships,   and   nuances   in   word 
meanings.  

1. Interpret   �gurative   language,   including 
similes   and   metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of 
common   idioms,   adages,   and   proverbs. 

3. Use   the   relationship   between   particular 
words   (e.g.,   synonyms,   antonyms, 
homographs)   to   better   understand   each   of 
the   words. 

 
L.5.6.   Acquire   and   use   accurately 
grade-appropriate   general   academic   and 

1. Get   a   bird’s   eye   view   of   the   text   (or   section)   by   previewing:  
o The   headings 
o The   �rst   paragraph  
o The   topic   sentences   of   the   rest   of   the   paragraphs   in   the 

section  
o The   entire   last   paragraph  

2. Tell   themselves   a   rough   summary   of   this   text   so   far.  
3. Go   back   to   read,   making   connections   to   what   they   learned   during   their 

previewing   and   talking   themselves   through   the   text.  
4. Revise   their   summary.  

 
Readers,   today   I   want   to   teach   you   that   every   text   reveals   an   author’s   perspective   on 
that   event,   topic,   or   issue.   Figuring   out   an   author’s   perspective   can   help   your   to   �gure 
out   how   exactly   his   or   her   ideas,   �t   into   the   issue.    One   of   the   best   ways   to   �gure   out 
an   author’s   perspective   is   to   lay   that   perspective   next   to   others   and   study 
connections   and   contradictions   across   sources. 

1. Go   back   and   reread   sources   or   read   new   sources   with   new   eyes  
2. Talk   back   to   the   source   and   consider   the   author’s   point   of   view   by   thinking 

how   is   the   author   connected   to   this   topic? 
3. Ask,   “Who   is   the   source?”  
4. What   is   the   point   of   view   of   this   source   on   this   event/topic/issue?  
5. If   the   author   were   involved   in   a   debate   on   this   topic,   which   side   would   he/she 

be   on? 
6. What   kind   of   language   is   the   author   using   to   discuss   this   issue?   OR   What 

does   that   tell   me   about   the   author’s   perspective?  
 
Today   I   want   to   teach   you   that   readers   can   think   about,   discuss,   and   write   about   texts 
on   di�erent   levels.   On   one   level,   you   can   think   about   what   they   are   about--there 
content.    But   another   level   of   thinking   about   texts   is   to   think   more   about   how   author’s 
choices   have   shaped   that   content   and   why. 
(Teacher’s   Note:   Use   a   video   clip   called   “Plastic   World”   to   model   &   utilize   the 
Informational   Goal   and   Technique   Cards)  

1. Notice   when   a   text   is   powerful   and   moves   you  
2. Ask,   “What   makes   it   so   powerful?   How   did   the   author   make   it   so   powerful? 

What   deliberate,   purposeful   choices   shaped   the   text?  
3. Reread   and   notice   what   techniques   and   choices   the   author   made   using   the 

technique   cards  
4. Talk   with   a   partner.   Why   did   they   make   those   choices?  
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domain-speci�c   words   and   phrases,   including 

those   that   signal   contrast,   addition,   and   other 

logical   relationships   (e.g.,    however,   although, 
nevertheless,   similarly,   moreover,   in   addition ). 
 

 

 
 
 

 

 

 

 

 

 

Today   I   want   to   teach   you   that   when   you   read   to   evaluate   arguments,   you   need   to 

read   skeptically.   It’s   the   author’s   job   to   convince   you   of   the   validity   of   the   argument, 

and   once   you   understand   the   argument   being   made,   you   need   to   go   back   to 

evaluate   whether   or   not   it   is   convincing. 

1. Read   a   text   to   understand   them   –   to   really   get   to   know   what   the   author   is 

saying   and   understand   the   author’s   points  

2. After   I   know   a   text,   I   put   on   my   skeptical   lenses   and   read   the   text   suspiciously, 

looking   carefully   at   the   author’s   points   and   how   they’re   being   made.  

o Where’s   the   evidence   for   that?  

o How   do   you   know?  

o What   might   someone   else   say?  

3. Include   your   analysis   in   your   summary:    The   big   claim   the   author   made   was   …… 
and   it’s   supported   by……….  

 
Today   I   want   to   teach   you   that   you   are   going   to   debate   and   to   raise   the   level   of 

debate   you   need   to   select   the   strongest   evidence   for   each   reason.  

1. Sort   your   evidence   by   reason  

2. Rank   your   evidence   from   strongest   to   weakest  

3. Decide   on   the   order   (Strongest   �rst   or   last!)  

 

Bend   III:   Researching   a   New   Issue   with   More   Agency 

Readers,   today   I   want   to   teach   you   that   when   researching   set   out   to   study   a   new 

issue,   they   start   by   making   a   plan   for   how    that   study   will   go.   They   think   about   all   that 

they   know   to   do--about   their   repertoire   of   reading   and   research   strategies   --   and 

they   dive   into   new   research   with   greater   agency,   drawing   on   all   that   they   have 

learned   from   undertaking   previous   research   studies.  

1. Rev   up   your   mind   by   previewing   the   information  

2. Make   a   plan   for   your   research  

o Start   by   scanning   all   of   the   texts   and   �nding   the   ones   that   will 

give   you   an   overview 

o Putting   texts   in   piles   of   which   one   supports   each   position   and 

then   start   with   the   easiest   to   hardest  

                     3.   Generate   and   jot   questions  

 

Today   I   want   to   teach   you   that   when   you   want   to   analyze   texts   across   the   same   topic 

or   event,   it   helps   to   study   one   carefully,   then   lay   others   next   to   that   one,   asking   “How 
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are   these   authors’   choices   similar   to   the   �rst   author’s?   Di�erent?   then   you   can   write 
about   these   connections   and   points   of   di�erence. 

1. Lay   out   the   range   of   texts   and   preview   each  
2. Pick   one   to   start   with   and   focus   on   at   a   time 
3. Ask,   “How   are   these   authors’   choices   similar   to   the   �rst   author’s?   Jot…. These 

two   texts   are   similar   because…  
4. How   are   they   di�erent?   Jot…    These   two   texts   are   di�erent   because….  

Prompts   to   Help   You   Compare   and   Contrast:  
o The   two   sources   are   similar   in   the   way   they   each….. 

o Both   sources   also.. 
o However,   the   sources   di�er   in   that.. 

o On   the   other   hand…  
o This   text   says…   but   this   text   does   say/also   strategies…  

o While   the   �rst   author/source   The   second   author/source  

Today   I   want   to   teach   you   that   experienced   non�ction   readers   bring   all   their   critical 
lenses   to   reading   non�ction   to   talk   back   to   texts.    To   do   this   work,   readers   are   alert   to 
moments   when   they   are   stirred   to   a   strong   emotional   response   and   they   carefully 
analyze   how   the   text   may   position   the   reader.  

1. Read   and   pause   at   a   point   that   stirs   your   emotions   (Pay   attention   to 
your   feelings!)  

2. Look   closely   at   the   language   and   think   why   did   the   author   choose 
these   words?   What   feelings   or   thinking   are   they   stir   up?  

3. Who   bene�ts   from   this   text?  
4. Who   is   represented?  
5. Who   is   left   out?  

 
Sample   Assessments: 

● Create   a   story   pyramid   and   a   one-paragraph   summary   of   a   story   that 
demonstrates   comprehension   of   a   reading   passage. 

● Create   "boxes   and   bullets"   post   it   outlining   what   occurred   �rst,   next,   then,   and 
�nally   in   a   chapter   or   story. 

● Create   a   "Who   Am   I   As   A   Reader?"   poster   that   outlines   favorite   authors, 
favorite   genres,   and   stories   read   to   date. 

● Create   a   "Movie   In   My   Mind"   poster   that   demonstrates   what   a   student 
envisions   from   a   story. 

● Develop   lists   in   a   reader’s   notebook about   plot,   setting,   or   characters. 
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Interdisciplinary   Connections  
Correlates   to   any   science,   math,   or   social   studies   unit   of   study 

● Get   to   know   your   classroom   by   creating   a   classroom   map   and   labeling   all   of 

the   parts   of   the   classroom   and   the   classroom   library. 

Technology   Integration  
Ongoing: 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available. 

● Listen   to   books   on   websites   (pbskids.org/lions/index.html,   storylineonline.net, 

storyit.com,   Elementary   Connections   Page)  

● Use   document   camera   or   overhead   projector   for   shared   reading   of   texts. 

 

      Other: 

● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook   software   to   write 

the   words   from   their   word   sorts. 

● In   Inspiration   develop   a   reading   goal   plan   for   the   school   year. 

 

 

Media   Literacy   Integration 

● Use   print   media   (books,   newspapers,   magazines)   to   practice   reading   and 

comprehension   skills. 

 

Global   Perspectives  
Read   from   the   following   books   during   read   alouds   or   shared   reading. 

 

The   following   skills   and   themes   listed   to   the   right 

should   be   re�ected   in   the   design   of   units   and 

lessons   for   this   course   or   content   area. 

21 
st 
   Century   Skills: 

      Creativity   and   Innovation 

       Critical   Thinking   and   Problem   Solving 

       Communication   and   Collaboration 

       Information   Literacy 

       Media   Literacy 

       Life   and   Career   Skills 

 

21 
st 
   Century   Themes   (as   applies   to   content   area): 

      Financial,   Economic,   Business,   and 
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      Entrepreneurial   Literacy 
      Civic   Literacy 
      Health   Literacy 

 
Professional   Resources: 

● TCRWP   Reading   Book   3:       Argument   and   Advocacy:      Researching   Debatable   Issues,    Grade   5,   ©   2015 
● Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
● Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
● TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
● Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 
● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 
Mentor   Texts: 
● Research   Resources   to   Support   Research-Based   Argument   Writing  
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Historical   Fiction   Book   Club   (OPTIONAL   CLUB) 
The   unit,    Historical   Fiction:   Tackling   Complex   Texts    is   complicated   as   it   happens   in   a   time   and   a   place   the   reader   has   never   inhabited,   and   the 

characters   are   entangled   in   historical   and   social   issues   which   are   related   to   real   historical   events.   The   goal   of   this   unit   is   for   students   to 

emerge   from   the   unit   as   knowledgeable   readers   who   have   learned   how   to   build   collective   interpretations,   know   how   to   listen   closely   to 

each   other   as   they   read,   and   know   how   to   carry   ideas   across   time-both   in   their   book   club   discussions   and   across   more   than   one   text.  

 

Important   considerations:      because   this   unit   includes   complex   texts,   it   is   best   for   students   reading   levels   P   and   above.   In   addition,   due   to   the 

complicated   nature   of   this   genre,   it   is   recommended   that   this   unit   be   conducted   in   book   clubs.   It   will   be   important   to   talk   up   the   fact   that 

reading   clubs   provide   group   solidarity   and   allow   each   member   to   grow.  

 

During   the   �rst   half   of   this   unit,   students   will   focus   on   deep   comprehension   and   synthesis   of   complex   story   elements   and   working   in   book 

clubs.   Next,   students   will   focus   on   interpretation,   and   pay   attention   to   perspective   and   point   of   view   in   addition   to   carrying   ideas   across   a 

text.   Finally,   readers   will   enhance   their   thematic   understanding   by   comparing   both   �ction   and   non�ction   texts.      Additionally,   the   Historical 

Fiction   unit   will   lend   itself   to   lessons   in   social   issues   such   as   war   and   oppression   and   will   teach   lessons   such   as   human   endurance   and 

social   justice.  

 

It   is   important   to   note   that   students   may   need   to   see   and   feel   the   world   of   their   stories,   and   could   bene�t   from   resources   such   as   historical 

images,   movie   clips,   and   text   books   to   help   readers   have   a   schema   to   envision   the   historical   settings   of   their   stories.   Furthermore,   it   will   be 

important   to   organize   book   clubs   around   one   historical   era   so   that   students   read   several   novels   dealing   with   one   era,   and   maintain   their 

requisite   reading   volume   in   addition   to   building   a   familiarity   with   the   historical   era. 

 

Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  
● Students   should   be   able   to   learn   how   to   build   collective   interpretations,   know   how   to   listen   closely   each   other   as   they   read,   and   how 

to   carry   ideas   across   time-both   in   their   book   club   discussions   and   across   more   than   one   text.  

● Students   should   be   able   to   compare   and   contrast   the   overall   structure   (e.g.   chronology,   comparison,   cause/e�ect, 

problem/solution)   of   ideas   events,   concept,   or   information   in   two   or   more   texts   and   analyze   multiple   accounts   of   the   same   event   or 

topic   on   numerous   texts   of   the   same   time   period. 

● Students   should   be   able   to   determine   the   theme   of   a   story   from   details   in   the   text,   including   how   characters   in   a   story   respond   to 

challenges.  
Essential   Questions 

What   provocative   questions   will   foster   inquiry, 
understanding,   and   transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

● How   do   readers   tackle   complex   texts? 

● How   do   readers   work   in   book   clubs?  

● How   do   readers   interpret   complex   texts?  

● How   do   readers   become   more   complex   because 

of   reading?  

Students   will   understand   that… 

● Readers   know   that   as   books   become   more   sophisticated,   the   setting 

becomes   signi�cant.   It   may   function   as   part   of   the   problem   that   a 

character   has   to   overcome,   it   can   be   an   emotional   space   that   creates   the 

tone   or   mood   of   a   place,   or   the   setting   can   operate   at   a   symbolic   level. 
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● Readers   pay   attention   to   the   beginning   of   the   story   where   a   tremendous 
amount   of   crucial   information   will   reveal   the   kind   of   place   the   story   is   set 
and   also   the   kind   of   people   who   occupy   the   story.  

● Strong   readers   know   that   as   their   books   get   harder,   they   have   to   work 
harder   and   can   use   tools   such   as   timelines,   graphic   organizers,   and   lists 
of   characters   to   enhance   comprehension.  

● Readers   understand   that   characters   exit   in   a   relationship   with   history,   and 
are   a�ected   by   the   social   pressures,   community   norms,   and   historical 
atmosphere   around   them.  

● Readers   work   in   clubs   to   synthesize   as   many   details   as   possible,   and   it   is 
important   to   listen   carefully   to   each   other,   build   on   each   other’s 
comments,   and   honor   relationships   so   that   every   cub   member   feels 
valued.  

● Readers   should   value   their   own   ideas   about   books   and   hold   onto   these 
as   they   read,   because   each   reader   brings   their   own   history   to   a   book, 
and   they   should   share   these   ideas   with   others   while   remaining   open   to 
new   ideas,   and   the   possibility   of   revision.  

● Readers   use   allusions,   �gurative   language,   and   symbolism   to   convey 
ideas   that   are   not   easily   contained   in   ordinary   language.  

● Readers   separate   their   perspective   from   that   of   the   main   characters   and 
discern   the   various   perspectives   of   di�erent   characters   within   a   story, 
imagining   the   di�erent   points   of   view   that   characters   in   that   scene   bring 
to   the   action.  

● Readers   ask   themselves   who   has   the   power,   how   is   power   visible   and 
what   forms   does   power   take   in   this   story? 

● Readers   read   non�ction   alongside   �ction   and   notice   how   each   text 
develops   a   theme   and   compare   and   contrast   multiple   books   with   the 
same   theme,   analyzing   carefully   and   using   details   as   evidence   for   their 
ideas. 

 

Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

Students   will: 
Key   Ideas   and   Details 

RL.5.1.   Quote   accurately   from   a   text,   and   make   relevant 
connections   when   explaining   what   the   text   says 
explicitly   and   when   drawing   inferences   from   the   text.  

Instructional   Focus: 
Bend   I:   Tackling   Complex   Texts 
At   the   very   beginning   of   a   story,   readers   pay   particular   attention   to   the   mood 
and   atmosphere   of   the   places   in   which   stories   are   set.   We   realize   that   the   story 
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RL.5.2.   Determine   the   key   details   in   a   story,   drama   or 
poem   to   identify   the   theme   and   to   summarize   the   text.  
 
RL.5.3.   Compare   and   contrast   two   or   more   characters, 
settings,   or   events   in   a   story   or   drama,   drawing   on 
speci�c   details   in   the   text   (e.g.,   how   characters   interact). 
 
Craft   and   Structure 
RL.5.4.   Determine   the   meaning   of   words   and   phrases   as 
they   are   used   in   a   text,   including   �gurative   language 
such   as   metaphors   and   similes. 
 
RL.5.5.   Explain   how   a   series   of   chapters,   scenes,   or 
stanzas   �ts   together   to   provide   the   overall   structure   of   a 
particular   story,   drama,   or   poem. 
 
RL.5.6.   Describe   how   a   narrator’s   or   speaker’s   point   of 
view   in�uences   how   events   are   described. 
 
 
Integration   of   Knowledge   and   Ideas 
RL.5.7.   Analyze   how   visual   and   multimedia   elements 
contribute   to   the   meaning,   tone,   or   beauty   of   a   text   (e.g., 
graphic   novel,   multimedia   presentation   of   �ction, 
folktale,   myth,   poem). 
 
RL.5.8.   (Not   applicable   to   literature) 
 
RL.5.9.   Compare,   contrast   and   re�ect   on   (e.g.   practical 
knowledge,   historical/cultural   context,   and   background 
knowledge)   the   treatment   of   similar   themes   and   topics 
(e.g.,   opposition   of   good   and   evil)   and   patterns   of   events 
(e.g.,   the   quest)   in   stories,   myths,   and   traditional   literature 
from   di�erent   cultures. 
 
Range   of   Reading   and   Complexity   of   Text 

will   almost   never   say,   “This   shows   that   trouble   is   brewing”   or   “This   shows   a 
sense   of   hope”,   so   we   must   gather   clues   to   �gure   out   what   kind   of   place   it   is. 

1.   Rev   up   our   minds   for   reading   by   noticing   details   about   the   setting   (be 
alert   right   from   the   start) 
2.   Ask,   “What   clues   is   the   author   giving   me   that   suggest   what   kind   of 
place   this   is?” 
3.   Pay   close   attention   to   signs   of   trouble   or   change   to   think   about   what 
this   place   feels   like 
4.   Continue   to   read   analytically,   studying   parts   that   clue   us   into   the   facts, 
feelings,   or   setting. 

 
At   the   start   of   a   complex   text,   readers   often   tack   up   important   information   they 
need   to   know   on   mental   bulletin   boards.   Speci�cally,   they   make   note   of   the 
who,   what,   where,   when,    and    why    of   the   book. 

1.   Record   the   main   topic   (ex:   a   character’s   name   or   place) 
2.   As   you   return   to   that   name   or   place,   jot   new   details   as   they   emerge 
(make   comparison   to   boxes   and   bullets) 
3.   Continue   to   collect   and   organize   key   facts   so   that   you   can   �t   the    who, 
what,   where,   when,    and    why    together 

 
In   historical   �ction,   there   can   be   more   than   one   timeline.   There   is   the   main 
character’s   timeline;   there   is   also   a   historical   timeline-   and   the   two   are   entwined. 
To   understand   anyone,   it   helps   to   know   the   way   that   person’s   timeline   intersects 
with   the   timeline   of   world   events. 

1.   Create   a   personal   timeline   of   a   part   of   your   life   and   a   parallel   historical 
timeline   as   a   model 
2.   Get   ready   to   try   this   work   in   clubs:   use   the   �ngers   on   your   left   hand   as 
a   timeline   of   the   main   character   and   the   �ngers   on   your   right   as   a 
timeline   of   historical   events 

 
Good   readers   of   historical   �ction   notice   dates   in   their   books. 

1.   Create   post-its   that   represent   dates   you   have   come   across   in   your 
novel 
2.   Add   these   post-its   to   the   historical   timeline   in   your   journals 
3.   Compare   your   ideas   about   the   timeline   in   your   book   with   club 
members 
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RL.5.10.   By   the   end   of   the   year,   read   and   comprehend 

literature,   including   stories,   dramas,   and   poems   at   grade 

level   text-complexity   or   above,   with   sca�olding   as 

needed.  

 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word 

analysis   skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 

correspondences,   syllabication   patterns,   and 

morphology   (e.g.,   roots   and   a�xes)   to   read 

accurately   unfamiliar   multisyllabic   words   in 

context   and   out   of   context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to 

support   comprehension. 

1. Read   grade-level   text   with   purpose   and 

understanding. 

2. Read   grade-level   prose   and   poetry   orally   with 

accuracy,   appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word 

recognition   and   understanding,   rereading   as 

necessary. 

 

Language   Standards 
Conventions   of   Standard   English 
L.5.1.   Demonstrate   command   of   the   conventions   of 

standard   English   grammar   and   usage   when   writing   or 

speaking.  

1. Explain   the   function   of   conjunctions,   prepositions, 

and   interjections   in   general   and   their   function   in 

particular   sentences. 

2. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I 
have   walked;   I   will   have   walked )   verb   tenses. 

3. Use   verb   tense   to   convey   various   times, 

sequences,   states,   and   conditions. 

A   character’s   feelings   and   decisions   are   in�uenced   by   the   character’s   world,   and 

his   or   her   role   in   that   world.   When   a   character   responds   di�erently   than   you 

would,   it   helps   to   ask   why.   We   then   come   to   realize   that   the   character’s 

perspective   is   shaped   by   the   times. 

1.   Return   to   a   familiar   scene   from   your   read   aloud,   thinking   about    why    a 

character   behaves   as   he   or   she   does 

2.   Think   about   a   character’s   actions   in   a   way   that   �rst   ignores   the 

historical   context,   then   correct   yourself 

3.   Consider   how   the   historical   events   are   helping   to   shape   the   characters 

in   the   story 

 

Bend   II:    Interpreting   Complex   Texts  
Readers   don’t   wait   for   someone   else   to   decide   which   passages   are   worth 

pausing   over.   We   read   alertly,   ready   to   say,   “Wow.   This   part   almost   seems   like 

it’s   written   in   bold”.   We   then   ask,   “How   does   this   connect   to    other    parts   of   the 

text?”   and   “What   is   this   part    really    about?” 

1.   Notice   if   an   image   or   word   is   repeated   often.   Ask,   “Might   it   be   a   symbol 

of   something   bigger?” 

2.   Notice   if   something   catches   you   by   surprise   and   stands   out.   Think, 

“Why   might   the   author   have   put   in   this   surprising   part?” 

3.   Notice   if   a   new   insight   dawns   on   a   character. 

 

A   book   club   is   like   a   pot   luck   dinner;   you   can’t   go   empty-handed!   As   a   good 

reader,   you   have   the   responsibility   of   bringing   something   to   your   club   that   will 

help   your   club   have   a   meaningful   literacy   conversation.  

1.   Rehearse   your   best   thinking   about   parts   of   the   story   that   you   feel   are 

important 

2.   Use   prompts   to   help   grow   your   ideas:   “Could   this   have   anything   to   do 

with…?,   I   wonder…,   Maybe…,   Remember   earlier   in   the   story   when…,   These 

ideas   might   go   together…,   The   author   might   be   trying   to   teach   us…” 

3.   Jot   your   best   idea   on   a   post-it   as   an   artifact   of   your   thinking   to   bring   to 

your   club   meeting 

 

When   you   are   thinking,   talking,   or   writing   about   big   ideas--just   as   you   are   doing 

today--   it’s   wise   to   look   for   clues   to   big   ideas   in   small   moments,   small   details, 

and   small   objects. 

                                       1.   Mark   a   section   that   feels   important   and   ask,   “What   is   signi�cant   about 

this   part   of   the   story?” 
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4. Recognize   and   correct   inappropriate   shifts   in 
verb   tense. 

5. Use   correlative   conjunctions   (e.g.,    either/or, 
neither/nor ). 

 
L.5.2.   Demonstrate   command   of   the   conventions   of 
standard   English   capitalization,   punctuation,   and 
spelling   when   writing.  

1. Use   punctuation   to   separate   items   in   a   series. 
2. Use   a   comma   to   separate   an   introductory 

element   from   the   rest   of   the   sentence. 
3. Use   a   comma   to   set   o�   the   words    yes    and    no 

(e.g.,    Yes,   thank   you ),   to   set   o�   a   tag   question   from 
the   rest   of   the   sentence   (e.g.,    It’s   true,   isn’t   it? ),   and 
to   indicate   direct   address   (e.g.,    Is   that   you,   Steve? ). 

4. Use   underlining,   quotation   marks,   or   italics   to 
indicate   titles   of   works. 

5. Spell   grade-appropriate   words   correctly, 
consulting   references   as   needed. 

 
Knowledge   and   Language 
L.5.3.   Use   knowledge   of   language   and   its   conventions 
when   writing,   speaking,   reading,   or   listening.  

1. Expand,   combine,   and   reduce   sentences   for 
meaning,   reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of   English 
(e.g.,    dialects,   registers )   used   in   stories,   dramas,   or 
poems. 

 
Vocabulary   Acquisition   and   Use 
L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 
multiple-meaning   words   and   phrases   based   on   grade   5 
reading   and   content,   choosing   �exibly   from   a   range   of 
strategies.  

1. Use   context   (e.g.,   cause/e�ect   relationships   and 
comparisons   in   text)   as   a   clue   to   the   meaning   of   a 
word   or   phrase. 

                                       2.   “How   does   this   part   �t   with   an   earlier   part?   How   does   it   connect   to 
what   the   whole   story   is   really   about?” 
                                       3.   “Why   might   the   author   have   written   in   this   particular   way,   including 
these   details   and   words?” 
                                 4.   “What   is   the   character   learning   about   life   and   the   world?   What   am   I 
learning?” 
 
Good   readers   study   and   discuss   how   ordinary   objects   often   symbolize   big   ideas. 

1.   Pay   attention   to   recurring   images,   objects,   and   details   in   your   novel   (a 
symbol) 
2.   Leaf   through   book   to   �nd   a   passage   where   that   symbol   is   “lodged” 
3.   Stop   and   jot   what   you   are   thinking   about   that   symbol,   asking   yourself, 
“What   does   this   object   represent?” 

 
Once   you   have   paused   to   develop   an   interpretation   of   the   book,   you   almost 
wear   that   idea--that   interpretation--   like   a   pair   of   glasses   or   a   lens.   You   can   read 
through   that   lens,   saying,   “Ah   yes,   this   goes   with   my   interpretation!”   or   “Huh? 
This   makes   me   think   something   new”. 
                                          1.   Create   an   idea   (ex:   war   makes   kids   grow   up   early) 
                                          2.   Find   examples   of   that   idea   as   you   read   with   that   lens 
                                          3.   Push   to   add   a   “because…”   statement   to   your   idea   or   revise   it   to   make   it 
more   precise   or   broader 
 
Themes   or   big   ideas   have   more   power   when   you   think   of   them   as   claims   about 
the   world,   rather   than   just   about   the   book. 

   1.   Use   words   like   “kids”   or   “people”   when   writing   your   claim   instead   of 
speci�c   characters’   names 
   2.   Talk   about   the   theme   of   a   story   as   a   sentence   or   two   rather   than   one 
word 

▪ Start   with   one   word   theme 
▪ Ask   yourself,   “what   is   this   book   teaching   me   about   (one 

word   theme)?” 
 
In   a   good   book,   just   like   in   a   good   conversation,   you   can   feel   your   thinking   being 
changed.   When   you   are   open   to   new   thinking   as   you   read   and   as   you   discuss 
ideas   with   other   readers,   you   can   build   richer,   more   powerful   interpretations. 
                                       1.   Use   words   and   questions   to   bring   out   more   thinking   and   to   connect 
ideas   in   club   conversations 
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2. Use   common,   grade-appropriate   Greek   and   Latin 

a�xes   and   roots   as   clues   to   the   meaning   of   a 

word   (e.g.,    photograph,   photosynthesis ). 
3. Consult   reference   materials   (e.g.,   dictionaries, 

glossaries,   thesauruses),   both   print   and   digital,   to 

�nd   the   pronunciation   and   determine   or   clarify 

the   precise   meaning   of   key   words   and   phrases. 

 

L.5.5.   Demonstrate   understanding   of   �gurative   language, 

word   relationships,   and   nuances   in   word   meanings.  

1. Interpret   �gurative   language,   including   similes 

and   metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of   common 

idioms,   adages,   and   proverbs. 

3. Use   the   relationship   between   particular   words 

(e.g.,   synonyms,   antonyms,   homographs)   to 

better   understand   each   of   the   words. 

 

L.5.6.   Acquire   and   use   accurately   grade-appropriate 

general   academic   and   domain-speci�c   words   and 

phrases,   including   those   that   signal   contrast,   addition, 

and   other   logical   relationships   (e.g.,    however,   although, 
nevertheless,   similarly,   moreover,   in   addition ). 
 

 

                                       2.   Quick   write   using   prompts   such   as: 

o “I   used   to   think…,   but   now   I   realize…” 

o “When   I   �rst   read   this,   I   thought…,   but   now,   rereading   it,   I   realize…” 

o “On   the   surface,   this   is   the   story   of...but   I   think   it   is   really   a   story 

about…” 

o “Some   people   think   this   is   a   story   about...but   I   think   it   is   really   a 

story   about…” 

o “My   ideas   about...are   complicated.   In   a   way   I   think…,   but   on   the 

other   hand,   I   also   think…” 

 

Characters   are   always   in   a   story   for   a   speci�c   reason.   They,   like   the   main 

character,   help   to   carry   the   big   messages   or   big   ideas   of   the   story.  

1.   Try   to   understand   the   point   of   view--the   perspective--of   a   minor 

character 

2.   Ask   yourself,   “Whose   eyes   are   seeing   this   story?”,   “Whose   thoughts   am 

I   hearing?”,   “Whose   voice   is   telling   the   story?”   to   �gure   out   the 

perspective 

3.   Revise   your   interpretation   to   include   what   you   learn 

 

Good   readers   add   to   and   revise   their   thinking,   using   post-its   to   help   track   new 

thoughts. 

1.   Create   a   theory   web:   write   an   idea/theme   across   a   post   it   and   collect 

smaller   post-its   with   evidence   that   supports   that   idea/theme 

2.   After   looking   at   something   from   a   minor   character’s   perspective,   revise 

your   big   idea   post-it   and   continue   to   collect   evidence   based   on   their 

newest   thinking 

 

Readers   also   take   their   interpretations   around   theme   through   a   process   of 

drafting   and   revision. 

1.   Record   what   you   think   the   theme   of   the   book   is   before   you   continue 

reading 

2.   Keep   in   mind   the   qualities   of   strong   theme   work   to   guide   your   revision 

3.   Qualities:   A   Theme…   -is   a   big   idea   that   relates   to   the   whole   arc   of   the 

story,   -is   grounded   in   speci�c   details   in   the   text,   -considers   the   choices 

the   author   made 

4.   Read   on   with   a   lens   of   that   theme,   marking   passages   that   support   your 

idea 
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5.   Revise   both   in   writing   and   talking   with   clubs   when   necessary,   using 

prompts   to   guide:   I’m   changing   my   mind...I’m   starting   to   think...I’m 

realizing...So,   if   that’s   true,   then...Can   we   try   that   idea   on   for   a   bit?   If   that’s 

true,   then   how   come…?   Could   it   be   that…? 

 

Bend   III:   The   Intersection   of   Historical   Fiction   and   History 

 

Readers   of   historical   �ction   often   study   images--photographs   and   illustrations-- 

from   the   time   period   they   are   reading   about,   and   think   about   how   they   relate   to 

relevant   parts   of   their   novels   in   order   to   better   understand   the   time   period. 

1.   Ask:   What   does   the   picture   remind   you   of   in   the   book?   (Go   back   to   the 

text   and   look   again) 

2.   Look   at   all   parts   of   the   picture   and   notice   the   details 

3.   Use   expert   vocabulary   to   describe   what   you   see 

4.   Compare   what   you   had   been   picturing   in   your   mind   to   what   you   see   in 

the   image 

5.   Think   about   how   the   picture   a�ects   your   envisioning   of   what   you   read 

 

Readers   of   historical   �ction   don’t   limit   themselves   to   the   book   in   their   hands; 

They   gather   resources   as   they   go   that   will   help   deepen   their   understanding. 

One   important   way   to   do   this   work   is   to   read   texts   that   will   give   you   more 

background   knowledge,   alongside   your   novel. 

1.   Find   places   in   your   story   where   you   have   questions 

2.   Look   for   a   source,   including   a   part   of   a   bigger   article  

3.   Read   just   that   part   to   gather   information 

4.   Rethink   what   happened   in   the   book   with   this   information   in   mind 

 

Good   readers   not   only   synthesize   across   texts,   but   across   units   of   study   as   well. 

1.   Take   a   subtopic   that   you   are   learning   about   in   one   text   and   read   across 

texts   on   that   topic 

2.   As   you   read,   ask,   “Does   this   �t   with   what   I   already   knew,   or   this 

something   that   adds   onto   what   I   knew?” 

3.   If   the   non�ction   text   tells   something   di�erent   than   what   you   expected, 

think,   “What   could   be   going   on?   What   might   explain   this?” 

4.   Realize   that   there   is   not   just    one    history   of   an   event-   there   are   many 

 

Good   readers   draw   on   all   that   they   know   about   reading   historical   �ction   to 

rehearse   for   their   book   club   conversation   time. 
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1.   Think   about   the   most   important   questions   you   think   your   club   might 

talk   about 

2.   Reread   your   post-its,   scan   your   book,   and   do   some   jotting 

3.   Ask   yourself,   “Is    all    of   this   work   important?”   “Does   this   work   show   how   I 

deepened   my   ideas   about   the   challenges   characters   face   and   the   life 

lessons   they   learn?” 

4.   During   club   conversation,   aim   to   linger   with   and   develop   one   idea   for 

at   least   5   or   6   minutes 

 

As   readers   research   character’s   perspectives,   it’s   important   to   recognize   that 

one   person’s   perspective   is   not   everyone’s   perspective.   Therefore,   we   need   to 

be   cautious   about   making   assumptions   and   overgeneralizations. 

1.   Create   chart:   “Using   My   History   Lens” 

2.   Two   columns:   “I   notice   these   details…”   and   “I   learn…” 

3.   Jot   details   from   the   text   with   page   numbers   and   what   those   details 

teach   you   about   the   time   period 

4.   Ask,   “Who   are   we   really   talking   about?”   so   that   we   do   not 

overgeneralize   by   saying   “all   people   in   that   time   period” 

 

Good   readers   keep   track   of   what   they   learn   as   they   read   historical   �ction. 

1.   Find   a   few   parts   of   the   story   that   feel   especially   important 

2.   Think   about   what   role   those   parts   play   for   the   whole   story 

3.   Ask,   “Does   this   part:   introduce   the   setting...show   the   tone   of   the 

setting...show   changes   in   the   setting...introduce   a   character...show   a 

character’s   motivations...show   a   character’s   changes...show   something 

that   in�uences   the   character...show   an   important   event...show   a 

problem...show   tension   increasing/the   problem   getting   worse...show   the 

character   responding   to   the   problem...show   the   theme...show   a 

solution/resolution?”  

 

Readers,   looking   at   our   books   with   the   lens   of   power   leads   to   all   sorts   of   new 

thinking.   When   we   investigate   who   has   power,   what   form   power   takes   (how   you 

see   it),   and   how   power   changes,   that   helps   us   �nd   huge   meanings   in   books. 

                                       1.   Ask   questions   to   investigate   power:   “Who   makes   the   rules?”   “Who   is   in 

charge?”   “Who   has   the   power?”   “What   are   the   signs   of   that   power?” 

                                    2.   Then   ask,   “What’s   the   resistance?”   “What   is   their   power?” 

                                    3.   Begin   to   understand   that   when   there   is   power,   there   is   resistance. 

People   don’t   just   give   in. 
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Endings   of   books   are   special;   they   are   like   the   top   of   a   mountain.   You   don’t   want 
to   reach   the   top   of   the   mountain   and   then   just   turn   around   and   race   down   the 
hill.   Instead,   once   you   are   there,   you   want   to   look   back   over   the   whole   trail   that 
you   traveled   and   think   about   the   whole   trail   in   relation   to   the   ending. 

1.   Reread   endings   of   books 
2.   Think,   “How   does   this   change   my   thinking   about   what   the   whole   book 
is   about?   How   does   the   ending   connect   to   earlier   parts   of   the   book?” 

 
Readers,   you’ve   learned   to   think   hard   about   people,   places,   and   events   in   the 
stories   you   read,   and   also   about   ideas.   When   you   have   developed   some 
thinking   about   a   big   idea   in   one   story,   sometimes   that   thinking   helps   you   �nd 
similar   ideas   in   another   story. 

1.   Have   clubs   agree   on   a   big   idea   that   their   book   represents   in   one   or   two 
sentences 
2.   One   club   shares   their   idea,   and   the   rest   of   the   clubs   ask,   “Could   this 
idea   hold   true   in   our   book?” 
3.   Put   hands   into   circle   to   see   how   one   idea   can   relate   to   multiple   texts 
4.   Reinforce   that   big   ideas   aren’t   con�ned   to   just   one   book-   that   author’s 
pull   the   big   ideas   in   their   books   from   real   life. 

 
Sample   Assessments: 

● Create   lists   about   characters   changes/   traits,   setting   changes,   and   key 
plot   events. 

● Create   story   pyramids   and   write   story   summaries   that   demonstrate 
comprehension   of   the   reading. 

● Prepare   a   new   oral   version   of   a   fairy   tale   and   make   an   oral   presentation 
● Create   a   poster   and   write   a   review   to   persuade   classmates   to   read   a 

novel 
● Assume   the   role   of   a   character   living   in   a   given   time   period   and   write   a 

letter   to   someone   communicating   what   life   is   like. 
 

Instructional   Strategies: 
  Interdisciplinary   Connections 
Correlates   to   any   science,   math,   or   social   studies   unit   of   study 

● Study   the   history   of   New   Jersey   and   create   a   timeline   demonstrating 
important   events. 
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● Write   a   story   involving   facts   about   space 
 
  Technology   Integration 
Ongoing: 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available. 
● Listen   to   books   on   websites   (pbskids.org/lions/index.html, 

storylineonline.net,   storyit.com,   Elementary   Connections   Page)  
● Use   document   camera   or   overhead   projector   for   shared   reading   of   texts. 

 
      Other: 

● Use   Microsoft   Word,   Inspiration,   or   SmartBoard   Notebook   software   to 
write   the   words   from   their   word   sorts. 

● Create   a   video   or   audio   book   review   using   i-tunes,   i-movie,   Photobooth, 
Sound   Studio. 

   
Media   Literacy   Integration 

● Use   print   media   (books,   newspapers,   magazines)   to   practice   reading   and 
comprehension   skills. 

 
  Global   Perspectives 
Read   from   the   following   books   during   read   alouds   or   shared   reading. 

● The   Story   of   the   Milky   Way,   A   Cherokee   Tale    by   Joseph   Bruchac   and 
Gayle   Ross 

● Crazy   Horses’s   Vision    by   Joseph   Bruchac 

● Fox   Song     by   Joseph   Bruchac 
The   following   skills   and   themes   listed   to   the   right   should 
be   re�ected   in   the   design   of   units   and   lessons   for   this 
course   or   content   area. 

21 st    Century   Skills: 
      Creativity   and   Innovation 
       Critical   Thinking   and   Problem   Solving 
       Communication   and   Collaboration 
       Information   Literacy 
       Media   Literacy 
       Life   and   Career   Skills 
21 st    Century   Themes   (as   applies   to   content   area): 
      Financial,   Economic,   Business,   and 
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      Entrepreneurial   Literacy 
      Civic   Literacy 
      Health   Literacy 

 
Professional   Resources: 

● TCRWP   Curricular   Calendar ,    Unit   5,    Grade   5,   Historical   Fiction   Clubs   ©      2015-2016 
● Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
● Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
● TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
● Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 

● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 
Mentor   Texts: 
Revolutionary   War 

● Buttons   for   General   Washington,   Roop,   Peter 
● The   Fighting   Ground,   Avi 
● George   Washington’s   Socks,   Woodru�,   Elvira  
● George,   The   Drummer   Boy,   Benchley,   Nathaniel  
● Guns   for   General   Washington,   Reit,   Symour  
● The   Keeping   Room,   Myers,   Anna  
● Meet   Felicity,   An   American   Girl,   Tripp,   Valerie 
● Molly   Pitcher,   Young   Patirot,   Stevenson,   Augusta  
● Morning   Girl,   Dorris,   Michael  
● Night   Journeys,   Avi  
● Phoebe   the   Spy,   Gri�n   Judith  
● Sam   the   Minuteman,   Benchley   Nathanial  
● The   Secret   Soldier,   McGovern,   Ann 
● Sybil   Ludington’s   Midnight   Ride,   Amstel,   Marsha  
● Toliver’s   Secret,   Brady,   Esther 

 
Pre   and   Post   Civil   War 

● Henry’s   Freedom   Box    by   Ellen   Levine 
● The   Blue   and   the   Gray    by   Eve   Bunting 
● Follow   the   Drinking   Gourd    by   Jeanette   Winter 
● Molly   Bannaky    by   Chris   Soentpiet 
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Westward   Expansion/   Prairie   Life 

● Cheyenne   Again    by   Eve   Bunting 

● Orphan   Train    by   Verla   Kay 

● What   You   Know   First    by   Patricia   Maclachlan 

 

World   War   II 
● The   Butter�y    by   Patricia   Polacco 

● A   New   Coat   for   Anna    by   Harriet   Ziefert 

● Baseball   Saved   Us    by   Ken   Mochizuki 

● Number   the   Stars    by   Lois   Lowry 

● Rose   Blanche    by   Jonathan   Cape 

 

Pre-Columbian   through   American   Revolutionary   War   (Including   Colonial   Period) 
● Katie’s   Trunk    by   Ann   Turner 

● Encounter    by   Jane   Yolan 

 

The   Civil   Rights   Movement 

● Freedom   on   the   Menu:    The   Greensboro   Sit-Ins    by   Carole   Boston   Weatherford 

● A   Sweet   Smell   of   Roses    by   Angela   Johnson 

 

The   Great   Depression 

● The   Babe   and   I    by   David   Adler 

● Pop’s   Bridge    by   Eve   Bunting 
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Fantasy   (OPTIONAL   CLUB) 
 
This   unit   of   study   is   derived   from   the   unit   “Learning   with   the   Elves”   in   the   volume    Constructing   Curriculum ,   in   the   series    Units   of   Study   for 

Teaching   Reading   Grades   3-5,    as   well   as   from   the   new   edition   of   that   unit    A   Quick   Guide   to   Teaching   Fantasy:      Epic   Novels   for   Epic   Readers    by 

Mary   Ehrenworth.      This   unit   aims   to   capture   students   passion   for   fantasy   reading   as   a   means   of   increasing   their   facility   with   complex   texts 

and   interpretation.      Students   will   need   to   pay   close   attention   as   they   read,   assuming   that   details   do   matter.      They   will   be   reading   across 

novels,   noticing   patterns,   archetypes,   and   themes.      This   is   a   book   club   unit,   so   to   prepare   for   this   unit   of   study,   you   will   need   to   gather 

multiple   sets   of   books   at   a   level   to   set   up   and   launch   book   clubs   in   your   classroom. 

 
 

Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  

 

❒ Students   will   read   complex   texts   developing   skills   of   synthesis   and   interpretation. 

❒ Students   will   notice   patterns   across   texts. 

 

Essential   Questions 

What   provocative   questions   will   foster   inquiry,   understanding,   and 

transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

Essential   Question:    How   can   I   tackle   the   demanding   and 

complex   genre   of   fantasy   reading?   What   will   my   strategies   and 

goals   be   that   help   me   to   make   sense   of   multiple   plot   lines, 

layered   characters,   complex   themes? 

 

What   strategies   can   I   use   to   hold   onto   the   story   line   when   plot 

get   tangled   and   the   main   characters   seem   confusing?   What 

strategies   can   I   use   when   the   setting   is   unfamiliar   and   hard   to 

envision?   (approximately   one   week) 

·  

How   can   I   use   all   I   have   learned   about   how   authors   develop 

themes   to   study   the   way   authors   approach   common   themes   in 

fantasy?   (approximately   one   week) 

·  

How   can   I   deepen   my   thoughts   about   fantasy   stories   by   thinking 

about   the   choices   the   authors   have   made—especially   thinking 

about   symbolism,   allusion   and   craft?   (approx.   2   weeks   or   less) 

 

Students   will   understand   that: 

❒ Using   strategies   and   creating   goals   will   help   them   to   make 

sense   of   complex   texts. 

❒ Fantasy   readers   envision   the   story   in   their   mind,   creating   the 

world   the   author   is   trying   to   portray. 

❒ Fantasy   readers   develop   thematic   understandings   of   texts, 

know   that   it   is   much   more   than   dwarfs   and   elves. 

❒ There   are   many   fantasy   archetypes,   quest   structures,   and 

thematic   patterns. 
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Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

Students   will:  Instructional   Focus: 
Bend   I:   Constructing   and   Navigating   Other   Worlds 
Readers,   today   I   want   to   teach   you   that   as   fantasy   readers,   your   �rst 
task   will   be   to   �gure   out   not   just   where   your   story   happens,   but   what 
kind   of   place   it   is.     

1. Discuss   that   one   way   you   can   do   this   is   to   investigate   clues 
about   the   time   period   and   important   magical   elements,   using 
the   covers,   blurbs   and   details   from   the   beginning   of   the   story 
for   your   research.     

2. Explain   some   of   the   common   settings   of   fantasy   stories   and 
demonstrate   how   you   use   this   knowledge   to   research   the 
setting   of   a   shared   text.     

3. Set   up   children   to   work   together   to   research   and   think   about 
clues   from   the   story   you   read   aloud. 

4. Give   children   the   opportunity   to   turn   and   compare   their 
analyses. 

5. Send   students   o�,   remind   them   to   research   the   settings   as   they 
begin   their   stories.    To   do   this,   they   need   to   use   the   cover,   blurb 
and   details   at   the   beginning   of   the   story.  

 
Readers,   today   I   want   to   teach   you   that   in   complicated   stories   such   as 
fantasy   novels,   often   the   main   characters   begin   without   a   lot   of 
knowledge,   and   they   have   a   steep   learning   curve.    As   alert   readers, 
when   the   main   character   has   a   dramatic   new   experience   or   is   told 
important   information,   you   can   see   those   moments   as   an   opportunity 
to   learn   hand   in   hand   with   the   main   character.  

1. Tell   a   story   about   your   reading   experience,   where   a   main 
character   seems   confused   by   his   or   her   environment. 

2. Demonstrate   in   your   read   aloud   text   how   you   learn   with   the 
main   character   as   they   ask   questions,   hear   explanations,   and 
have   new   experiences.  

3. Remind   students   of   text   markers   that   indicate   the   character   is 
learning,   such   as   direct   questions,   explanations,   and   unfamiliar 
experiences.    Set   them   up   to   try   this   work   on   a   text   excerpt   of 
the   read-aloud. 

Key   Ideas   and   Details  
 
    Key   Ideas   and   Details 

RL.5.1.   Quote   accurately   from   a   text,   and   make   relevant 
connections   when   explaining   what   the   text   says   explicitly   and 
when   drawing   inferences   from   the   text.  
 
RL.5.2.   Determine   the   key   details   in   a   story,   drama   or   poem   to 
identify   the   theme   and   to   summarize   the   text.  
 
RL.5.3.   Compare   and   contrast   two   or   more   characters,   settings, 
or   events   in   a   story   or   drama,   drawing   on   speci�c   details   in   the 
text   (e.g.,   how   characters   interact). 
 
Craft   and   Structure 

RL.5.4.   Determine   the   meaning   of   words   and   phrases   as   they   are 
used   in   a   text,   including   �gurative   language   such   as   metaphors 
and   similes. 
 
RL.5.5.   Explain   how   a   series   of   chapters,   scenes,   or   stanzas   �ts 
together   to   provide   the   overall   structure   of   a   particular   story, 
drama,   or   poem. 
 
RL.5.6.   Describe   how   a   narrator’s   or   speaker’s   point   of   view 
in�uences   how   events   are   described. 
 
 
Integration   of   Knowledge   and   Ideas 

RL.5.7.   Analyze   how   visual   and   multimedia   elements   contribute 
to   the   meaning,   tone,   or   beauty   of   a   text   (e.g.,   graphic   novel, 
multimedia   presentation   of   �ction,   folktale,   myth,   poem). 
 
RL.5.8.   (Not   applicable   to   literature) 
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RL.5.9.   Compare,   contrast   and   re�ect   on   (e.g.   practical 

knowledge,   historical/cultural   context,   and   background 

knowledge)   the   treatment   of   similar   themes   and   topics   (e.g., 

opposition   of   good   and   evil)   and   patterns   of   events   (e.g.,   the 

quest)   in   stories,   myths,   and   traditional   literature   from   di�erent 

cultures. 

 

Range   of   Reading   and   Complexity   of   Text 
RL.5.10.   By   the   end   of   the   year,   read   and   comprehend   literature, 

including   stories,   dramas,   and   poems   at   grade   level 

text-complexity   or   above,   with   sca�olding   as   needed.  

 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word   analysis 

skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 

correspondences,   syllabication   patterns,   and 

morphology   (e.g.,   roots   and   a�xes)   to   read   accurately 

unfamiliar   multisyllabic   words   in   context   and   out   of 

context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to   support 

comprehension. 

1. Read   grade-level   text   with   purpose   and   understanding. 

2. Read   grade-level   prose   and   poetry   orally   with   accuracy, 

appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word   recognition 

and   understanding,   rereading   as   necessary. 

Language   Standards 
Conventions   of   Standard   English 
L.5.1.   Demonstrate   command   of   the   conventions   of   standard 

English   grammar   and   usage   when   writing   or   speaking.  

1. Explain   the   function   of   conjunctions,   prepositions,   and 

interjections   in   general   and   their   function   in   particular 

sentences. 

2. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I   have 
walked;   I   will   have   walked )   verb   tenses. 

4. Ask   students   to   turn   and   talk-   and   then   summarize   what   they 

said.  

5. Give   your   students   a   moment   to   talk   about   the   learning   curve 

of   the   main   character   in   their   book.    Then   encourage   your 

students   to   use   their   pencils   as   they   read,   and   send   them   o�.      

 

Readers,   today   I   want   to   teach   you   that   as   you   tackle   more 

complicated   books,   you   will   run   into   multiple   plotlines.    You   will   �nd   it 

helpful    to   use   charts,   timelines,   and   other   graphic   organizers   to   track 

multiple   problems   and   plotlines,   and   to   gather   data   as   scientists   do,   in 

chart   and   tables   to   allow   close   analysis.     

1. Tell   a   personal   story   about   a   time   when   problems   began   to 

multiply. 

2. Share   a   transcript   of   a   club   conversation   that   demonstrates   the 

many   problems   that   arise   in   complex   stories.    Invite   students   to 

analyze   this   transcript.     

3. Introduce   a   way   to   chart   these   problems,   and   show   an 

example. 

4. Bring   your   students   to   a   recent   chapter   of   the   read-aloud   text 

to   practice   this   work.    Begin   keeping   public   records/   charts   to 

support   the   read-aloud.       

5. Set   students   up   to   make   thoughtful   decisions   about   the   work 

they’ll   do. 

 

Our   work   for   today   is   to   answer   this   question:   “What   can   we   learn 

about   characters   if   we   study   them   over   time,   delving   deeply   into   their 

formation,   motivations,   and   actions?” 

1. Tell   a   brief   story   of   reconsidering   a   character   that   seemed 

good   or   evil. 

2. Invite   children   into   an   inquiry,   using   a   shared   text   to   explore 

character   traits.  

3. Remind   children   to   ran   their   ideas   and   evidence 

4. Ratchet   up   the   level   by   investigating   reasons   why   characters 

are   the   way   they   are.     

5. Sum   up,   reiterating   the   power   and   the   newness   of   this   work   for 

them   as   readers. 
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3. Use   verb   tense   to   convey   various   times,   sequences, 
states,   and   conditions. 

4. Recognize   and   correct   inappropriate   shifts   in   verb   tense. 
5. Use   correlative   conjunctions   (e.g.,    either/or,   neither/nor ). 
 

L.5.2.   Demonstrate   command   of   the   conventions   of   standard 
English   capitalization,   punctuation,   and   spelling   when   writing.  

1. Use   punctuation   to   separate   items   in   a   series. 
2. Use   a   comma   to   separate   an   introductory   element   from 

the   rest   of   the   sentence. 
3. Use   a   comma   to   set   o�   the   words    yes    and    no    (e.g.,    Yes, 

thank   you ),   to   set   o�   a   tag   question   from   the   rest   of   the 
sentence   (e.g.,    It’s   true,   isn’t   it? ),   and   to   indicate   direct 
address   (e.g.,    Is   that   you,   Steve? ). 

4. Use   underlining,   quotation   marks,   or   italics   to   indicate 
titles   of   works. 

5. Spell   grade-appropriate   words   correctly,   consulting 
references   as   needed. 

 
Knowledge   and   Language 
L.5.3.   Use   knowledge   of   language   and   its   conventions   when 
writing,   speaking,   reading,   or   listening.  

1. Expand,   combine,   and   reduce   sentences   for   meaning, 
reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of   English   (e.g., 
dialects,   registers )   used   in   stories,   dramas,   or   poems. 

 
Vocabulary   Acquisition   and   Use 
L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 
multiple-meaning   words   and   phrases   based   on   grade   5   reading 
and   content,   choosing   �exibly   from   a   range   of   strategies.  

1. Use   context   (e.g.,   cause/e�ect   relationships   and 
comparisons   in   text)   as   a   clue   to   the   meaning   of   a   word 
or   phrase. 

2. Use   common,   grade-appropriate   Greek   and   Latin   a�xes 
and   roots   as   clues   to   the   meaning   of   a   word   (e.g., 
photograph,   photosynthesis ). 

6. Send   children   o�   to   read,   encouraging   them   to   make   choices 
with   their   club   about   when   and   how   to   add   this   work   to   their 
club’s   reading   work.  

 
Bend   II:   More   than   Dwarves:   Metaphors,   Life   Lessons,   Quests,   and 
Thematic   Patterns  
Today   I   want   to   teach   you   that   readers   look   for   the   con�icts   in   their 
stories   and   consider   if   they   are   becoming   themes. 

1. Look   over   your   notes   from   your   series   for   the   problems   the 
character   faces. 

2. Consider   if   some   of   these   problems   add   up   to   a   bigger   con�ict. 
Or   ask,   “What   are   these   character’s   metaphorical   dragons?”  

3. Name   the   major   con�ict.   Ex:   In   The   Thief   of   Always,   Wendell’s 
biggest   “dragon”   is   greed.  

o Con�ict/dragon   could   be   a   character   �aw 
o Con�ict/dragon   could   be   troubles   characters   face   that 

they   have   no   control   over 
4. Ask,   “How   does   this   character’s   big   con�ict   relate   to   the 

theme?” 
 
Today   I   want   to   teach   you   that   insightful   readers   �nd   themes   or 
lessons   in   the   stories   that   can   apply   to   their   own   lives. 

1. List   some   of   the   themes   or   life   lessons   that   you   have 
come   across   in   your   reading. 

2. Ask,   “How   might   this   lesson   be   important   in   my   own 
life?” 

 
Today   I   want   to   teach   you   that   fantasy   readers   investigate   the   internal 
quest   (the   internal   journey   a   character   takes   )   and   external   quest   (the 
series   of   events   that   the   character   takes   to   achieve   something)   of   their 
character.   

1. For   external   quests,   readers   think   about: 
o The   big   problem   or   goal 
o A   series   of   smaller   obstacles 

                  2.            Create   a   timeline   for   the   external   quest 
                  3.            For   internal   quests,   readers   think   about:   What’s   inside   the 
character   that   gets   in   the   way? 

o Internal   �aws   to   �x   or   get   around 
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3. Consult   reference   materials   (e.g.,   dictionaries,   glossaries, 
thesauruses),   both   print   and   digital,   to   �nd   the 
pronunciation   and   determine   or   clarify   the   precise 
meaning   of   key   words   and   phrases. 

 
L.5.5.   Demonstrate   understanding   of   �gurative   language,   word 
relationships,   and   nuances   in   word   meanings.  

1. Interpret   �gurative   language,   including   similes   and 
metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of   common   idioms, 
adages,   and   proverbs. 

3. Use   the   relationship   between   particular   words   (e.g., 
synonyms,   antonyms,   homographs)   to   better   understand 
each   of   the   words. 

 
L.5.6.   Acquire   and   use   accurately   grade-appropriate   general 
academic   and   domain-speci�c   words   and   phrases,   including 
those   that   signal   contrast,   addition,   and   other   logical 
relationships   (e.g.,    however,   although,   nevertheless,   similarly, 
moreover,   in   addition ). 
 
 
 
 
 
  
 
 
 
 
 
 
 

o Con�icts   to   overcome 
                                                      4.   Create   a   timeline   for   the   internal   quest. 
                                                      5.   Look   for   relationships   between   the   two   timelines.  
 
Today   I   want   to   teach   you   that   sophisticated   readers   compare   themes 
from   history   to   themes   in   fantasy. 

1. Look   at   a   list   of   universal   themes   that   could   be   applied 
to   a   history   or   fantasy   book.   Examples: 

● Kids   grow   up   fast   in   times   of   trouble. 
● Even   ordinary   people   or   minor   characters   can   a�ect 

events. 
● Ordinary   people   can   be   capable   of   great   courage. 
● When   people   band   together,   they   can   incite   change. 
● Where   there   is   power,   there   is   also   resistance. 
● Humans   are   capable   of   great   evil--and   great   goodness. 

                                                      2.      Choose   a   theme   that   occurs   often   in   your   fantasy   books 
and   also   seen   in   a   period   of   history. 
                                                      3.      Consider   how   the   theme   plays   out/shows   itself   in   the 
historical   period   you   are   thinking   of. 
                  Ex:   Washington   and   his   troops   froze   and   starved   during   Valley 
Forge,   but   they   became   even   more   determined   to   �nish   their   war   for 
independence.  
                     4.   How   does   this   theme   play   out/show   itself   in   your   fantasy   book? 
                  Ex:   Harry   Potter-   The   stronger   Voldemort   and   his   evil   henchmen 
get,   the   stronger   Harry   and   his   friends   become. 
                     5.   How   are   these   two   situations   similar? 
 
Today   I   want   to   teach   you   that   instead   of   waiting   for   a   teacher   or   peer 
to   give   you   feedback   on   your   work,   you   can   use   the   learning 
progression   to   assess   yourself. 

1. Read   through   the   grade   5   expectations   on   the   narrative 
reading   learning   progression   chart.  

2. Look   at   a   snippet   of   your   writing   about   your   reading. 
3. Sticky   note/color   code   the   parts   of   the   progression   that 

you   see   yourself   doing   in   your   work. 
4. Choose   two   things   to   add/revise   in   your   writing   to   lift 

the   level   of   your   response. 
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Bend   III:   When   Fact   and   Fantasy   Collide  
Today   I   want   to   teach   you   to   refer   to   non-�ction   texts   to   more   fully 
understand   the   world   you   are   reading   about   by   referencing   texts, 
online   factual   information. 

1.   First   readers   should   think   about   their   books,   the   setting   and 
characters.  
2.   Find   a   resource   that   such   as   books   or   laptop   with   internet 
access.   Search   for   the   feature.  
3.   Read   the   article   and   draw   conclusions   about   what   is   fact   and 
�ction.  
 

Today   I   want   to   teach   you   to   pay   close   attention   to   words   that   are   new 
to   you   and   �gure   out   the   meanings   of   those   words   with   using   your 
toolkit   of   vocabulary   strategies.  

1.   When   you   notice   a   new   word   refer   to   poster   of   strategies.(pg. 
93   in   Fantasy   Book   Clubs   Unit). 

▪ Use   what   you   know   about   root   words.   Look   for   a 
part   of   the   word   that   is   familiar. 

▪ Envision   what   is   happening   in   the   scene 
▪ Tap   into   what   you   know   about   the   genre 
▪ Read   forward   to   get   the   bigger   picture   of   the 

scene,   then   circle   back. 
▪ Try   to   substitute 
▪ Use   a   reference 
▪ Get   the   gist   and   then   look   up   later 

2.   Pay   attention   as   you   read   to   revise   if   necessary 
 
Today   I   want   to   teach   you   to   notice   when   characters   are   more   than 
one   way.  

1.   First   read   closely   and   be   alert   to   when   your   character   does 
something   unique   or   di�erent.  
2.   Then   �nd   a   method   to   record   or   keep   track   of   your 
characters   traits.   A   timeline   works   well   since   you   can   see   your 
character’s   decisions   over   time.  
3.   Add   new   ideas   about   that   character   when   they   occur.  

 
 
Today   I   want   to   teach   you   to   keep   an   eye   out   for   repeated   images, 
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objects,   characters,   or   setting   and   think   if   they   are   symbols   that 
represent   deeper   thinking.  

1.   First   read   closely   paying   attention   to   images,   objects   or 
settings   that   are   seen   more   than   once. 
2.      Then   ask   yourself   what   the   individual   objects   or   setting 
could   really   mean.  
3.   Then   piece   together   the   whole   picture   asking   how   it   �ts 
together   with   the   story.   Question   if   it   makes   sense   throughout.  

 
Today   I   want   to   teach   you   to   gain   new   insights   by   interpreting 
allegories   and   metaphors. 

1.   Read   the   text   anticipating   that   something   is   metaphorical   and 
allegorical.  
2.   Question   characters,   “Who   could   these   people   represent   in 
the   real   world?”   Interpret   and   create   a   theory   using   evidence 
from   the   text. 
3.   Check   if   your   ideas   make   sense. 

 
Sample   Assessments: 

● Create   lists   about   characters   changes/   traits,   setting   changes, 
and   key   plot   events. 

● Create   story   pyramids   and   write   story   summaries   that 
demonstrate   comprehension   of   the   reading. 

● Prepare   a   new   oral   version   of   a   fairy   tale   and   make   an   oral 
presentation 

● Create   a   poster   and   write   a   review   to   persuade   classmates   to 
read   a   novel 

● Assume   the   role   of   a   character   living   in   a   given   time   period   and 
write   a   letter   to   someone   communicating   what   life   is   like. 

 
 
Instructional   Strategies: 
         Interdisciplinary   Connections 
Correlates   to   any   science,   math,   or   social   studies   unit   of   study 

● Develop   fantastical   word   problems   in   math. 
 

 
         Technology   Integration 
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Ongoing: 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available. 
● Listen   to   books   on   websites   (pbskids.org/lions/index.html, 

storylineonline.net,   storyit.com,   Elementary   Connections   Page)  
● Use   document   camera   or   overhead   projector   for   shared 

reading   of   texts. 
 
 

 
      Other: 

● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook 
software   to   write   the   words   from   their   word   sorts. 

● Create   a   video   or   audio   book   review   using   ITunes,   IMovie,   and 
Photo   Booth/Sound   Studio. 

 
      Media   Literacy   Integration 

● Use   print   media   (books,   newspapers,   magazines)   to   practice 
reading   and   comprehension   skills. 

 
         Global   Perspectives 
            Read   from   the   following   books   during   read   alouds   or   shared 
reading.  

● Bu�alo   Bill    by   Ingri   and   Edgar   Parin   d’Aulaire  
● Cassie’s   Journey:      Going   West   in   the   1860s    by   Brett   Harvey  
● Dandelions    by   Eve   Bunting  
● Going   West!      Journey   on   a   Wagon   Train   to   Settle   a   Frontier   Town 

by   C.   Johmann  
● Long   Way   to   a   New   Land    (I   Can   Read   Series) 

 
The   following   skills   and   themes   listed   to   the   right   should   be 
re�ected   in   the   design   of   units   and   lessons   for   this   course   or 
content   area. 

21 st    Century   Skills: 
                     Creativity   and   Innovation 
                        Critical   Thinking   and   Problem   Solving 
                        Communication   and   Collaboration 
                        Information   Literacy 
                        Media   Literacy 
                        Life   and   Career   Skills 
21 st    Century   Themes   (as   applies   to   content   area): 
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                     Financial,   Economic,   Business,   and 
                     Entrepreneurial   Literacy 
                     Civic   Literacy 
                     Health   Literacy 

 
Professional   Resources: 

❒ Teacher’s   College   Reading   Curricular   Calendar,   Fifth   Grade,   2010-2011    Unit   5 
❒ “Learning   with   the   Elves”   in   the   volume,    Constructing   Curriculum    in   the   series    Units   of   Study   for   Teaching   Reading   Grades   3-5 
❒ A   Quick   Guide   to   Teaching   Fantasy:      Epic   Novels   for   Epic   Readers    by   Mary   Ehrenworth 
❒ Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
❒ Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
❒ TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
❒ Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 

● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 
Mentor   Texts: 

❒ The   Werewolf   Club    Series   (L)   by   David   Pinkwater  
❒ Unicorn’s   Secret    Series   (M)   by   Kathleen   Duey  
❒ Secrets   of   Droon    (M-O)   by   Tony   Abbott  
❒ Dragon   Slayer’s   Academy    (N-P)   by   Kate   McMullan  
❒ Spiderwick   Chronicles    (Q-R)  
❒ The   Edge   Chronicles    (R-   U)   by   Stewart   and   Riddell  
❒ City   of   Ember    Series   (R-   U)   by   Jeanne   DuPrau  
❒ Deltora   Quest    (R-T)   by   Emily   Rodda  
❒ Warriors    (R-S)   by   Eric   Hunter  
❒ The   Chronicles   of   Narnia    (T)   by   C.S.   Lewis  
❒ Rowan   of   Rin    (T)   by   Emily   Rodda  
❒ Animorphs    (T-U)   by   K.A.   Applegate  
❒ The   Ranger’s   Apprentice    (T-U)   by   John   Flanagan  
❒ Gregor   The   Overlander    (U-V)   by   Suzanne   Collins  
❒ Artemis   Fowl    (W)   by   Eoin   Colfer  
❒ Tuck   Everlasting    (W)   by   Natalie   Babbitt  
❒ Percy   Jackson   and   the   Olympians    (U-W)   by   Rick   Riordan  
❒ The   Dark   is   Rising    (X)   by   Susan   Cooper  
❒ Mockingjay    Series   (The   Hunger   Games)   (Y-Z)   by   Suzanne   Collins 
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❒ Redwall    (X-Z)   by   Brian   Jacques  

❒ Harry   Potter   (V-Z)   by   J.K.   Rowling  

❒ The   Golden   Compass   (Y-Z)   by   Phillip   Pullman 
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Test   Prep   (A   Two   Week   Mini-Unit) 
While   most   of   this   unit   is   centered   around   preparing   for   the   PARCC,   it   is   essential   to   remember   that   students   should   continue   reading   just 

right/independent   level   texts   to   strengthen   comprehension,   stamina,   and   �uency.    The   emphasis   in   this   unit   is   to   teach   students   to   become 

stronger   readers.   Incorporating   di�erentiated,   assessment-based   large   and   small   group   instruction   to   aid   in   teaching   students   the 

strategies   they   need   for   test-taking   situations.    It   is   essential   that   time   is    not    lost   completing   worksheets,   as   research   shows   that   such   test 

preparation   has   no   positive   impact   on   student   achievement   on   standardized   tests   OR   on   student’s   ability   to   interpret   text   in   general.   

 

A   few   logistical   tips:      First,   to   prepare   for   this   unit,   you   may   want   to   have   (A)   a   reading/test   prep   workshop   in   which   you   teach   how   to   read, 

talk   about,   and   answer   questions   about   short   texts;   (B)   A   writing   workshop,   and   (C)   A   separate   time   for   independent   reading.   Additionally, 

utilize   student   data   from   previous   standardized   tests   and   other   diagnostic   assessments   to   determine   what   standards   will   require   the   most 

attention.    Also,   do   familiarize   yourself   with   all   types   of   PARCC   question   types--   Literary   Analysis,   Narrative   Writing,   and   Research 

Simulation   Task,   which   will   give   helpful   context   for   framing   test   prep   support.     

 

While   it   is   helpful   to   create   packets   of   test   question   types   to   simulate   the   test-taking   situation,   it   is   also   important   to   engage   in   lengthy,   rich 

inquiry   around   individual   questions   (particularly   those   question   types   that   your   students   struggle   with   most).   
Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  

● become   familiar   with   the   format   of   the   PARCC   assessment 

● identify   the   most   impactful   reading   skills,   strategies,   and   habits   needed   for   the   PARCC   assessment 

Essential   Questions 

What   provocative   questions   will   foster   inquiry,   understanding,   and 

transfer   of   learning? 

Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 

 

● What   reading   skills,   strategies,   and   habits   will   help   me   on 

standardized   tests?  

 

Students   will   understand   that: 

● Closely   reading   test   text   (questions   and   passages)   and   utilizing 

metacognitive   thinking   are   e�ective   test-taking   strategies 

● Standardized   tests   have   a   speci�c   format   and   language 

● Standardized   test-makers   expect   that   readers   have   learned   a 

repertoire   of   reading   skills   and   strategies   that   they   can   apply   in 

a   myriad   of   contexts. 

Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

Students   will:  Instructional   Focus: 

Bend   I:      Recognizing   the   Format   and   Language   of   Standardized 

Tests. 

Today   I   want   to   teach   you   that   one   of   the   most   important   practices 

you   can   use   to   help   prepare   for   standardized   tests   is   to   carefully   read 

Key   Ideas   and   Details 

RL.5.1.   Quote   accurately   from   a   text,   and   make   relevant 

connections   when   explaining   what   the   text   says   explicitly   and 

when   drawing   inferences   from   the   text.  

 

70 



RL.5.2.   Determine   the   key   details   in   a   story,   drama   or   poem   to 

identify   the   theme   and   to   summarize   the   text.  

 

RL.5.3.   Compare   and   contrast   two   or   more   characters,   settings, 

or   events   in   a   story   or   drama,   drawing   on   speci�c   details   in   the 

text   (e.g.,   how   characters   interact). 

 

Craft   and   Structure 
RL.5.4.   Determine   the   meaning   of   words   and   phrases   as   they   are 

used   in   a   text,   including   �gurative   language   such   as   metaphors 

and   similes. 

 

RL.5.5.   Explain   how   a   series   of   chapters,   scenes,   or   stanzas   �ts 

together   to   provide   the   overall   structure   of   a   particular   story, 

drama,   or   poem. 

 

RL.5.6.   Describe   how   a   narrator’s   or   speaker’s   point   of   view 

in�uences   how   events   are   described. 

 

 

Integration   of   Knowledge   and   Ideas 
RL.5.7.   Analyze   how   visual   and   multimedia   elements   contribute 

to   the   meaning,   tone,   or   beauty   of   a   text   (e.g.,   graphic   novel, 

multimedia   presentation   of   �ction,   folktale,   myth,   poem). 

 

RL.5.8.   (Not   applicable   to   literature) 

 

RL.5.9.   Compare,   contrast   and   re�ect   on   (e.g.   practical 

knowledge,   historical/cultural   context,   and   background 

knowledge)   the   treatment   of   similar   themes   and   topics   (e.g., 

opposition   of   good   and   evil)   and   patterns   of   events   (e.g.,   the 

quest)   in   stories,   myths,   and   traditional   literature   from   di�erent 

cultures. 

 

Range   of   Reading   and   Complexity   of   Text 
RL.5.10.   By   the   end   of   the   year,   read   and   comprehend   literature, 

including   stories,   dramas,   and   poems   at   grade   level 

text-complexity   or   above,   with   sca�olding   as   needed.  

and   interpret   test   questions.      This   process   of   breaking   down   the 

question   carefully   is   called   the   metacognitive   process. 

We   engage   in   this   process   by: 

1. Asking,   “What   is   this   question   asking   me   to   do?” 

2. Asking,   “How   many   questions   or   parts   do   I   have   to   answer?” 

3. Asking,   “What   do   I   know   that   can   help   me   ask   these 

questions?” 

4. Re�ecting   on   my   written   response,   asking,   “How   can   I   make 

this   response   better?”      Is   there   anything   I   should   add   or 

eliminate?” 

5. Readers   draw   on   their   experience   with   various   genres,   angling 

their   reading   based   on   how   they   expect   to   read   di�cult   genres. 

 

 

Today   I   want   to   teach   you   that   readers   get   ready   to   read   by   paying 

attention   to   the   structure   of   a   passage.      This   allows   the   reader   to 

segment,   read,   and   interpret   the   text   in   manageable   chunks. 

Today   I   want   to   teach   you   that   readers   are   �exible.      They   quickly 

determine   what   kind   of   text   they   are   reading,   and   activate   strategies 

for   that   type   of   text. 

 

Today   I   want   to   teach   you   that   readers   closely   read   multiple-choice 

questions   to   make   sure   they   are   responding   to   what   the   question   is 

asking. 

They   do   this   by: 

1. Determining   what   skill   is   being   assessed   (determining   theme, 

citing   the   strongest   text   evidence,   compare   and   contrast 

themes/characters/settings/events,   making   connections 

between   text   parts,   point   of   view,   vocabulary,   etc.) 

2. Asking,   “How   many   parts   are   there   for   me   to   answer?” 

3. If   necessary,   annotating   every   part   of   the   question   to   capture 

what   each   part   is   asking   us   to   do   as   readers. 

4. Hunt   for   parts   of   the   text   that   match   what   the   question   is 

asking. 
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Progress   Indicators   for   Reading   Informational   Text 

Key   Ideas   and   Details 

RI.5.1.   Quote   accurately   from   a   text   and   make   relevant 
connections   when   explaining   what   the   text   says   explicitly   and 
when   drawing   inferences   from   the   text.  
 
RI.5.2.   Determine   two   or   more   main   ideas   of   a   text   and   explain 
how   they   are   supported   by   key   details;   summarize   the   text. 
 
RI.5.3.   Explain   the   relationships   or   interactions   between   two   or 
more   individuals,   events,   ideas,   or   concepts   in   a   historical, 
scienti�c,   or   technical   text   based   on   speci�c   information   in   the 
text. 
 
Craft   and   Structure 

RI.5.4.   Determine   the   meaning   of   general   academic   and 
domain-speci�c   words   and   phrases   in   a   text   relevant   to   a    grade 
5   topic   or   subject   area . 
 
RI.5.5.   Compare   and   contrast   the   overall   structure   (e.g., 
chronology,   comparison,   cause/e�ect,   problem/solution)   of 
events,   ideas,   concepts,   or   information   in   two   or   more   texts. 
 
RI.5.6.   Analyze   multiple   accounts   of   the   same   event   or   topic, 
noting   important   similarities   and   di�erences   in   the   point   of   view 
they   represent. 
 
Integration   of   Knowledge   and   Ideas 

RI.5.7.   Draw   on   information   from   multiple   print   or   digital   sources, 
demonstrating   the   ability   to   locate   an   answer   to   a   question 
quickly   or   to   solve   a   problem   e�ciently. 
 
RI.5.8.   Explain   how   an   author   uses   reasons   and   evidence   to 
support   particular   points   in   a   text,   identifying   which   reasons   and 
evidence   support   which   point(s). 
 

Today   I   want   to   teach   you   that   readers   know   that   some   questions   are 
tricky,   so   they   read   carefully,   paying   close   attention   to   words   that   may 
quickly   change   what   the   question   is   asking,   such   as    not    and    except. 

 
Bend   II:      Applying   Reading   Skills,   Strategies,   and   Habits   We   Already 

Know...In   New   Contexts 

Today   I   want   to   teach   you   that   readers   refer   to   the   text   and   skim   for 
information   when   answering   open-ended   questions. 
 
Today   I   want   to   teach   you   that   readers   evaluate   their   text   evidence   to 
determine   which   is   the   strongest   or   most   compelling.  
They   do   this   by: 

1. Underlining   all   evidence   from   the   text   that   matches   what   the 
question   is   asking. 

2. Ranking   the   evidence,   asking   “Which   evidence   is   the 
strongest/most   closely   matches   what   the   question   is   asking?” 

3. Rereading   the   question/prompt   to   verify   their   rankings 
 
Today   I   want   to   teach   you   that   readers   use   multiple   reading   strategies 
at   the   same   time   when   reading   complex   texts.   (rereading,   skimming, 
substitute   synonyms   for   tricky   words,   etc.). 
 
Today   I   want   to   teach   you   that   readers   read   all   of   the   words   on   the 
page   including   heading,   pictures,   captions,   sidebars,   and 
diagrams--because   they   know   that   authors   use   text   features   like   “red 
�ags”   to   signal   that   important   information   is   coming. 
 
Today   I   want   to   teach   you   that   readers   chunk   longer   passages   into 
parts   and   plan   to   pause   after   chunks   to   check   their   understanding. 
 
Today   I   want   to   teach   you   that   readers   revise   their   thoughts   as   they 
read.      They   do   this   by   going   back   in   their   minds   and   realigning   what 
they   thought   the   text   said   with   what   they   are   uncovering   as   they 
continue   to   read   the   passage. 
 
 
Sample   Assessments: 
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RI.5.9   Integrate   and   re�ect   on   (e.g.   practical   knowledge, 

historical/cultural   context,   and   background   knowledge) 

information   from   several   texts   on   the   same   topic   in   order   to 

write   or   speak   about   the   subject   knowledgeably.  

 

Range   of   Reading   and   Level   of   Text   Complexity 
RI.5.10.   By   the   end   of   year,   read   and   comprehend   literary 

non�ction   at   grade   level   text-complexity   or   above,   with 

sca�olding   as   needed.  

 
 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word   analysis 

skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 

correspondences,   syllabication   patterns,   and 

morphology   (e.g.,   roots   and   a�xes)   to   read   accurately 

unfamiliar   multisyllabic   words   in   context   and   out   of 

context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to   support 

comprehension. 

1. Read   grade-level   text   with   purpose   and   understanding. 

2. Read   grade-level   prose   and   poetry   orally   with   accuracy, 

appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word   recognition 

and   understanding,   rereading   as   necessary. 

 

Language   Standards 
Conventions   of   Standard   English 
L.5.1.   Demonstrate   command   of   the   conventions   of   standard 

English   grammar   and   usage   when   writing   or   speaking.  

1. Explain   the   function   of   conjunctions,   prepositions,   and 

interjections   in   general   and   their   function   in   particular 

sentences. 

2. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I   have 
walked;   I   will   have   walked )   verb   tenses. 

● PARCC   Sample   Tests   (Model   tests   are   available   on   the   NJ 

Model   Curriculum   website,   Engage   NY,   Smarter   Balanced, 

Louisiana   Believes) 

 

 

Instructional   Strategies: 
         Interdisciplinary   Connections 
Correlates   to   any   science,   math,   or   social   studies   unit   of   study 

● Create   a   test   prep   practice   game   incorporating   both   language 

arts   and   math   skills. 

 

 

         Technology   Integration 
Ongoing: 

● Listen   to   books   on   CDs/tapes. 

● Listen   to   books   on   websites   (starfall.com, 

pbskids.org/lions/index.html,   storylineonline.net,   storyit.com, 

Elementary   Connections   Page)  

● Use   document   camera   or   overhead   projector   for   shared 

reading   of   texts. 

    

 

 

Other: 

● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook 

software   to   write   the   words   from   their   word   sorts. 

● Create   a   Jeopardy   game   or   other   game   format   online   or   using 

PowerPoint   developing   questions   for   a   short   text. 

● Using   Smart   Exchange,   practice   multiple   choice   questions. 

 

   Media   Literacy   Integration 
● Use   print   media   (books,   newspapers,   magazines)   to   practice 

reading   and   comprehension   skills. 

 

         Global   Perspectives 
            Read   from   the   following   books   during   read   alouds   or   shared 

reading.  
● Bu�alo   Bill    by   Ingri   and   Edgar   Parin   d’Aulaire  
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3. Use   verb   tense   to   convey   various   times,   sequences, 

states,   and   conditions. 

4. Recognize   and   correct   inappropriate   shifts   in   verb   tense. 

5. Use   correlative   conjunctions   (e.g.,    either/or,   neither/nor ). 
 

L.5.2.   Demonstrate   command   of   the   conventions   of   standard 

English   capitalization,   punctuation,   and   spelling   when   writing.  

1. Use   punctuation   to   separate   items   in   a   series. 

2. Use   a   comma   to   separate   an   introductory   element   from 

the   rest   of   the   sentence. 

3. Use   a   comma   to   set   o�   the   words    yes    and    no    (e.g.,    Yes, 
thank   you ),   to   set   o�   a   tag   question   from   the   rest   of   the 

sentence   (e.g.,    It’s   true,   isn’t   it? ),   and   to   indicate   direct 

address   (e.g.,    Is   that   you,   Steve? ). 
4. Use   underlining,   quotation   marks,   or   italics   to   indicate 

titles   of   works. 

5. Spell   grade-appropriate   words   correctly,   consulting 

references   as   needed. 
 

Knowledge   and   Language 

L.5.3.   Use   knowledge   of   language   and   its   conventions   when 

writing,   speaking,   reading,   or   listening.  

1. Expand,   combine,   and   reduce   sentences   for   meaning, 

reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of   English   (e.g., 

dialects,   registers )   used   in   stories,   dramas,   or   poems. 

 

Vocabulary   Acquisition   and   Use 

L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 

multiple-meaning   words   and   phrases   based   on   grade   5   reading 

and   content,   choosing   �exibly   from   a   range   of   strategies.  

1. Use   context   (e.g.,   cause/e�ect   relationships   and 

comparisons   in   text)   as   a   clue   to   the   meaning   of   a   word 

or   phrase. 

2. Use   common,   grade-appropriate   Greek   and   Latin   a�xes 

and   roots   as   clues   to   the   meaning   of   a   word   (e.g., 

photograph,   photosynthesis ). 

● Cassie’s   Journey:      Going   West   in   the   1860s    by   Brett   Harvey  

● Dandelions    by   Eve   Bunting  

● Going   West!      Journey   on   a   Wagon   Train   to   Settle   a   Frontier   Town 

by   C.   Johmann  

● Long   Way   to   a   New   Land    (I   Can   Read   Series) 
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3. Consult   reference   materials   (e.g.,   dictionaries,   glossaries, 

thesauruses),   both   print   and   digital,   to   �nd   the 

pronunciation   and   determine   or   clarify   the   precise 

meaning   of   key   words   and   phrases. 

 

L.5.5.   Demonstrate   understanding   of   �gurative   language,   word 

relationships,   and   nuances   in   word   meanings.  

1. Interpret   �gurative   language,   including   similes   and 

metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of   common   idioms, 

adages,   and   proverbs. 

3. Use   the   relationship   between   particular   words   (e.g., 

synonyms,   antonyms,   homographs)   to   better   understand 

each   of   the   words. 

 

L.5.6.   Acquire   and   use   accurately   grade-appropriate   general 

academic   and   domain-speci�c   words   and   phrases,   including 

those   that   signal   contrast,   addition,   and   other   logical 

relationships   (e.g.,    however,   although,   nevertheless,   similarly, 
moreover,   in   addition ). 
 

 

 
 
 

The   following   skills   and   themes   listed   to   the   right   should   be 

re�ected   in   the   design   of   units   and   lessons   for   this   course   or 

content   area. 

21 
st 
   Century   Skills: 

                     Creativity   and   Innovation 

                        Critical   Thinking   and   Problem   Solving 

                        Communication   and   Collaboration 

                        Information   Literacy 

                        Media   Literacy 

                        Life   and   Career   Skills 

 

21 
st 
   Century   Themes   (as   applies   to   content   area): 

                     Financial,   Economic,   Business,   and 

                     Entrepreneurial   Literacy 

                     Civic   Literacy 

                     Health   Literacy 
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Professional   Resources: 

● TCRWP   Curricular   Calendar,   Unit   5, ,    Grade   5,   ©   2012-2013 
● Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
● Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
● TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 

support   units   of   study   implementation 
● Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 

● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 

Mentor   Texts: 
 
 
 
 
 
 

Learning   Through   Reading:      Westward   Expansion 
This   unit   focuses   on   reading   to   learn   as   students   read   about   science   or   social   studies   topics   related   to   the   current   curriculum. 
The   emphasis   in   this   unit,   then,   is   on   reading   to   gain   knowledge   and   construct   ideas.    For   this   unit,   you   will   need   baskets   of   texts 
(similar   to   the   non�ction   unit)   on   the   topics   students   are   to   explore.    It   is   important   to   keep   the   independent   just-right   reading 
time   alive   during   this   unit   as   well.    Use   the   read   aloud   to   support   this   work,   and   develop   timelines,   maps,   graphs,   charts,   and 
diagrams   to   support   your   readers'   content   knowledge.    In   this   unit,   you   will   also   want   to   return   to   some   non�ction   reading 
strategies   taught   earlier   in   the   year   such   as   identifying   the   main   idea   and   details. 
 

 
Reading 

Big   Ideas:    Course   Objectives   /   Content   Statement(s)  
 

● Students   will   read   about   Westward   Expansion   focusing   on   text   structure   and   summarizing. 
● Students   will   work   in   research   teams   on   a   subtopic   practicing   note-taking   strategies   and   teaching   others   what   they   learn 
● Create   theories   and   big   ideas   around   the   topic   by   analyzing   multiple   points   of   views   authors   have   on   the   subject. 

 
Essential   Questions  Enduring   Understandings 

What   will   students   understand   about   the   big   ideas? 
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What   provocative   questions   will   foster   inquiry, 
understanding,   and   transfer   of   learning? 

 

Essential   Question:    How   can   I   use   all   that   I   know   about 

non�ction   reading   and   research   to   learn   more   about   my 

topic? 

 

Reading   Non�ction   About   Westward   Expansion   and 

Summarizing   with   Structure   in   Mind    How   can   I 

understand   what   I   read,   aware   not   just   of   the   content   but 

also   of   the   structure   and   of   reasons   why   that   structure   is   a 

good   one   for   carrying   the   content 

 

Learning   About   an   Aspect   of   the   Westward   Expansion 

Through   Reading    How   can   I   organize   a   learning   life   that 

allows   me   to   read   across   multiple   texts,   studying   an 

aspect   of   Westward   Expansion   from   multiple   perspectives 

 

Bend   III:    Building   Theories   and   Reading   Critically    How 

can   I   build   theories   from   studying   multiple   perspectives 

on   a   topic?   How   can   I   start   to   see   how   di�erent   authors 

approach   the   same   topic   di�erently,   swaying   their   readers 

to   think   in   particular   ways?   How   do   I   want   to   sway   people 

learning   from   me? 

 

 

 

 

 

Students   will   understand   that… 

● non�ction   texts   can   aid   in   understanding   topics   in   other   academic 

areas. 

● non�ction   strategies   and   tools   are   needed   to   read   content   based 

texts. 

● Reading   across   multiple   texts   will   give   multiple   perspectives   on   the 

same   topic. 

● The   reader   to   sway   others   can   also   use   that   the   di�erent 

perspectives   used   by   authors   sway   reader’s   understanding   and   the 

technique. 

 

Areas   of   Focus:   Pro�ciencies 

(New   Jersey   Student   Learning   Standards   Alignment) 

Examples,   Outcomes,   Assessments 

Students   will:  Instructional   Focus: 

Bend   I:     Reading   Non�ction   About   Westward   Expansion   and 

Summarizing   with   Structure   in   Mind  

 

Today   I   want   to   teach   you   that   researchers   preview   non�ction   articles   by 

identifying   the   structure. 

1. Recall/review   text   structure   posters   containing   keywords   to 

rev   up   your   mind. 

2. Scan   sub   headings,   titles,   and   looking   for   keywords   that 

 

Progress   Indicators   for   Reading   Informational   Text 

Key   Ideas   and   Details 

RI.5.1.   Quote   accurately   from   a   text   and   make   relevant 

connections   when   explaining   what   the   text   says   explicitly 

and   when   drawing   inferences   from   the   text.  
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RI.5.2.   Determine   two   or   more   main   ideas   of   a   text   and 
explain   how   they   are   supported   by   key   details;   summarize 
the   text. 
 
RI.5.3.   Explain   the   relationships   or   interactions   between 
two   or   more   individuals,   events,   ideas,   or   concepts   in   a 
historical,   scienti�c,   or   technical   text   based   on   speci�c 
information   in   the   text. 
 
Craft   and   Structure 
RI.5.4.   Determine   the   meaning   of   general   academic   and 
domain-speci�c   words   and   phrases   in   a   text   relevant   to   a 
grade   5   topic   or   subject   area . 
 
RI.5.5.   Compare   and   contrast   the   overall   structure   (e.g., 
chronology,   comparison,   cause/e�ect,   problem/solution) 
of   events,   ideas,   concepts,   or   information   in   two   or   more 
texts. 
 
RI.5.6.   Analyze   multiple   accounts   of   the   same   event   or 
topic,   noting   important   similarities   and   di�erences   in   the 
point   of   view   they   represent. 
 
Integration   of   Knowledge   and   Ideas 
RI.5.7.   Draw   on   information   from   multiple   print   or   digital 
sources,   demonstrating   the   ability   to   locate   an   answer   to   a 
question   quickly   or   to   solve   a   problem   e�ciently. 
 
RI.5.8.   Explain   how   an   author   uses   reasons   and   evidence   to 
support   particular   points   in   a   text,   identifying   which 
reasons   and   evidence   support   which   point(s). 
 
RI.5.9   Integrate   and   re�ect   on   (e.g.   practical   knowledge, 
historical/cultural   context,   and   background   knowledge) 
information   from   several   texts   on   the   same   topic   in   order 
to   write   or   speak   about   the   subject   knowledgeably.  
 
Range   of   Reading   and   Level   of   Text   Complexity 

help   identify   the   structure. 
3. Finally   jot   an   idea   on   a   post-it   or   in   your   notebook   about 

what   you   expect   the   article   to   be   about   and   what   ideas   or 
information   you   will   learn. 

 
Today   I   want   to   teach   you   to   analyze   illustrations   and   pictures   for   the 
smallest   details   to   create   predictions. 

1. First,   start   with   analyzing   a   picture   closely   looking   for   details, 
objects,   setting,   color,   etc.  

2. Then,   think   and   answer,   “Why   did   the   author   choose   to   show 
this?”  

3. Finally,   connect   and   add   to   ideas   you   created   with   post-it 
notes   or   in   your   notebooks.  

 
Today   I   want   to   teach   you   to   analyze   all   text   features   (timelines,   graphs, 
maps,   etc.)   to   preview   non�ction   and   generate   ideas.  

1. Start   with   analyzing   the   feature   (timeline,   graph,   map,   etc.) 
closely   looking   for   details.  

2. Then   think   and   answer,   “Why   did   the   author   choose   to   show 
this?” 

3. Finally   connect   and   add   ideas   you   created   with   post-it   notes 
or   in   your   notebooks.  

 
Today   I   want   to   teach   you   that   it   is   important   to   stay   alert   while   you   read 
articles   and   to      either   con�rm   or   revise   the   ideas   you   make   during 
previewing.  

1. Keep   the   ideas   you   created   for   a   particular   article   in   front   of 
their   mind   before   they   start   reading.  

2. Then   read   closely   until   you   mind   gets   full.  
3. Think,   “Does   this   con�rm   my   previous   ideas?   or   Do   I   have   to 

revise   my   idea?”.  
4. Finally   choose   a   note   taking   strategy   to   help   you   hold   onto 

you   information   (*teacher   note...At   this   point   student   will 
choose   a   note   taking   strategy   they   are   comfortable   with. 
You   during   the   next   few   lessons   you   may   review   if 
necessary). 

 
Today   I   want   to   teach   you   to   constantly   read   looking   for   the   main   ideas 
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RI.5.10.   By   the   end   of   year,   read   and   comprehend   literary 
non�ction   at   grade   level   text-complexity   or   above,   with 
sca�olding   as   needed.  
 
 
Progress   Indicators   for   Reading   Foundation   Skills 
Phonics   and   Word   Recognition 
RF.5.3.   Know   and   apply   grade-level   phonics   and   word 
analysis   skills   in   decoding   and   encoding   words. 

1. Use   combined   knowledge   of   all   letter-sound 
correspondences,   syllabication   patterns,   and 
morphology   (e.g.,   roots   and   a�xes)   to   read 
accurately   unfamiliar   multisyllabic   words   in   context 
and   out   of   context.  

Fluency 
RF.5.4.   Read   with   su�cient   accuracy   and   �uency   to 
support   comprehension. 

1. Read   grade-level   text   with   purpose   and 
understanding. 

2. Read   grade-level   prose   and   poetry   orally   with 
accuracy,   appropriate   rate,   and   expression. 

3. Use   context   to   con�rm   or   self-correct   word 
recognition   and   understanding,   rereading   as 
necessary. 

 
Language   Standards 
Conventions   of   Standard   English 
L.5.1.   Demonstrate   command   of   the   conventions   of 
standard   English   grammar   and   usage   when   writing   or 
speaking.  

1. Explain   the   function   of   conjunctions,   prepositions, 
and   interjections   in   general   and   their   function   in 
particular   sentences. 

2. Form   and   use   the   perfect   (e.g.,    I   had   walked;   I   have 
walked;   I   will   have   walked )   verb   tenses. 

3. Use   verb   tense   to   convey   various   times, 
sequences,   states,   and   conditions. 

and   take   notes   by   adding   supporting   details   to   them.  
1. Students   read   until   their   minds   get   full.   This   could   be   a 

whole   sub   heading   or   a   group   of   paragraphs. 
2. Then   draw   on   strategies   to   �nd   the   main   idea   (pop-out 

sentence,   think   what   it   is   all   about,   etc.   You   may   choose   to 
break   these   down   to   individual   teaching   points   or   small 
group   work).  

3. Jot   a   main   idea   down   and   support   with   key   examples   from 
the   text.  

 
Today   I   want   to   teach   you   to   analyze   all   the   main   ideas   from   one   article 
and   �gure   out   how   they   �t   together   under   one   central   idea. 

1. Review   a   text   that   has   multiple   main   ideas   and   reread   ideas.  
2. Identify   a   connection   between   the   ideas   by   thinking,   “What 

do   all   these   main   ideas   have   in   common?,   What   are   they   all 
about?” 

3. Finally   construct   a   central   idea   that   encompasses   all   the 
ideas. 

4. Check   your   central   idea   to   make   sure   it   matches. 
 
Today   I   want   to   teach   you   to   analyze   the   central   and   main   ideas   and 
rehearse   completing   a   concise   summary   of   the   article   in   writing   or 
practicing   with   partners. 

1. First   review   the   central   idea   and   main   ideas   you   collected 
on   an   article.  

2. Rehearse   in   your   head   by   stating   the   central   idea 
3. Then   describe   how   the   author   constructed   the   article   by 

using   main   ideas   and   structures.   It   is   also   bene�cial   to   use 
prompts   to   aid   in   summarizing.  

4. Practice   with   your   partner   then   write   your   summary 
 
Today   I   want   to   teach   you   how   to   revisit   structure   to   help   revise 
summaries.  

1. First   read   a   snippet   of   text   and   �gure   out   the   structure.  
2. Use   key   aspects   of   the   structure   to   help   show   or   develop 

main   ideas   of   the   text.  
3. Check   to   make   sure   idea   includes   characteristics   of   that 

structure. 
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4. Recognize   and   correct   inappropriate   shifts   in   verb 

tense. 

5. Use   correlative   conjunctions   (e.g.,    either/or, 
neither/nor ). 

 

L.5.2.   Demonstrate   command   of   the   conventions   of 

standard   English   capitalization,   punctuation,   and   spelling 

when   writing.  

1. Use   punctuation   to   separate   items   in   a   series. 

2. Use   a   comma   to   separate   an   introductory   element 

from   the   rest   of   the   sentence. 

3. Use   a   comma   to   set   o�   the   words    yes    and    no    (e.g., 

Yes,   thank   you ),   to   set   o�   a   tag   question   from   the 

rest   of   the   sentence   (e.g.,    It’s   true,   isn’t   it? ),   and   to 

indicate   direct   address   (e.g.,    Is   that   you,   Steve? ). 
4. Use   underlining,   quotation   marks,   or   italics   to 

indicate   titles   of   works. 

5. Spell   grade-appropriate   words   correctly,   consulting 

references   as   needed. 
 

Knowledge   and   Language 

L.5.3.   Use   knowledge   of   language   and   its   conventions 

when   writing,   speaking,   reading,   or   listening.  

1. Expand,   combine,   and   reduce   sentences   for 

meaning,   reader/listener   interest,   and   style. 

2. Compare   and   contrast   the   varieties   of   English   (e.g., 

dialects,   registers )   used   in   stories,   dramas,   or 

poems. 

 

Vocabulary   Acquisition   and   Use 

L.5.4.   Determine   or   clarify   the   meaning   of   unknown   and 

multiple-meaning   words   and   phrases   based   on   grade   5 

reading   and   content,   choosing   �exibly   from   a   range   of 

strategies.  

1. Use   context   (e.g.,   cause/e�ect   relationships   and 

comparisons   in   text)   as   a   clue   to   the   meaning   of   a 

word   or   phrase. 

4. Revise   or   add   to   your   summary 

 

Today   I   want   to   teach   you   to   reread   di�erent   articles   on   the   same   topic 

with   the   lens   of   structures.  

1. First   �nd   two   articles   discussing   the   same   topic   or   an   article 

with   multiple   structures.  

2. Identify   the   main   ideas   from   those   parts   that   include 

di�erent   structures.  

3. Think   about   the   di�erences   and   how   they   were 

accomplished   through   changes   in   structure   through   by 

constructing   a   theory   in   your   notebook   comparing   the   two 

parts   or   articles.. 

 

Today   I   want   to   teach   you   that   when   you   encounter   unfamiliar   vocabulary 

to   use   strategies   to   �gure   out   the   meanings   of   the   those   words.   (*Teacher’s 

note...Could   be   a   brainstorming   lesson,   since   students   in   5th   grade   come 

with   a   repertoire   of   strategies) 

1. Having   students   jot   down   a   list   of   strategies   they   use   when 

they   run   into   a   word   they   don’t   know.  

2. Identify   the   unfamiliar   word  

3. Choose   a   strategy   to   use   from   the   list   generated 

4. Finally   keep   reading   and   checking   to   see   if   you   meaning   is 

correct.   It   may   be   useful   to   check   other   sources,   such   as   a 

glossary   or   your   reading   partner   to   con�rm   ideas. 

  

 

Bend   II:   Learning   About   an   Aspect   of   the   Westward   Expansion   Through 
Reading  
(*Teacher’s   note….During   the   �rst   bend,   encourage   students   to   pick   three 

potential   research   topics.   This   lesson   assumes   that   students   have 

determined   their   research   project   topic.)   Today   I   want   to   teach   you   that   it   is 

important   to   gather   all   of   the   resources   you   have   on   a   topic   and   hunt   for 

parts   that   discuss   your   topic. 

1. Work   with   research   groups   to   gather   books,   articles,   etc.  

2. Then   look   at   the   table   of   contents,   index,   etc.   to   �nd   page 

numbers   of   where   information   on   their   topics   can   be   found.  

3. Make   a   list   of   all   the   resources   you   plan   to   read   with   page 

numbers,   with   the   title   of   the   book   or   articles. 

80 



2. Use   common,   grade-appropriate   Greek   and   Latin 

a�xes   and   roots   as   clues   to   the   meaning   of   a   word 

(e.g.,    photograph,   photosynthesis ). 
3. Consult   reference   materials   (e.g.,   dictionaries, 

glossaries,   thesauruses),   both   print   and   digital,   to 

�nd   the   pronunciation   and   determine   or   clarify   the 

precise   meaning   of   keywords   and   phrases. 

 

L.5.5.   Demonstrate   understanding   of   �gurative   language, 

word   relationships,   and   nuances   in   word   meanings.  

1. Interpret   �gurative   language,   including   similes   and 

metaphors,   in   context. 

2. Recognize   and   explain   the   meaning   of   common 

idioms,   adages,   and   proverbs. 

3. Use   the   relationship   between   particular   words   (e.g., 

synonyms,   antonyms,   homographs)   to   better 

understand   each   of   the   words. 

 

L.5.6.   Acquire   and   use   accurately   grade-appropriate 

general   academic   and   domain-speci�c   words   and 

phrases,   including   those   that   signal   contrast,   addition,   and 

other   logical   relationships   (e.g.,    however,   although, 
nevertheless,   similarly,   moreover,   in   addition ). 
 

 

 

 

  

 

 

 

 

 

 

 

Today   I   want   to   teach   you   that   it   is   important   to   read   the   easier      all 

encompassing,   articles   before   the   di�cult   and   narrow   ones. 

1. Look   through   all   sources   and   notice   if   the   article   includes   a 

broad   scope   (Explains   the   entire   history   of   your   topic   in   one 

article)   or   is   about   one   particular   event,   place,   or   thing   inside 

of   your   topic?  

2. Once   you   can   sort   in   this   way   you   can   place   broader 

resources   at   the   top   of   your   reading   list   and   narrow   topics   at 

the   bottom.  

3. Then   you   can   group   narrow   topics   even   further.   Some   broad 

resource   examples   include   textbooks   and   timelines   and 

some   narrow   resources   include   autobiographies   or   speci�c 

events   in   your   topic. 

 

Today   I   want   to   teach   you   that   good   teams   think   about   how   to   keep 

engaged   an   on   task   during   research.   (*teacher   note...Could   be   a 

brainstorming   lesson) 

1. You   can   jot   down   many   ideas   for   making   research   exciting 

during   group   meetings  

2. Make   or   add   to   list   of   group   norms. 

3. Share   notes,   questions,   journal   entries,   or   illustrations   with 

team   members. 

 

Today   I   want   to   teach   you   to   choose   only   what   seems   important   to   jot 

down   and   jot   in   their   own   words,   quickly,   without   full   sentences.  

1. First   write   the   title   of   the   article   or   book   with   the   page 

number. 

2. Read   until   your   mind   gets   full 

3. Then   think/rehearse   with   �ngers   all   the   details   explained   in 

the   section.  

4. Come   up   with   a   main   idea   that   encompasses   all   the   details.  

5. Jot   down   main   idea   and   underline   then   jot   down   supporting 

details   in   quickly   without   full   sentences.  

 

Today   I   want   to   teach   you   that   it   is   important   to   revisit   notes   to   make   sure 

that   key   people,   places,   and   events   are   included. 

1. First   review   a   particular   note.  
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2. Then   question   whether   there   is   a   need   for   a   content   area 

word?  

3. Add   in   a   revision   to   note   and   underline   word   for   easier 

access   later. 

 

● Today   I   want   to   teach   you   to   add   quotes   within   your   notes   to   help 

make   future   writings   easier.  

○ 1.   First   notice/�lter   any   section   of   a   text   that   is   powerful. 

Make   sure   this   section   is   not   too   big. 

○ 2.   Incorporate   quote   into   a   supporting   detail   quote   that 

matches.  

○ 3.   Check   to   make   sure   the   quote   �ts   the   main   idea. 

 

Today   I   want   to   teach   you   that   sometimes   it’s   important   to   incorporate   new 

leanings   into   existing   notes.  

1. First   when   reading   an   article,   think   if   you   have   taken   notes 

on   this   topic   or   idea   before.  

2. Flip   through   your   notebook   and   �nd   a   main   idea   that   could 

�t   your   the   information   you   gather   from   the   new   article.  

3. As   you   read   the   new   article   jot   down   information   into   new 

section   but   include   the   article   and   page   number   so   you   can 

reference   later.   You   may   decide   to   start   a   new   notes,   but   it   is 

important   to   start   thinking   about   grouping   the   information 

under   similar   main   ideas   or   other   types   of   notes. 

 

Today   I   want   to   teach   you   that   it   is   important   to   take   the   time   to   question 

your   teams   or   yourself   on   your   topics   and   subtopics. 

1. First   analyze   the   list   of   questions   that   help   you   think   deeply 

about   your   topic   (Why   was   my   topic   signi�cant   to   American 

history?   Why   do   we   still   care   about   this   topic   today?   Why 

have   authors   taken   time   to   write   books   on   it?   How   does   my 

topic   change   American   History   or   life   in   America?).  

2. Then   ask      one   of   these   questions   by   showing   evidence   from 

your   research.  

3. As   a   team   record   and   listen   to   ideas. 

 

Today   I   want   to   teach   you   that   it   is   important   for   teams   to   incorporate   the 

“lingo   of   experts”   when   talking   and   writing   about   their   topics. 
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1. First,   look   for   words   that   show   up   again   and   again   in   the   text 

or   that   have   that   textbook   bold   letter   feel.   Sometimes   the 

word   could   be   a   descriptive   word.   For   example,   the   word 

“grueling”   may   describe   the   Oregon   Trail.  

2. Then   compile   a   list   of   words   and   group   them   with   other 

words   that   share   a   similar   category   in   a   glossary   or   create   a 

word   wall   with   your   team   (People,   Events,   Places,   Objects, 

Descriptive   Words).  

3. Finally,   practice   using   them   in   your   jottings   and   discussions 

in   your   group. 

 

Today   I   want   to   teach   you   to   grow   ideas   about   a   topic   using   the   same 

“thought   prompts”   that   you   use   to   grow   ideas   in   talking.  

1. First   it   is   important   to   look   back   at   your   main   ideas   and 

supporting   details   and   use   them   as   a   starting   point.  

2. Analyze   the   main   ideas   and   ask   yourself,   “Why   was   this 

important?   What   did   this   allow   people   to   accomplish?   Why 

is   this   so   important   for   the   study   of   Westward   Expansion?” 

Main   ideas   work   well   for   this   type   of   work.  

3. Then   use   prompts   to   push   your   thinking   and   to   develop   new 

ideas   on   a   new   type   of   page   in   your   notebook.   These   will   be 

on   new   pages   for   thinking. 

▪ I   used   to   think……   but   now   I   realize… 

▪ At   one   point   I   thought…….and   now   I   think… 

▪ My   ideas   about…..are   complicated.  

▪ On   the   one   hand,   I   think…..   While   on   the   other   hand,   I 

think…. 

 

Today   I   want   to   teach   you   that   it   is   important   to   ask   yourself   questions   to 

consider   causes,   consequences,   and   the   relationships   of   events   in   history. 

(*teacher   note….Use   same   steps   as   above   lesson   but   ask   yourself   these 

questions   and   then   push   your   thinking   using   class   prompts. 

○ Does   that   remind   you   of   anything   you   have   already   learned? 

○ What   might   be   a   result   of   _______? 

○ What   might   lead   to   _______? 

○ What   do   you   think   caused______? 

 

Today   I   want   to   teach   you   to      use   your   notes   when   having   discussions 
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about   your   topics. 

1. Gather   and   review   your   notes   before   discussion 

2. Make   a   plan   for   the   idea/s   you   want   to   share   in   order   of 

importance. 

3. Take   the   time   to   stop   and   develop   an   idea   by   referencing 

another   section   of   notes   or   the   text. 

 

Today   I   want   to   teach   you   to   raise   the   level   of   your   note-taking 

1. One   way   to   raise   the   level   of   note-taking   is   to   switch 

notebooks   with   a   partner   and   give   feedback   using   the   skills 

we   have   learned.  

2. Leaving   post-it   and   comments   could   help   you   improve.  

3. Another   way   is   to   read   and   take   notes   on   the   same   article 

during   one   day   in   class   and   compare   notes   at   the   end.   What 

was   di�erent?   The   same?   Dates   and   vocabulary   including? 

Let’s   look   at   the   text   together   to   clear   up   some 

misunderstandings.  

 

Today   I   want   to   teach   you   to   tackle   harder   texts   by   using   partners   and 

strategies   to   make   the   reads   easier.  

1. Brainstorm   list      of   steps/strategies   that   partners   should   use 

to   help   readers   tackle   hard   texts. 

2. Preview   the   text   and   make   a   quick   summary   before   reading.  

3. Discuss   with   your   partner. 

▪ When   parts   get   di�cult,   push   past   them. 

▪ Continue   to   summarize   as   much   as   you   glean,   even   if 

you   aren’t   able   to   grasp   everything. 

 

Today   I   want   to   teach   you   that   by   reading   the   �rst   and   last   sentence   of 

every   paragraph   you   can   read   complex   texts   easier. 

1. First,   students   read   �rst   and   last   sentence   and   think,   “What 

is   the   main   idea?”  

2. If   you   can’t   get   the   main   idea   you   skim   the   section   as   well.  

3. Then   pick   some   supporting   details   to   match   your   main   idea. 

 

Today   I   want   to   teach   you   to   think   across   your   texts   and   compare   the   ideas 

you   have   been   generating.  

1. First   ask   yourself   the   questions   such   as…..   What   are   the   most 
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important   ideas   that   I   want   to   forward?   How   can   I   pop   out 

the   really   big   ideas,   maybe   by   writing   or   saying   more   about 

them,   maybe   by   using   text   features   to   help   make   those 

ideas   more   important   to   people   reading   and   listening   to   me? 

Why   should   people   care   about   this   subtopic?   How   does   this 

topic   change   or   add   to   a   person's   understanding   of 

Westward   Expansion? 

2. Think   and   write   your   answers   to   these   questions   they   are 

lesson         ideas 

  

 

 

Bend   III:   Building   Theories   and   Reading   Critically 

Today   I   want   to   teach   you   to      look   over   all   your   ideas   and   �nd   what   they 

have   in   common   to   develop   bigger   ideas 

1. First   ask   “What   do   all   these   have   in   common?   What   is 

di�erent   about   these   ideas?”  

2. Then   zoom   in   on   the   ideas.   Sort   main   ideas   into   categories. 

Then   ask   and   answer   the   questions   above 

3. Create   theory   using   the   answers   from   prompts   that 

hypothesize/speculate   (Maybe   it   was…..,   It   might   have   been 

the   case….,   etc.).   Then   create   a   theory   chart   to   keep   track   of 

the   ideas. 

 

Today   I   want   to   teach   you   to   create   theories   by   using   themes/   lessons 

from   the   time   period   to   formulate   their   ideas. 

1. First   review   your   notes   and   think   about   words   that   are 

common   themes   in   our   world   (Power,   progress,   passion, 

greed,   etc.)   (*teacher   note…..You   can   brainstorm   a   list   of 

themes   that   �t   Social   Studies.) 

2. Then   analyze   your   main   ideas   to   �nd   words   that   match.  

3. Then   construct   a   sentence   using   that   theme   word.   For 

example,    Progress   seems   to   mean   only   progress   for   some; 

other   groups   lose   out ……,    Throughout   American   History,   it 

seems   that   one   way   of   being   powerful   was   to   get   more   land. 

 

Today   I   want   to   teach   you   to   read   critically   and   more   deeply   by 

considering   what   details   the   authors   of   their   texts   have   included   and 
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compare   them   with   other   views.(*teacher   note   The    Split   History   of 

Westward   Expansion    by   Musolf   is   good   mentor   text   for   this   lesson) 

1. First,   hunt   for   your   notes   and   theories   on   the   same   topic 

(One   author   may   focus   on   pioneers   as   courageous,   while 

another   author   focuses   on   the   destruction   of   the   bu�alo   as 

the   downfall   of   native   American   Cultures).  

2. Then   think   by   asking, 

▪ “What   is   con�icting   about   the   two   theories   or   ideas?”  

▪ The   text   says,   “....”,   but   this   text   says   “....” 

▪ The   text   con�icts   with   what   the   other   text   said   by….. 

▪ This   text   builds   on   what   the   other   text   has   said   by….. 

▪ Finally,   record   the   discrepancies   or   supported   ideas 

from   authors   for   later   consideration   using   a   chart   or 

post-it   note. 

 

Today   I   want   to   teach   you   to   give   summaries   that   include   multiple 

viewpoints   on   a   particular   topic   across   all   texts. 

1. Find   the   article   you   used   mainly   for   an   idea.  

2. Pick   another   article   that   discusses   the   same   topic. 

3. Find   the   main   viewpoint   of   the   author. 

4. Write   a   sentence   in   your   summary/theory   acknowledging 

the   viewpoint,   by   using   speci�c   prompts. 

 

Today   I   want   to   teach   you   to   read   to   �gure   out   the   point   of   view   of   the 

author   and   analyze   how   the   author   is   swaying   you   to   think   a   certain   way 

about   the   topic.  

1. First   students   should   reread   articles   that   are   particularly 

strong   for   the   theories   you   constructed. 

2. When   you   approach   a   part   that   sways   you   to   one   side 

analyze   it   for   what   moved   you.   For   example,   an   author   may 

say,   “Boldly,   full   of   courage   and   determination,   settlers   set 

forth   on   the   journey   west.”   The   words   “Boldly,   full   of   courage 

and   determination..”   give   you   the   idea   that   the   author 

supports   the   settlers.  

3. Form   an   opinion   using   text   evidence   or   the   words   the   detail 

the   author’s   viewpoint. 

 

Today   I   want   to   teach   you   to   understand   and   know   the   impact   of   a   �rst 
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person   account. 

1. Identify   the   point   of   view   of   an   article   before   reading(I,   me, 

you,   They,   etc.) 

2. Read   the   document   and   ask   yourself,   “What   do   I   feel   after 

experiencing   the   event   through   this   person’s   eyes?” 

3. Use   evidence   of   feeling   to   include   in   theories. 

 

Today   I   want   to   teach   you   to   �nd   the   author’s   point   of   view   by   analyzing 

organization   priority,   text   structure,   text   features,   and   examples   that   they 

chose   to   use.   (*teacher’s   note...Any   one   of   these   lessons   could   be   its   own 

teaching   point,   but   it   could   also   be   posed   as   a   group   all   at   once)  

1. Students   can   reread   critically   zooming   in   with   questions… 

■ Why   did   the   author   start   the   passage   with   that 

image?   Fact? 

■ Why   did   the   author   most   likely   say   this? 

■ Why   is   that   [illustration,   map,   timeline,   etc.]   included? 

■ What   point   does   that   example   support? 

2.      Think   about   what   those   answers   tell   you   about   the   point   of   view 

of   the   author   using   a   prompt   that   includes   evidence. 

 

Today   I   want   to   teach   you   to   revisit   critical   questions   push   your   thinking 

further.  

1. First   students   should   pick   a   question   they   feel   particularly 

strong   about   from   a   list   of   questions 

■ Why   was   my   topic   signi�cant   to   American   History? 

Why   do   we   still   care   about   this   topic   today?   Why 

have   authors   taken   the   time   to   write   books   on   it? 

■ How   does   my   topic   change   American   HIstory   or   life 

in   America? 

■ What   are   the   bene�ts   and   consequences   related   to 

my   topic?   Who   bene�tted?   Who   did   not?   How   were 

di�erent   groups   of   people   a�ected? 

2.      Then   students   answer   question   by   using   any   prompts   to   push 

their   thinking   including   theories,   and   evidence   from   multiple 

sources.   All   the   writing   completed   can   complement   the   work   on 

the   research   projects   in   writing. 
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Sample   Assessments: 
● Create   boxes   and   bullets   post-its   outlining   main   idea   and   details   for 

non�ction   texts 

● Create   a   Venn   diagram   highlighting   similarities   and   di�erences 

between   two   topics   or   two   texts   on   the   same   topic. 

● Create   an   "All   About"   poster   and   present   it   to   the   class. 

● Develop   a   PowerPoint   presentation   about   a   topic/   subject   studied. 

● Teach   a   group   of   peers   about   a   topic   studied.  

 

 

Instructional   Strategies: 
         Interdisciplinary   Connections 

Correlates   to   any   science,   math,   or   social   studies   unit   of   study 

● Pioneer   journal 

● Science   report   on   cells,   rocks   and   minerals,   volcanoes,   or   the 

Earth’s   Layers 

 

         Technology   Integration 

● Listen   to   books   on   CDs,   tapes,   videos   or   podcasts   if   available.. 

● Listen   to   books   on   websites   (starfall.com, 

pbskids.org/lions/index.html,   storylineonline.net,   storyit.com, 

Elementary   Connections   Page)  

● Use   document   camera   or   overhead   projector   for   shared   reading   of 

texts. 

      Other: 

● Use   Microsoft   Word,   Inspiration,   or   Smart   Board   Notebook 

software   to   write   the   words   from   their   word   sorts. 

● Develop   a   state   brochure   about   a   state   or   country   being   studied. 

● Using   green-screen   technology   create   a   skit   transporting   students 

into   the   postcard   of   a   state   or   country. 

● Create   state   trading   card. 

● Use   global   schoolhouse   to   share   information   about   states   or 

countries. 

● Create   a   multimedia   presentation   slide   show,   movie,   or   hyperlink 

document   to   research   or   teach   others   about   immigration,   the   Civil 

War,   or   other   content   area   topic. 

88 



● Create   a   reading   log   of   �nished   books   using   a   spreadsheet   or 
database   program. 

 
 
Media   Literacy   Integration 

● Use   print   media   (books,   newspapers,   magazines)   to   practice 
reading   and   comprehension   skills. 

 
 
 
         Global   Perspectives 
            Read   from   the   following   books   during   read   alouds   or   shared   reading.  

● Bu�alo   Bill    by   Ingri   and   Edgar   Parin   d’Aulaire  
● Cassie’s   Journey:      Going   West   in   the   1860s    by   Brett   Harvey  
● Dandelions    by   Eve   Bunting  
● Going   West!      Journey   on   a   Wagon   Train   to   Settle   a   Frontier   Town       by 

C.   Johmann  
● Long   Way   to   a   New   Land    (I   Can   Read   Series) 

 
The   following   skills   and   themes   listed   to   the   right   should 
be   re�ected   in   the   design   of   units   and   lessons   for   this 
course   or   content   area. 

21 st    Century   Skills: 
                     Creativity   and   Innovation 
                        Critical   Thinking   and   Problem   Solving 
                        Communication   and   Collaboration 
                        Information   Literacy 
                        Media   Literacy 
                        Life   and   Career   Skills 
 
21 st    Century   Themes   (as   applies   to   content   area): 
                     Financial,   Economic,   Business,   and 
                     Entrepreneurial   Literacy 
                     Civic   Literacy 
                     Health   Literacy 

 
Professional   Resources: 

● TCRWP   Curricular   Calendar,   Unit   5, ,    Grade   5,   ©   2015-2016 
● Heinemann   website:    https://www.heinemann.com/extracreditclub/home.aspx    for   anchor   charts,   unit   resources,   Spanish-language, 

and   other   online   resources   (login   with   RUOS_GR5) 
● Reading   Pathways   (for   reading   progressions   and   student-facing   checklists) 
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● TCRWP   website   (http://readingandwritingproject.org/resources)      Resources   including   current   running   records   and   videos   to 
support   units   of   study   implementation 

● Teaching   videos   collection   available   at    https://vimeo.com/tcrwp/albums 

● Literacy   Links:    https://sites.google.com/a/summit.k12.nj.us/literacy-links2/ 
● Coaches   Corner:       https://sites.google.com/a/summit.k12.nj.us/coaches-corner 

 

 
Mentor   Texts: 

❒ National   Geographic   Kids    magazine 
❒ Archaeology    magazine 
❒ Cobblestone 

❒ Ten   Mile   Day:   And   the   Building   of   the   Transcontinental   Railroad    by   Fraser 
❒ Coolies    by   Yin 

❒ True   Books:   The   Transcontinental   Railroad 

❒ The   Split   History   of   Westward   Expansion   in   the   United   States   by   Neil   Musolf 

❒ Who   Settled   the   West   by    Bobbie   Kalman 

❒ The   Story   of   America:   Westward   Expansion    by   Greg   Roza 
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